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New Course

 Course Title:    Systemic Leadership and Advocacy

Course Number:  COUN 538


Date of Initial Offering: Spring 2009





                                                                                 Semester           year
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Prerequisites: COUN 530 Professional Issues: School Counseling
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        Major:
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(  Elective 

        GE :
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( will be submitted to CCC   ____________     (  Area Free only









              date





Interdisciplinary:  ( YES    X  NO       Team Teaching:   X  YES
( NO

 [It is hoped a family counseling specialist faculty member will teach those 4 class sessions].

Exclusively For Special Programs/Concentrations: ( NO  X YES (Name)   Counseling Students

Home College:   ( CAS
( PCPS
( KSOM
( GRAD

Required Attachments:
X  Syllabus with student learning objectives, assessment/evaluation mechanisms, and outline of topics

X  Description of, or example of, readings/papers/projects/examinations

X  Assessment/evaluation based course improvement mechanisms
Department of Counseling and Human Services

The University of Scranton

COUN 538 Systemic Leadership and Advocacy

Professor







Office Hours

Office

Email

Office phone

Department phone: 941-4236

A.  COURSE DESCRIPTION


School counselors serve as leaders engaged in system-wide change to insure student success. In this course, students examine and apply school and family organizational systems theory and consultation approaches in order to advocate for students, remove barriers to learning, close opportunity and achievement gaps, and foster positive school environments. Opportunities for personal reflection and insight on leadership strengths and experiences and family experiences are provided. 

B.  COURSE GOALS AND OBJECTIVES

Goal 1: School Counselor as Leader

Working as leaders, school counselors promote student success in academic, career and personal/social domains. School counselors become effective leaders by collaborating with all school community professionals.


Students will be able to:

· understand mandate for school counseling leadership

· recognize and apply qualities, principles, and styles of effective leadership

· assess and develop their Personal Leadership Profile, articulating leadership skills, qualities, and goals for future development.

· demonstrate knowledge of various models of leadership

· articulate the school counselor’s leadership role in IEP planning, curriculum, and advisory meetings.

· recognize and apply elements necessary to develop and implement effective leadership style.

Goal 2: School Counselor as School Community Member and Understanding School Systems

School counselors form relationships with many stakeholders and school community members to ensure a quality school counseling program. Through this cooperation, school counseling programs are an integral part of the total school mission.

· knows strategies to promote, develop, and enhance effective teamwork within the school and larger community.

· Knows how to build effective working teams of school staff, parents and community members to promote the academic, career and personal/social development of all K-12 students

Goal 3: School Counselor as Family Systems Supporter and Family Member

School counselors create effective working relationships with students’ families. By understanding and appreciating the contribution families make in educating children, school counselors foster positive connections and relationships with students’ families. 

· understand and appreciation of the context of students lives within the ecological context of the family
· examining family systems perspectives, including brief strategic family therapy (BSFT) and multisystemic family therapy (MSFT)
· review selected family systems therapy models from a school collaboration and intervention perspective.
· know strategies and methods for working with parents, guardians, families, and communities to empower them to act on behalf of their children.
· reflect and gather insight on the impact of personal family roles on your work as a school counselor.
· understand and apply strategies and methods in which student development, well being and learning are enhanced by family-school collaboration and partnership.

Goal 4: School Counselor as Advocate

School counselors advocate for students’ needs and work to ensure that students’ needs are addressed throughout the school experience. School counselors work as advocate to remove systemic barriers that impede student success.

· Clarifying advocacy and developing advocacy strategies for impacting students as well as systems

· Examine and apply advocacy processes needed to address institutional and social barriers that impede access, equity, and success for clients

Goal 5: School Counselor as Consultant

Consultation within the school community is a major role for school counselors. As an alternative to individual service to students, consultation offers the advantage of involving more people in the process and using natural supports within the school system. 

· Examine and apply systems theories, models, and processes of consultation within school system settings
· Describe and utilize a general framework for understanding and practicing consultation
· Understands systems theories and models and processes of consultation within school system settings
· Articulate consultation strategies with teachers and staff and community based organizations to create an environment that promotes the academic, career and personal/social development of all K-12 students.

Goal 6: School Counselor as Systems Change Agent.


Educators need to think systemically about their practice and student interactions. It is essential for school counselors to operate as effective strategists in generating systems change in schools. School counselors are uniquely positioned to assess the school for systemic barriers and promote systemic collaboration.



Students will be able to:

· understand and apply systems theories and models

· examine relational and eco-systems paradigms as frameworks for conceptualizing interpersonal interactions and relationships.

· identify and assess structural and cultural dimensions of organizations.

· identify how individuals are part of a system and their role in a system

· articulate strategies for empowering an organization through involvement

C.  REQUIRED RESOURCES

SCHOOL COUNSELING PROGRAM TEXTS

Note: Students utilize these textbooks in several of school counseling courses; including COUN 530 Professional Issues: School Counseling, COUN 533/534 Program Planning, COUN 539 Coordination and Collaboration, COUN 537 Career Development in Schools and COUN 536 Appraisal Techniques for School Counselors. 

Erford, B. T. (Ed.) (2004). Professional school counseling: A handbook of theories, programs, and practices. Austin, TX: PRO ED.

Stone, C. B. & Dahir, C. A. (2006). The transformed school counselor. Boston, MA: Lahaska Press/Houghton Mifflin Co.

 Wittmer, J. (2000). Managing Your School Counseling Program: K-12 Developmental Strategies (2nd ed.). Minneapolis, MN: Educational Media Company

REQUIRED COURSE TEXTS

DeVoss, J. A. & Andrews, M. F. (2006). School counselors as educational leaders. Boston, MA: Lahaska Press/Houghton Mifflin Company.

Gottlieb, D. (2007). Voices in the family: A therapist talks about listening, openness and healing. New York, NY: Sterling Publishing Co.

Parsons, R. D. & Kahn, W. J. (2005). The school counselor as consultant: An integrated model for school-based consultation. Belmont, CA: Brooks/Cole. 

D.  PROCEDURES

· This course is conducted primarily through lecture and seminar discussing. Thus, class participation is critical. Students are expected to attend each class. Active participation in class is expected. 
· Attendance in each class session is expected. Unexcused absences may adversely impact your grade. In case of absence, it is your responsibility to contact the instructor prior to class as well as consult with peers regarding missed work.
· Students are expected to adhere to the ACA and ASCA codes of ethics in completing all assignments and in class interaction. 
· Reasonable accommodations: Students are encouraged to make an appointment with the course instructor to review any course related concerns, needs, and/or the possibility of a reasonable accommodation as soon as possible. It is also essential that students with disabilities register with the Center for Teaching and Learning Excellence (CTLE) at 941-4038 for any disability-related accommodations and/or support services. 
· Academic honesty: Student will exhibit honesty in all academic endeavors as explained in The University of Scranton Student Handbook (http://matrix.scranton.edu/student_handbook/). Please consult with the course instructor if you have any questions regarding specific requirements.
E.  COURSE REQUIREMENTS

Personal leadership profile


Complete all components of the Personal Leadership Profile. Analyze and develop a developmental growth plan for continued development of leadership skills. 

Details for this profile can be accessed via ANGEL, the university’s web-based course enhancement software. 

School Counselor’s Personal Family Reflections. 


This is an experiential exercise. The material may be personally challenging: students should feel free t conduct this exercise in ways that are most helpful to them. The content of this project will remain confidential between the student and the professor.  If a student has questions or hesitations about completing any parts of the assignment, s/he should feel free to approach the professors to discuss alternate reflections. No student can be penalized for discussing experiential alternatives with the professor. 


Each student will keep a personal reflections journal as a way to catalogue family-based learning that occurs. This is a “private” record for the student’s learning, although students are aware that the professor will collect and review these journals twice during the course of the semester, and that there will be group discussions that emerge from topics relevant to journal entries. 


The journal exercise is structured to provide focused reflection on each student’s family experience through the medium of Gottlieb’s Voices in the Family (2007). As students reflect on the questions provided along with their own family backgrounds and life-histories, they should record thoughts, reflections, and important insights that are part of the process. In this way each student will have an evolving record of her/his personal integration of course related material.


Specific questions are sequentially assigned congruent with the readings. For each entry week, students should read the material and reflect in writing as they choose. Students should respond in a substantive way to the core of the assigned questions, but feel free to bypass questions that are too personally challenging. Questions listed below are meant to help students’ own reflections; they are not assigned per se. Students should feel free to respond to the readings in their own, most helpful ways. This assignment will be graded as a measure of seriousness and personal integration. 


Journal A (Ch. 1, 2)

· What is/was the typical “emotional climate” in my family-of-origin?

· What “portrait-of-the-world” did I inherit from my family? Describe.

· What was my family’s “theme” or “motto”? Draw an imaginative coat-of-arms or crest for your family. 

· Whom do you remember as significant role models for you, within and outside of your family? What do you admire most about these role models?


Journal B (Ch. 8, 10, 15, 16, 17)

· Please describe the relationship between your parents---how you saw it as a child/adolescent; how you see it now.

· Describe your parents’ greatest strengths as a couple. Also describe their growing edges as a couple.

· Thinking of your own parents, write a “parent job description.”

· Identify the ways in which your current relationships with significant persons reflect the style of one or both of your parents. If significantly different, discuss why. 

· If you could wave your magic want and create the perfect marriage, what would it look like?

Journal C (Ch. 30, 38)

· How did my family “view” me?

· What qualities or expectations about me were communicated to me by my family?

· How is my “shadow” or “secret self” related to growing up in my family-of-origin?

Journal D (Ch. 21, 22, 25) 

· How would you evaluate your parents’ effectiveness as an “executive sub-system?” Was their parenting effective?

· As a child, were you and your siblings listened to? Did you feel…empowered?...invisible?...safe?...valuable? Did you feel you had “room to grow??

· What is/was the relationship between your nuclear family (the household in which you grew up) and your extended family of grandparents/aunts/uncles, cousins, etc.?

Final Journal Reflection (Ch. 30, 36, 38)

· In what ways would you like to change yourself? What additional personal qualities to you think you need? 

· Describe the strengths/growing edges that you bring to the counseling professional as a result of being a member of your family and its experience. 

· Please describe any ways in which this course has helped you to reflect on your role as a counselor. 

Consultation group


This component of the course brings students preparing for diverse professional roles in a school together to increase both their understanding of the roles and functions of different schools professionals and cooperative sharing among these professionals. School counselors-in training meet in small groups with teachers-in-training and principals-in-training for focused group discussions. 


Group discussions include:

· Role sharing and exchange of expectations of different school personnel

· Problem-solving of school dilemmas and/or crisis situations from differing perspectives

· Applying and integrating consultation models from different disciplines

· Utilizing effective communication skills for interacting and collaborating with various school personnel. 

You will be assigned a small consultation seminar group comprised of individuals preparing for diverse school personnel. Groups meet 3 times over the course of the semester. Working with a student and school system case study, group members share different theoretical perspectives, professional roles and intervention strategies relevant for both individual student and school system intervention and involvement.  

Consultation meetings focus:


Group 1 consultation: What are the problems and issues?

What are the diverse viewpoints for problem solving, decision-making, intervention, and prevention? 



What are the student issues? What are the systemic school and family issues?



Who is responsible for what interventions?



Role clarification and education


Group 2 consultation: What do we do?



Role review and re-education



Who are the stakeholders not considered thus far?



What are the possible interventions?



What are the individual and systemic interventions? Who would do what?


How would individuals ask for and supply support to other school personnel in the system?

Group 3 consultation: How did we do? Now what?


Processing the previous session

What issues were not adequately explored? Where are the areas of unfinished business? What topics need further discussion? 

Finish solving the problem from an individual and systemic perspective?

What prevention strategies would you put in place systemically in your case study “school”? 

What was this consultation like? What did we do? What did we learn? 

How did it compare to the models in my discipline? 

What ideas from other disciples will I incorporate into future consultations?

Written component:

· Individual reflection paper following each consultation meeting. 

· Consider meeting content components, process meeting components, new learning and understanding, and application of group process concepts.

· Evaluation of consultation session considering group process dynamics and different school discipline roles and/or theoretical perspectives.  

· Final paper applying the textbook’s perspective on consultation to your consultation seminar.

Advocacy plan


Design an advocacy plan to address a specific issue for a specific student’s needs. Illustrate how you would present your position with all relevant stakeholders. Class presentation. Details for this project can be accessed via ANGEL, the university’s web-based course enhancement software.

F.  EVALUATION SUMMARY

Evaluation Criteria


Participation

 
100  points

Personal leadership profile
100 points

Consultation Group 

Each session summary 

and final summary

50 points

200 points


Personal Family Reflections. 



Each reflection 50 points






200 points






600 points

Grading Scale


A 
= 
95% 
Superior/Outstanding work


A-
=
90%
Excellent


B+
=
87%
Very good


B
=
84%
Good


B-
=
80%
Fair


C+
=
76%
Passing grade


C
=
70%
Minimum passing grade

G.  TENTATIVE COURSE SCHEDULE

Class 1  School counselor and multiple roles; current vision of school counselor

Content:  Begin examining leadership theory and leadership assessment



    Review National Model from the perspective of school counselor roles


Reading: 



DeVoss & Andrews Ch. 1 School Counselors in the 21st century



DeVoss & Andrews Ch. 2 The Vision: The National Model 

Class 2 School counselor as leader


Content: Why, how, when school counselors as leaders



    Leadership styles and leadership assessment

Reading:

DeVoss & Andrews Ch. 3 Mandate for School Counseling Leadership

DeVoss & Andrews Ch. 5 Leadership style exploration

DeVoss & Andrews Ch. 6 Leadership assessment

Class 3 School counselor as leader


Content: Applying leadership theory, Leadership growth plans

Reading: 

DeVoss & Andrews Ch. 4 Leadership theory for School Counselors

DeVoss & Andrews Ch. 7 Leadership improvement plan

Wittmer, Ch. 7 – The developmental school counselor as educational leader, in Managing your school counseling program: K-12 developmental strategies (2nd ed.). Minneapolis, MN: Educational Media Co.

Stone & Dahir, Ch. 4 School counselors as leaders

Class 4 School counselor as systems change agent


Content: Overview and clarify systems theories and models



Highlight systems theory to understand schools, students and families.

Systemic change models which include the stages of change, dealing with resistance, and leadership skills to facilitate change.

Reading:
Parsons & Kahn, Ch. 3 The school as a system: Basic elements

Parsons & Kahn, Ch. 4 System dynamics: Responding to change

Class 5 School counselor as school community member

Content: Understanding school communities, organizational development, school 


systems and school culture and climate

Exploration of school community teamwork development; analyze strategies to build effective working teams of school staff, parents, and community members.


Reading:

Erford, Ch. 42 Organization development in schools

Erford, Ch. 43 Assessing and changing school culture

Wittmer, Ch. 23 Multidisciplinary teams: The school counselor and other professionals, in Managing your school counseling program: K-12 developmental strategies (2nd ed.). Minneapolis, MN: Educational Media Co.



DeVoss & Andrews, Ch. 10 Leadership in collaboration and consultation

Class 6 School counselor as consultant


Content: Overview of school-based consultation

Models and functional aspects of consultation

Consultation Group Meeting 1


Reading:

Parsons & Kahn, Ch. 2 Consulting: providing an integrated model of service delivery

DeVoss & Andrews, Ch. 10 Leadership in collaboration and consultation

Class 7 School counselor as consultant


Content: Systems-level consultation and organization as the target of change

Process of consultation, ethics and advocacy in school consultation

Consultation Group Meeting 2


Reading:



Parsons & Kahn, Ch. 5 The consultant as agent for change



Parsons & Kahn, Ch. 6 The stages of the consultation process

Class 8 School counselor as consultant

Content: Conflict management and resistance in consulting; consultint with school community members; evaluating consultation activities


Consultation Group Meeting 3

Reading:

Parsons & Kahn, Ch. 12 The system as a client: System-focused consultation

Parsons & Kahn, Ch. 13 Ethical concerns and considerations

Erford, Ch. 38 Consulting with teachers and parents

Parsons & Kahn, Ch. 8 Working with resistance

Class 9 School counselor as advocate

Content: Issues, areas of difficulty, and other influences upon implementing an advocacy role

Skills and strategies needed by advocates


Reading:

DeVoss & Andrews, Ch. 9 School counselor advocate

Davis, Ch. 12 The school counselor and advocacy: Taking a stand in Exploring school counseling

Class 10 School counselor as advocate


Content: Advocacy intervention ranges from empowerment to social action

Process of advocacy in schools


Reading:


Stone & Dahir, Ch. 9 Accountability and data-driven decision making

Class 11 School counselor as family systems supporter and family member


Content:  Begin exploring and appreciating context of students’ lives within the 



context of personal family life. 

Examine family systems perspectives: Overview and theoretical underpinnings of brief strategic family therapy (BSFT)

Reading: 

Gottlieb, Ch. 1 Listening to our parents (pp. 11-16)

Gottlieb, Ch. 2 Understand our relationship with our parents, (pp.17-27)

Briones, E., Robbins, M. S., and Szapocznik, J. (2008). Brief strategic family therapy treatment: Engagement and treatment

Class 12 School counselor as family systems supporter and family member

Content:  Continued personal family life reflection. 

Strategies for family-of-origin reflection. 

Examine family systems perspectives: Overview of the clinical applications of multisystemic family therapy

Reading: 

Gottlieb, Ch. 8 What do we expect of our parents (pp. 65-71)

Gottlieb, Ch. 10 Making peace with our parents (pp. 78-82)

Gottlieb, Ch.15 From Johnandmary to John and Mary (pp.114-119).

Gottlieb, Ch. 16 Power struggles: What does he want? What does she want (pp. 120-127)

Gottlieb, Ch. 17 The impact of children (pp. 128-134).

Sheidow, A. J. & Henggeler, S. W. (2008).  Multisystemic therapy for alcohol and other drug abuse in delinquent adolescents.

Class 13 School counselor as family systems supporter and family member


Content:  Continued strategies for family-of-origin reflection. 

Role as a family member and school professional 

Reading: 

Gottlieb, Ch. 30 Our place in the family, our place in the world (pp. 230-238)

Gottlieb, Ch. 36 When are we trying to change our selves (pp. 270-275).

Gottlieb, Ch. 38 Making peace with our selves (pp. 281-286).

Class 14 School counselor as family systems supporter and family member

Content:  Reflecting on impact of family of origin and nuclear family in school counselor work. 

School counselor interventions with family within the school system. 

Reading: 

Gottlieb, Ch. 22 What do we expect of our children (pp. 168-173)

Gottlieb, Ch. 25 Do our children feel safe with us? (pp. 192-198)

Wittmer, J. Ch. 17 The school counselor and the family: An ecosystemic approach.

Class 15 School counselor as systems change agent

Content: Review systems theories apply to school community and family system relationships. 

Advocacy student presentations

Using a system to put it all together

Class 16 School counselor as systems change agent


Complete advocacy student presentations

 
SYSTEMIC LEADERSHIP AND ADVOCACY RESOURCES

Lee, C., & Walz, G. R. (Eds.) (1998). Social action: A mandate for counselors. 


Alexandria, VA: American Counseling Association.

Wittmer, J. (2000). Managing Your School Counseling Program: K-12 Developmental Strategies (2nd ed.). Minneapolis, MN: Educational Media Company

This course is a graduate course to serve students in the elementary and Secondary Specializations of the School Counseling Program in the Department of Counseling and Human Services. Because, this is a master’s Degree Program, the course needs to be at this level.





COUN 530 is the introductory school counseling course. This course is designed to be offered 2nd semester during the first year for full time school counseling students. It will build on the introductory concepts taught during the 530 course.





School counselors serve as leaders engaged in system-wide change to insure student success. In this course, students examine and apply school and family organizational systems theory and consultation approaches in order to advocate for students, remove barriers to learning, close opportunity and achievement gaps, and foster positive school environments. Opportunities for personal reflection and insight on leadership strengths and experiences, and family experiences are provided. 





	None





Our department offers a Family Counseling and Therapy course as well as an occasional elective providing specialized and intensive family therapy exploration. These are elective courses for school counseling students and it is hoped that the introduction of these topics in this course will encourage students to pursue the topic of family counseling further in their elective coursework. 





	None





( Humanities (CA)         ( S/B Sciences (S)               ( Cultural Diversity (D)                                                                      


( Humanities (CH)         ( Natural Science (E)           ( Writing Intensive(W)


( Humanities (CL)          ( Theology/Phil  (P)


( Humanities (CF)          ( Quantitative Reasoning (Q) 





			











