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New Course

 Course Title: __Coordination and Collaboration____________________________
Course Number:____COUN 539__________ Date Of Initial Offering:  Spring  2009





                                                                                 Semester           year
Rationale for


Course level

Credit Hours: _3__  Format:  X lecture  ( lab  ( other:__________________________________   Frequency: X annual  ( each semester (alternate years  

Prerequisites:  COUN 530 Professional Issues: School Counseling


Rationale for 

pre-requisites

(if pre-

requisites 

are listed)


Catalog

Description

(50 word

maximum)


Similar

Courses being

offered at the

University


Discuss

Extent of

overlap with

existing

courses 

Special 
Resources

Required

(e.g. library, 

equipment,

materials/

facilities)

Characteristics (check any/all that apply):
        Major:
X  Required

(  Elective 

        GE :
(  submitted to CCC
( will be submitted to CCC   ____________     (  Area Free only









              date





Interdisciplinary:  ( YES   X NO       Team Teaching:   ( YES
X  NO

Exclusively For Special Programs/Concentrations: ( NO X YES (Name) Counseling Students

Home College:   ( CAS
( PCPS
( KSOM
X GRAD

Required Attachments:
X    Syllabus with student learning objectives, assessment/evaluation mechanisms, and outline of topics

X    Description of, or example of, readings/papers/projects/examinations

X    Assessment/evaluation based course improvement mechanisms

Department of Counseling and Human Services

THE UNIVERSITY OF SCRANTON

COUN 539: Coordination and Collaboration

Kevin Wilkerson, Ph.D., NCC


           Office Hours: T, Th 2:30-4:00

445 McGurrin Hall




           

      or by appointment

wilkersonk2@scranton.edu

Office Phone: 941-6649

Department Phone: 941-4236

COURSE DESCRIPTION:


Coordination and collaboration are major components of the American School Counseling Association’s (ASCA) National Model. These roles direct and guide school counselors in their interactions with teachers, parents, administrators, community agencies, and others. Students will develop coordination and collaboration knowledge and skills to deliver comprehensive programming in crisis planning and response, resilience, substance abuse prevention/intervention, peer programming, special education collaboration, classroom planning and management, and supervision.  

COURSE GOALS AND OBJECTIVES:




(Week 1 Course Overview and Introduction)
Goal 1: School Counselor Coordination (Week 2 Coordination Overview)
A. Delivery Systems
Students will know the theories and processes of developing effective counseling and wellness programs for individuals and groups of students with a particular focus on:
1. Crisis Intervention and Programming (Week 2-3)
Students will be able to:
· articulate counselors’ roles and responsibilities as members of an interdisciplinary emergency management response team during a local, regional or national crisis, emergency or disaster;
· understand the effects of crisis, trauma, and disasters on individuals of all ages;
· understand multidisciplinary immediate, intermediate, and long term responses to crises, emergencies and disasters, including the use of psychological first aid strategies; 

· understand the operation of the school emergency management plan and the roles and responsibilities of the school counselor during a time of crisis, emergency, or disaster;
· understand the potential impact of crises, emergencies and disasters on students, educators and schools and know the skills needed for crisis intervention and psychological first aid;
· utilize school and community collaboration models for crisis response.
2. Substance Abuse Programming (Week 4)
Students will:
· know the characteristics of children and adolescents who may use alcohol or other drugs or who may reside in a home where substance abuse occurs;
· understand theories and etiology of addictions and addictive behaviors including strategies for prevention, intervention and treatment;
· explore and evaluate contemporary models of prevention and education; 

· Dominant Prevention Approaches

· 7 Steps of Prevention Program Planning

· DARE (Drug Abuse Resistance Education)

i. theories and models of individual, cultural, and community resilience
3. Resiliency Programming (Week 5)
Students will be able to:
· Illustrate their knowledge about theories and models of individual, cultural, and community resilience.

4. Peer Programming (Week 5)
Students will:
i. understand the various peer programming interventions (e.g., peer meditation, peer mentoring, and peer tutoring) and how to coordinate them;
ii. know how to use peer helping strategies to help augment the school counseling program.

B. Communities (Week 6-7)
Students will develop the necessary skills to develop relationships with and coordinate community resources to assist in the delivery of comprehensive, developmental, results-based school counseling programs. Competencies and knowledge sets will include:

· professional roles, functions, and relationships with other human service providers, including strategies for interagency collaboration and communications;
· working with parents, guardians, and families to act on behalf of their children to address problems that impact students' success in school;
· designing, implementing, managing and evaluating transition programs, including school-to-work and postsecondary placements;
· awareness of appropriate referral processes to school and/or community resources;
· locating and coordinating resources in the community that can be utilized in the school to improve student achievement and success;
· establishing referral procedures with helping agents in the community (e.g. mental health centers, business, and service groups) to secure assistance for students and their families;
· building effective working teams of school staff, parents and community members to promote the academic, career and personal/social development of all K-12 students;
· consulting with teachers and staff and community based organizations to create an environment that promotes the academic, career and personal/social development of all K-12 students.

Goal 2: School Counselor Collaboration

A. Special Education(Weeks 8-10)
        

Students will:

· develop a general framework for understanding exceptional abilities and strategies for differentiated interventions;
· understand the school counselors’ role in IEP, school leadership, curriculum, and advisory meetings.
B. Classrooms/Teachers/Teaching (Weeks 11-12)
Students will:

· understand curriculum design, lesson plan development, classroom management strategies, and differentiated instructional strategies for teaching counseling and guidance related material;
· develop methods for establishing teacher/counselor classroom collaborations.
Goal 3: Supervision (Week 13-14)
Students will:
· understand a variety of counseling supervision models, practices, and processes;
· understand the importance of recognizing the limitations of one’s own school 

       counselor role and the need to seek supervision or refer clients when appropriate.

REQUIRED RESOURCES:

SCHOOL COUNSELING PROGRAM TEXTS

Erford, B. T., (Ed.). (2004). Professional School Counseling: A Handbook of Theories, Programs & Practices. Austin, TX: PRO-ED.

Stone, C. B., & Dahir, C. A. (2006). The Transformed School Counselor. Boston, MA: Lahaska Press/Houghton Mifflin Company.
COURSE SPECIFIC TEXTS

Baumberger, J. P. & Harper, R. E. (2007). Assisting Students with Disabilities: A Handbook for School Counselors (2nd Edition). Thousand Oaks, CA: Corwin Press.

Collins, B. G. & Collins T. M. (2005). Crisis and Trauma: Developmental-Ecological Intervention. Boston, MA: Lahaska Press. 
Davis, T. (2005). Exploring School Counseling: Professional Practices and Perspectives. Boston, MA: Lahaska Press.

Wittmer, J. (Ed.). (2000). Managing Your School Counseling Program: K-12 Developmental Strategies (2nd Edition). Minneapolis, MN: Educational Media Company
ATTENDANCE:

Students are expected to attend all classes and to participate in the various in-class and out-of-class experiences related to this course. The course instructor reserves the right to reduce student grades for unexcused absences depending on the number of classes missed. Students are expected to consult with their peers regarding missed material in the event of any absence.

INSTRUCTOR ASSISTANCE AND OFFICE HOURS:
Students are encouraged to raise questions and issues in class for all course participants to consider. However, if your question is of a very personal nature, please feel free to schedule an appointment with the instructor. Unscheduled drop-ins will be accommodated, if possible. Send an e-mail or call to schedule an appointment.

REASONABLE ACCOMMODATIONS:
Students are encouraged to make an appointment with the course instructor to review any course related concerns, needs, and/or the possibility of a reasonable accommodation as soon as possible. It is also essential that students with disabilities register with the Center for Teaching and Learning Excellence (CTLE) at 941-4038 for any disability-related accommodations and/or support services.

ACADEMIC HONESTY:

Students will exhibit honesty in all academic endeavors as explained in The University of Scranton Student Handbook (http://matrix.scranton.edu/student_handbook/). Please consult with the course instructor if you have any questions regarding specific requirements.

COURSE REQUIREMENTS:

EVALUATION SUMMARY:

Assignment




Tentative Due Dates
Point Value     
%
        
Critique and Overview of School

February 15

      12

 15


Group Work

-Collaboration and Consultation


Exam Week

        24

 15
-Designing a Comprehensive Program (Drafts DUE)
*Beliefs/Philosophy/Mission Statement

March 1

        TBA
 10

*Using Data



March 29

        TBA
 10
*Developing Student Focused Activities
April 19

        TBA
 10
*Developing System Focused Activities
May 3   

        TBA
 10
-Final Presentation




May 10 

        10

 10

-Completed Final Projects



Exam Week
Individual Work

- Reflective Learning




                        (5 points each)     20

*Beliefs/Philosophy/Mission Statement

March 1

         
*Using Data



March 29


*Developing Student Focused Activities
April 19
 
         
*Developing System Focused Activities
May 3 



*Overall Reflection



Exam Week

          
- Current Events Bonus Points


Ongoing













Total

100%

GRADING SCALE:


A   
= 
95%
Superior/Outstanding work


A-
= 
90%
Excellent


B+
=
87%
Very Good


B
= 
84%
Good


B-
=
80% 
Fair


C+
=
76%
Passing Grade


C
=
70%
Minimum Passing Grade


F
= 
(69%
Failure

CLASS SCHEDULE:

January 25

Class 1


Topic:

Course Overview and Introduction
Web Review:

GOAL 1:A

SCHOOL COUNSELOR COORDINATION

Delivery Systems

February 1

Class 2

Topic:

Overview 



Crisis Interventions and Programming




Reading:


February 8

Class 3
Topic:

Crisis Interventions and Programming (cont.)

Reading:


Web Review:

February 15

Class 4


Topic:

Substance Abuse Programming

Reading:


Web Review:


Due:



February 22

Class 5
Topic:
Resiliency Programming

Peer Programming

Reading:


Web Review:
 
GOAL 1:B 

SCHOOL COUNSELOR COORDINATION

Communities

March 1

Class 6

Topic:
Community Coordination





Reading:
 

            Web Review:



Due: 



March 8

Class 7

Topic:

Community Coordination


Reading:


            Web Review:



March 15

NO CLASS- SPRING BREAK

GOAL 2:A 

SCHOOL COUNSELOR COLLABORATION

Special Education
March 22 

Class 8

Topic:

Special Education



Reading:


            Web Review:


March 29

Class 9

Topic:

Special Education

Reading:



Due:



April 5


NO CLASS- SEMESTER BREAK

April 12

Class 10
Topic:
Special Education

Reading:



GOAL 2:B 

SCHOOL COUNSELOR COLLABORATION

Classrooms/Teachers/Teaching

April 19
Class 11


Topic:

Classrooms/Teachers/Teaching

Reading:


Due:                
April 26

Class 12


Topic:

Classrooms/Teachers/Teaching

Reading:


GOAL 3 

SCHOOL COUNSELOR SUPERVISION

May 3


Class 13


Topic:

Models of Supervision


Due:               


May 10

Class 14


Topic:

Conducting Supervision



Course Wrap-Up

Due:
May 15-20

Class will meet during the scheduled final exam time


Due:

Final Projects




Group Work Assessments




Individual Reflective Paper


**The syllabus serves as a written communication and agreement between the instructor and the student. The instructor reserves the right to modify the class schedule and/or assignment due dates as indicated. Students will be given adequate notice of any necessary changes.  
Secondary School Counseling Program Planning Resources

 SEQ CHAPTER \h \r 1Amatea, E.S. & Clark, M.A. (2005). Changing schools, changing counselors: A qualitative study of school administrators’ conceptions of the school counselor role. Professional School Counseling, 9(1), 16-27.

Astramovich, R.L., Coker, J.K. & Hoskins, W.J. (2005). Training school counselors in program evaluation. Professional School Counseling, 9(1), 49-54.

Beesley, D. (2004). Teachers’ perceptions of school counselor effectiveness: Collaborating for student success. Education, 125(2), 259-270.

Clark, M.A. & Amatea, E. (2004). Teacher perceptions and expectations of school counselor contributions: Implications for program planning and training. Professional School Counseling, 8(2), 132-140.

Colvin, G.F. (2004). Classroom counseling in secondary schools: An old idea that’s new

again. American Secondary Education, 33(1), 43-48.

Curcio, C.C., Mathai, C. & Roberts, J. (2003). Evaluation of a school district’s secondary counseling program. Professional School Counseling, 6(4), 296-303.

Dimmitt, C. (2003). Transforming school counseling practice through collaboration and the use of data: A study of academic failure in high school. Professional School Counseling, 6(5), 340-349.

Hayes, R.L., Nelson, J.L., Tabin, M., Pearson, G. & Worthy, C. (2002). Using school-wide data to advocate for student success. Professional School Counseling, 6(2), 86-94.

Perusse, R., Goodnough, G.E., Donegan, J. & Jones, C. (2004). Perceptions of school counselors and school principals about the national standards for school counseling programs and the transforming school counseling initiative. Professional School Counseling, 7(3), 152-161.

Rayle, A.D. (2006). Do school counselors matter? Mattering as a moderator between job stress and job satisfaction. Professional School Counseling, 9(3), 206-215.

Rosenbaum, J.E. & Person, A.E. (2003). Beyond college for all: Policies and practices to improve transitions into college and jobs. Professional School Counseling, 6(4), 252-260.

Sachs, F.D. (2006). The joys of college counseling. Journal of College Admission, 190,

1-4.

Stanard, R.P. (2003). High school graduation rates in the United States: Implications for the counseling profession. Journal of Counseling and Development, 81(2), 217-221.

Exploring School Counseling by Davis

· Collaborating with administrators and other school personnel: working as a team (ch 8)

· Collaborating with parents, family and community: making the connection (ch 9)

· The school counselor as responsive leader: school violence prevention and crisis intervention (ch 11)

Assisting students with disabilities: A handbook for school counselors by Baumberger & Harper

· Legal context for working with students with disabilities (ch 1)

· Specific learning disabilities and the school counselor’s role (ch 2)

· Matching data with appropriate interventions (ch 4)

· Forming partnerships with families (ch 6)

· Making a difference in the wider circle of caring (ch 7)

· Leadership, advocacy, collaboration and teaming, systemic change)

What every teacher should know about transition and IDEA 2004

Professional school counseling: A handbook of theories, programs, and practices by Erford

· How to write learning objectives (ch 31)

· Designing developmental guidance lessons (ch 32)

· Setting up and managing a classroom (ch 33)

· Direct behavioral consultation: An effective method for promoting school collaboration (ch. 37)

· Understanding special education policies and procedures (ch 68)

· Understanding Section 504 policies and procedures (ch 69)

· Helping students with disabilities through interdisciplinary teams (ch 70)

· School violence (ch 85)

· Crisis interventions with individuals in the schools (ch 86)

· Systemic crisis intervention in the schools (ch 87)

· Community outreach initiatives (ch 89)

· Parent involvement in schools (ch 88)

· Professional school counselor as resources and services broker (ch 90)

Managing your school counseling program by Wittmer

· K-12 Peer helper programs (ch 21)

· The teachers as student advisors program: An effective approach for drug education and other developmental guidance activities (ch 22)
Reaching out: involving parents and community members in the school counseling program (ch 24)

Crisis and trauma: Developmental-ecological intervention by Collins & Collins

· Understanding crisis and crisis intervention (ch 1)

· Assessment: A developmental-ecological perspective (ch 2)
· Crisis Intervention: A developmental-ecological approach (ch 3)

· Crisis intervention competence (ch 4)

· School-based crises (ch 12)  

Culturally responsive teaching: Lesson Planning for elementary and middle grades by Irvine and Armento

· The critical elements of culturally responsive pedagogy: A synthesis of the research (ch 1)

· Principles of a culturally responsive curriculum (ch 2)
  This course is a graduate course to serve students in the Elementary and Secondary Specialization of the School Counseling Program in the Department of Counseling and Human Services. Because this is a Master’s Degree Program, the course needs to be at this level.





COUN 530 is the introductory school counseling course. This course is designed to be offered 2nd semester during the first year for full time school counseling students. It will build on the introductory concepts taught during the 530 course. 





Coordination and collaboration are major components of the American School Counseling Association’s (ASCA) National Model. These roles guide school counselors in their interactions with teachers, parents, administrators, community agencies and others. Students will develop coordination and collaboration knowledge and skills to deliver comprehensive programming in crisis planning and response, resilience, substance abuse prevention/intervention, peer programming, special education collaboration, classroom planning and management, and supervision. 





	None





	Our department offers three substance abuse prevention, intervention, and remediation courses. These are elective courses for school counseling students. This course briefly touches on these topics and hopefully encourages students to pursue the elective courses in this discipline. 





	None





( Humanities (CA)         ( S/B Sciences (S)               ( Cultural Diversity (D)                                                                      


( Humanities (CH)         ( Natural Science (E)           ( Writing Intensive(W)


( Humanities (CL)          ( Theology/Phil  (P)


( Humanities (CF)          ( Quantitative Reasoning (Q) 





			











