[image: image1.jpg]Curriculum Proposal Signature Sheet

JA«// /}CL////( ///q 7"42./”7/1 -/Vf"‘/ /;4“11’

TE OF FRoPOSAL

Type of Proposal

Program Course /ﬂ,///!)«/f/k rry—
o New D'@ Celyn/ 535 Aopegh ot////af/ﬁé//
o Changes within Major 0 Changes in Course taken only by Majors
o Changes within Cognate * o Changes in Course required of Non-Majors*
1 Changes in Minor or Track o Changes in Course open to Non-Majors
o Changes in Concentration® o Deletion of Course taken only by Majors
o Program Deletion o Deletion of Course required of Non-Majors*

o Deletion of Course open to Non-Majors

(
Review and Approval v/

SPONSORING DEPARTSIENT (57 BRTES

Slgnatuu of Sponsoring Chair(s)/Date @OM%}“‘—‘ (?~ IZ \08

¥ For starred items Chairs of affected Departments/Programs must slgn‘ée/ow before Dean's review

Dean’s Preliminary Review  Proposal: 0 Complete
O Satisfies U of S Curricular Requirements

O Additional preliminary comments below Consistent with College Goals/Mission
Dean’s Signature/Date /(Q(,bwt LUL ANV 9~ / A-DR
O CAS | CPS 0SOM  “ 0 GRAD 0 DHC

Preliminary FSCC Disposition:

O Committee recommends approval (new program proposals require a Recommendation from the full Senate)
O Proposal will require minimal review:  Anticipated FS Meeting Date:

O Proposal will require significant review: Anticipated FS Meeting Date:

FSCC Chair Signature/Date

Issues:

Additional Signatures

Do T T

g T 173

T s T





New Course

 Course Title: School Counseling Research and Accountability     

Course Number:___COUN 535__________ Date Of Initial Offering:  Fall

 2009
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Exclusively For Special Programs/Concentrations: ( NO X YES (Name) Counseling Students

Home College:   ( CAS
( PCPS
( KSOM
X  GRAD

Required Attachments:
X   Syllabus with student learning objectives, assessment/evaluation mechanisms, and outline of topics

X   Description of, or example of, readings/papers/projects/examinations

X   Assessment/evaluation based course improvement mechanisms
Department of Counseling and Human Services

THE UNIVERSITY OF SCRANTON

COUN 535 School Counseling Research and Accountability*

Tuesdays, 7:20-10:00 p.m., 110 McGurrin

Fall, 200X

Kevin Wilkerson, Ph.D., NCC, ACS




445 McGurrin Hall





Office Hours: T/Th 2:30-4:00 E-mail: wilkersonk2@scranton.edu



or by appointment

Office Phone: 941-6649
Department Phone: 941-4236

COURSE DESCRIPTION :

This course exposes students to an evidence-based practice model for school counseling. The evidence-based practices movement puts emphasis upon increasing the use of interventions that are first grounded in quality research, and then evaluated using rigorous measures.
The course has been divided into three major sections:

1. Problem Description: Knowing what needs to be done – By combining institutional data and perceptual data, students will learn how to use evidence to define problems and lead teams toward solutions.

2. Outcome Research Use: Knowing what is likely to work- This section identifies the characteristics that are present in good outcome research, teaches where and how to access the evaluations of research based practices, and stresses the importance of participating within a team to implement evidence-based interventions. 

3. Intervention Evaluation: Knowing if the intervention made a difference-This section teaches students how to evaluate the impacts of interventions. By using the methods outlined in this course, students can evaluate for both program improvement and accountability. The skills present in this section are vital to the future of school counseling; decision makers need to have documentation of successful interventions.
COURSE OBJECTIVES:

Section 1: Problem Description
Exposure to perceptual and institutional data methods; Learn procedures to “mine” data; Use data to describe and define problems; Communicate the data to multiple stakeholders.

Section 2: Outcome Research Use
Survey outcome research; Identify characteristics of quality research, Learn where and how to locate research; Lead teams to identify the feasibility of interventions; Simulate outcome research studies locally.
*Special thanks to Carey Dimmitt and John C. Carey, National Center for School Counseling Outcome Research at the University of Massachusetts, Amherst for their generous contributions to this syllabus
Section 3: Intervention Evaluation
Learn quality evaluation methods; Evaluate for intervention improvement and accountability; Communicate outcomes to multiple stakeholders; Articulate how interventions have impacted students. 

CACREP Standards addressed in this course include:

A. Foundations in School Counseling: 
1. History, philosophy, and current trends in school counseling and educational systems; 2. Relationship of the school counseling program to the academic and student services program in the school; 3. Role, function, and professional identity of the school counselor in relation to the roles of other professional and support personnel in the school; 4. Strategies of leadership designed to enhance the learning environment of schools; 6. Knowledge of the school setting, environment, and pre-K–12 curriculum; 9. Knowledge and understanding of community, environmental, and institutional opportunities that enhance, as well as barriers that impede student academic, career, and personal/social success and overall development; 10. Knowledge and application of current and emerging technology in education and school counseling to assist students, families, and educators in using resources that promote informed academic, career, and personal/social choices; 11. Ethical and legal considerations related specifically to the practice of school counseling (e.g., the ACA Code of Ethics and the ASCA Ethical Standards for School Counselors). 

B. Contextual Dimensions of School Counseling:
1. Advocacy for all students and for effective school counseling programs; 2. Coordination, collaboration, referral, and team-building efforts with teachers, parents, support personnel, and community resources to promote program objectives and facilitate successful student development and achievement of all students; 3. Integration of the school counseling program into the total school curriculum by systematically providing information and skills training to assist pre-K–12 students in maximizing their academic, career, and personal/social development; 4. Promotion of the use of counseling and guidance activities and programs by the total school community to enhance a positive school climate; 5. Methods of planning for and presenting school counseling-related educational programs to administrators, teachers, parents, and the community; 6. Methods of planning, developing, implementing, monitoring, and evaluating comprehensive developmental counseling programs; 7. Knowledge of prevention and crisis intervention strategies.

C. Knowledge and Skill Requirements for School Counselors:

1.     Program Development, Implementation, and Evaluation 

a. Use, management, analysis, and presentation of data from school- based information (e.g., standardized testing, grades, enrollment, attendance, retention, placement), surveys, interviews, focus groups, and needs assessments to improve student outcomes; b.  Design, implementation, monitoring, and evaluation of comprehensive developmental school counseling programs (e.g., the ASCA National Standards for School Counseling Programs) including an awareness of various systems that affect students, school, and home; c. Implementation and evaluation of specific strategies that meet program goals and objectives; d. Identification of student academic, career, and personal/social competencies and the implementation of processes and activities to assist students in achieving these competencies; g. Use of technology in the design, implementation, monitoring and evaluation of a comprehensive school counseling program.

2.       Counseling and Guidance: 

b. Individual, group, and classroom guidance approaches systematically designed to assist all students with academic, career and personal/social development; g. Systems theories and relationships among and between community systems, family systems, and school systems, and how they interact to influence the students and affect each system.

3.       Consultation: 
a. Strategies to promote, develop, and enhance effective teamwork within the school and larger community; b. Theories, models, and processes of consultation and change with teachers, administrators, other school personnel, parents, community groups, agencies, and students as appropriate; d. Knowledge and skills in conducting programs that are designed to enhance students’ academic, social, emotional, career, and other developmental needs.

REQUIRED ARTICLES AND TEXTS: 

Principal Text:
Dimmitt, C., Carey, J.C., & Hatch, T. (2007). Evidence-based school counseling: Making a difference with data-driven practices. New York: Corwin Press.
Section 1: Problem Description
Isaacs, M. L. (2003). Data-driven decision making: The engine of accountability. 
Professional School Counseling, 6(4), 288-295.

Lachat, M. A., Smith, S., (2005). Practices that support data use in urban high 
schools. Journal of Education for Students Placed at Risk, 10(3) 333-349.
Streifer, P., Schumann J. (2005). Using mining to identify actionable information: 
Breaking new ground in data driven decision making. Journal of Education for 
Students Placed at Risk, 10(3), 281-293.
Wayman, J. C., (2005). Involving teachers in data driven decision making: Using 
computer data systems to support teacher inquiry and reflection.


Journal of Education for Students Placed at Risk, 10(3), 295-308.
Section 2: Outcome Research Use

Borders, L. D., & Drury, S. M. (1992). Comprehensive school counseling programs: A review for policymakers and practitioners. Journal of Counseling and Development, 70.

Borman, J. A., Huwes, G. M., Overman, L. T., & Brown, S. (2002). Comprehensive School Reform and Student Achievement: A Meta-Analysis. Baltimore, MD: Center for Research on the Education of Students Placed At Risk 

Bruvold, W. H. (1992). A Meta analysis of adolescent smoking prevention programs. American Journal of Public Health, 83(6), 872-880.

Carey, J.C., & Dimmitt, C. (2006).  Resources for school counselors and counselor 
educators:  The national center for school counseling outcome research. 
Professional School Counseling, 9, 416-420.

Evans, J.H. and Burck, H. (1992). The effects of career education on academic 
achievement: A meta-analysis. Journal of Counseling and Development, 71, 63-
68. 
Hoag, M. J., & Burlingame, G. M. . (1997). Evaluating the effectiveness of child and adolescent group treatment: A meta-analytic review. Journal of Clinical Child Psychology, 26(3), 234-246.

Fan, X., & Chen, M. (2001). Parental involvement and students' academic achievement: A meta-analysis. Educational Psychology Review, 13(1), 1-22.

Robins, S. B., Lauver, K., Davis, H. L. D., Langley, R. & Carlstrom, A. (2004). Do psychological and study skill factors predict college outcomes? A meta-analysis. American Psychological Association, 130(2), 261-288.

Shadish, W.R., Cook, T.D., & Campbell, D.T. (2002). Experimental and quasi-
experimental designs for generalized casual inference. Boston: Houghton-
Mifflin.

Wilson, D. B., Gottfredson, D. C., Najaka, S. S. (2001). School-based prevention of problem behaviors: A meta-analysis. Journal of Quantitative Criminology, 17(3), 247-272.

Wilson, S.J., Lipsey, M.W., & Derzon, J.H. (2003).  The effects of school-based 
intervention programs on aggressive behavior: A meta-analysis.  Journal of 
Consulting and Clinical Psychology, 71, 136–149.
Section 3: Intervention Evaluation

Brigman, G., & Campbell, C. (2003). Helping students improve academic achievement and school success behavior. Professional School Counseling, 7(2), 91-98.

Dahir, C. A., & Stone, C. D. (2003) Accountability: A M.E.A.S.U.R.E of the impact 


school counselors have on student achievement. Professional School Counseling, 
6, 214-221.

Kaufman, R., Guerra, I., & Platt, W., (2005) Practical Evaluation for Educators: Finding 
What Works and What Doesn’t. New York: Corwin Press.

ADDITIONAL RESOURCES:
University of Scranton Institutional Review Board. Manual for protection of human subjects. Can be accessed online at http://academic.scranton.edu/department/ors/irbinfo.htm
Supplemental course materials can be accessed via ANGEL, the university’s web-based course enhancement software. Accessed via My.Scranton (http://my.scranton.edu/cp/home/loginf)
EZ Analyse:  http://www.ezanalyze.com/
NECESSARY SUPPLIES:

All students will need to have an IBM formatted 3.5 in. floppy disk for saving work on data-related tasks and exercises.
ATTENDANCE:
Students are expected to attend all classes and to participate in the various in-class and out-of-class experiences related to this course. The course instructor reserves the right to reduce student grades for unexcused absences depending on the number of classes missed. Students are expected to consult with their peers regarding missed material in the event of any absence.

INSTRUCTOR ASSISTANCE AND OFFICE HOURS:
Students are encouraged to raise questions and issues in class for all course participants to consider. However, if your question is of a very personal nature, please feel free to schedule an appointment with the instructor. Unscheduled drop-ins will be accommodated, if possible. Send an e-mail or call to schedule an appointment.

REASONABLE ACCOMMODATIONS:
Students are encouraged to make an appointment with the course instructor to review any course related concerns, needs, and/or the possibility of a reasonable accommodation as soon as possible. It is also essential that students with disabilities register with the Center for Teaching and Learning Excellence (CTLE) at 941-4038 for any disability-related accommodations and/or support services.

ACADEMIC HONESTY:

Students will exhibit honesty in all academic endeavors as explained in The University of Scranton Student Handbook (http://matrix.scranton.edu/student_handbook/). Please consult with the course instructor if you have any questions regarding specific requirements.

WRITING STYLE:

Unless otherwise noted, written assignments must be prepared and referenced in the style specified in the current edition of the Publication Manual of the American Psychological Association (5th ed.). 

ASSIGNMENTS:
Class Attendance and Participation



    
Graduate learning requires students to engage fully in the classroom experience. Large and small group discussions as well as in-class activities depend on each student’s readiness and willingness to participate. Students are expected to complete all reading assignments prior to class and to come prepared with their thoughts, questions, and comments. You will be asked to evaluate your own attendance and participation at the conclusion of this course. This will be considered along with the instructor’s evaluation.  
Section 1: Problem Description
Group Project A. Use data-mining tools to analyze the institutional data provided by the instructor; present your findings with charts, graphs, and text; identify at least three interventions suggested by these data, and project the expected outcomes of these interventions. Based upon the group project, every student will develop their own persuasive, professional, Power Point presentation that will be evaluated in terms of both form and content. The Power Point should be designed to support a 20-minute presentation to a school board and should include all the essential features of the group project. (Due 10/16/0X)
Class Project- Transcript and Master Schedule Analysis: Using school sample data and the Education Trust’s data-analysis tools, students will conduct a transcript analysis and a Master Schedule Analysis. These analyses will be utilized to identify the systemic barriers to academic opportunity for students. Based upon the class project, every student will develop their own persuasive, professional, Power Point presentation that will be evaluated in terms of both form and content. The Power Point should be designed to support a 20-minute presentation to a school board and should include all the essential features of the group project. (Due 10/16/0X)
Section 2: Outcome Research Use
Individual Project A. Develop three Research Briefs that summarize important outcome studies for school counseling interventions.  Use the National Panel for Evidence-Based School Counseling rubric to evaluate studies. (Due 11/13/0X)
Individual Project B.  Summarize and evaluate one Meta-Analytic Review article. (Due 11/13/0X)

Section 3: Intervention Evaluation
Group Project A.  Create a standards-based needs assessment survey or stakeholder satisfaction survey for either an elementary, middle school or high school.  Describe your process for survey development and the factors you took into account to insure the psychometric quality and utility of this instrument. (Due 12/18/0X)

Individual Project B.  Use EZAnalyze to analyze a data set from an evaluation.  Present the logic model for the evaluation, summarize your findings, and illustrate the implications of your findings.  Present your report with appropriate table and graphs.
GRADING SCALE:


A   
= 
95%
Superior/Outstanding work


A-
= 
90%
Excellent


B+
=
87%
Very Good


B
= 
84%
Good


B-
=
80% 
Fair


C+
=
76%
Passing Grade


C
=
70%
Minimum Passing Grade


F
= 
(69%
Failure

CLASS SCHEDULE:
Section 1: Problem Description
Date
Introduction to Evidence-Based Practice


Dimmitt, Carey & Hatch Chapter 1

Date
Problem Description:  Data-Based Decision Making Models and Tools


 Dimmitt, Carey & Hatch Chapter 2


Date
Problem Description:  Workshop on Data Analysis


Dimmitt, Carey & Hatch Chapter 3

Date
Problem Description:  Leading DBDM Teams

Date
Problem Description:  Planning Multi-Level Interventions and Advocacy Projects

Section 2: Outcome Research Use
Date
Outcome Research:  Elements of Research Design

Dimmitt, Carey & Hatch Chapter 4


Shadish, Cook and Campbell Chapter 1-5, 8
Date
Outcome Research:  Meta-analysis and Analytic Reviews

Dimmitt, Carey & Hatch Chapter 5


Date
Outcome Research: Workshop in Evaluating Research


Shadish, Cook and Campbell Chapter 9-10
Date
Outcome Research: Leading RBT Teams 
Section 3: Intervention Evaluation
Date
Evaluation:  Evaluation Designs for Guidance Curriculum and Interventions


Dimmitt, Carey & Hatch Chapter 6

Kaufman, Guerra & Platt, Part 1

Date
Evaluation:  Psychometric Properties, Selecting and Developing Measures


Dimmitt, Carey & Hatch Chapter 8


Kaufman, Guerra & Platt, Part 2
Date
Evaluation:  Evaluating Programs

Dimmitt, Carey & Hatch Chapter 7
Date
Evaluation:  Workshop in Data Analysis (EZ Analyze)

Kaufman, Guerra & Platt, Part 4


EZ-Manual
Date
Implementing Evidence-Based Practice in Schools and Reporting Results

Dimmitt, Carey & Hatch Chapter 9

Kaufman, Guerra & Platt, Part 4  

This course is a graduate course to serve students in the Elementary and Secondary Specialization of the School Counseling Program in the Department of Counseling and Human Services. Because this is a Master’s Degree Program, the course needs to be at this level





COUN 536 is the Appraisal Techniques for School Counseling course which includes application of statistical concepts for test assessment, administration, and interpretation. Research Methods also covers statistical concepts. It is appropriate to have all students in these courses have the same “base level” of information. Currently, there is no sequence for taking these two courses. 





	This course exposes students to an evidence-based practice model for school counseling. The evidence-based practices movement puts emphasis upon increasing the use of interventions that are first grounded in quality research, and then evaluated using rigorous measures.





	COUN 505 Research Methods – This is the research methods course all Community Counseling and Rehabilitation Counseling Graduate Students currently take. It is our belief COUN 535 will focus on research methodologies needed for accountability practices of school counselors. 





	None – school counseling graduate students will enroll in COUN 535. If Community Counseling or Rehabilitation Counseling graduate students have a schedule conflict, they too could complete this course to fulfill their research methods competency. 





	Computer lab for class instruction





( Humanities (CA)         ( S/B Sciences (S)               ( Cultural Diversity (D)                                                                      


( Humanities (CH)         ( Natural Science (E)           ( Writing Intensive(W)


( Humanities (CL)          ( Theology/Phil  (P)


( Humanities (CF)          ( Quantitative Reasoning (Q) 





			











