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Education Department

Educ XXX

Comprehending Subject Matter Texts

SECTION ONE Class Days, Times:

Instructor:

Monday & Wednesday, !0:00 to 12:00     
Office:
SECTION TWO Class Day, Times:   

Phone numbers:  Office:    

Tuesday & Thursday, 10:00 to 12:00 
                 
     Cell:  

Location: XXX McGurrin Hall and

E-mail:
     XXX Elementary School


Office hours: 
Monday:    

Credit Value: 3



 

Tuesday:   









Thursday:

The PROFESSIONAL EDUCATOR AS SCHOLAR/DECISION-MAKER is a model developed by the Education Department of the University of Scranton to describe their philosophy and practice regarding the preparation of professionals - teachers, counselors, and administrators - to facilitate the education of elementary and secondary students.  The programs of the Education Department develop the skills required by the candidate to make appropriate decisions regarding the candidate’s personal and professional life, as well as knowledge in the content areas within the liberal arts traditions of the Jesuit University, resulting in the well-rounded, academic preparation of the candidate.  The rigor of the program produces a professional educator able to effectively perform the variety of roles expected by the contemporary school environment.






University of Scranton-Education Department 1993 v

Code of Academic Honesty: 

The Education Department honors the Academic Code of Honesty as set forth in the University of Scranton’s Policies Governing the University Community.

(http://matrix.scranton.edu/student_handbook/policy_academic_code_honesty.html)

Course Prerequisites:


Educ. 241 and completion of or concurrent enrollment in Educ. 349.

Course Description:


Educ. XXX  is an advanced course in reading.  It provides additional instruction in working with older students who have not fully developed reading fundamentals.  Independent reading, literature study, comprehension, word analysis, learning with textbooks and the reading/writing connection are all studied in depth.

Required Texts/Readings and Materials:

· Billmayer, R. and Barton, M. (2001). Teaching Reading in the Content Areas: If Not Me than Who?  Aurora, Colorado; McRel.
· Cunningham, P.C. and Allington, R. L. (2003).  Classrooms that Work: They Can All Read and Write.  Third edition. New York, New York: Longman. (Chapters not covered in Educ. 241)
· Frank (1995).  If you’re trying to teach kids how to write, you’ve gotta have this book. Incentive Publications Inc.
· Fountus, I. and Pinnel, G. (2001).  Guiding readers and writers grades 3-6.  Portsmouth, New Hampshire: Heinemann. 
· Wasserman, K. (2003). Reading and writing about science: A model unit. (Unpublished.)
· PDE Language Arts Standards—available on line from Pennsylvania Department of Ed.
· Articles and Book Chapters provided by the instructor on Blackboard

Course Objectives and Student Assessments:

Upon successful course completion, the teacher candidate will be able to:

	Course Objectives
	Unit
	PDE
	SPA
	Assessments

	  1.
	demonstrate and apply appropriate reading and writing concepts and processes and explain their derivation from standards and theoretical bases.


	S1
	I.A.
	1.1
	Lesson plans

Classroom Teaching

/Reflection

Participation/Class-

Work/Preparedness 


	  2.  
	verbalize the literacy development of older elementary students and create a learning environment based on cooperation and active learning that maximizes every student’s potential.  


	S1
	I.C.
	1.2
	Classroom Teaching

/Reflection 

Participation/Class-

Work/Preparedness

	  3.
	demonstrates and understands the importance of using both reading and writing to increase achievement and can design a wide variety of learning and assessment opportunities that incorporate the reading and writing of expository texts such as: SQ4R, Jigsaw, graphic organizers, literature circles, etc.
	S2

D1
	II.D.
	3.4
	Lesson plans

Classroom Teaching/Reflection

Participation/Class-

Work/Preparedness

	  5.


	implement effective strategies to include parents as partners in the continued literacy development of their children.

	S4

D3
	III.D.
	5.8
	Parent letter 

Lesson plans

	  7.
	use linguistics and word origins to teach students to use their knowledge of the English language to identify and define unfamiliar multi-syllabic words.
	S1
	I.C.
	6.2
	Lesson plans

Classroom Teaching/Reflection

Participation/Class-

Work/Preparedness



	  8.
	communicate with students about their strengths, areas for improvement and ways to achieve improvement.
	S4

D3
	I.B.

II.F.
	11.1
	Classroom Teaching/ Reflection



	  9.
	model ethical professional behavior.
	S3

D4
	III.B.
	13.6
	Classroom Teaching 

/Reflection


	10.
	critically analyzes the strengths and limitations of various approaches to teaching and considers methods of improving effectiveness.


	S2
	II.B.
	16.2
	Classroom Teaching /Reflection

Participation/Class-

Work/Preparedness

Reflective Paper


Dispositions:

Student dispositions are monitored in each course.  Students are advised to review the Professional Dispositions Policy outlined in the Education Department Student Handbook (http://academic.scranton.edu/department/education/handbooks.html).

ADA Statement:

It is the student’s responsibility to apply for accommodations under the Americans with Disabilities Act (ADA).  Students with disabilities, either permanent or temporary, or any other special circumstances which might affect their ability to perform in this class, are strongly advised, if they have not already done so, to notify the Office of Equity and Diversity, AMH 126, at 941-6645 to facilitate accommodations.

A Note about Scholarship:


This course will provide students with the opportunity to learn a variety of techniques and strategies to become more effective as teachers, no matter the grade level. Emphasis should be placed on the phrase “opportunity to learn.” This really boils down to scholarship.  As the instructor, I can give you guidance and materials, but you must commit yourself to actively acquiring knowledge. True scholars accept the responsibility for their learning by setting goals, organizing their study time, asking critical questions, etc. In short, scholarship requires that each student be actively involved in the learning process. This is the same commitment and active involvement you will want from students in your classroom. 
Policies:

1. Attendance:  Preparation and involvement at this level of study is indicative of your commitment and attitude toward the teaching profession.  Your work in this class affects the lives of children.  Therefore, regular attendance and active participation is essential and required.  Group work missed is impossible to make up…There is no substitute.   Attendance and participation will be factored into your final course grade. More than four absences (excused or unexcused) or excessive lateness will result in significant lowering of your grade.   

2. Assignment due dates are strictly enforced!  Late submissions will result in a lower grade. 

3. Most written assignments may be resubmitted to improve your understanding/application of the concept.  The resubmission must be handed in within one week of the return date.  Original submission and resubmission must be submitted together…Original and resubmission grade will be averaged.  Reflections can not be resubmitted.

4.
Accuracy in grammar, spelling and clarity of meaning must be maintained in both written and oral work.  Teachers must demonstrate the ability to clearly and articulately communicate. 

Course Requirements/Expectations—SEE DUE DATES ON COURSE OUTLINE.

1. Participation/Class work/Preparedness (50%)

· Be on time and have all homework and readings completed and highlighted or notated.  Be prepared to demonstrate your understanding of the readings projects and discussions. NOTE:  Most nights no more than 12 pages of reading is assigned.  This is done purposefully to allow students enough time to really understand the topic assigned and to reread as needed.

· Regular quizzes and other assignments will be utilized to ensure that students are prepared for class.

· Literature Circle Work--Role descriptions are attached.

· Mini Presentations: Demonstrate content area reading strategies as assigned by the professor.  Possible topics include:

· SQ4R

· KWL

· The Writing Process

· Literature Circles

·  DR/TA

·  Reciprocal Teaching

·  Structured Note taking

·  Think Alouds

·  Anticipation Guide

·  Semantic Mapping

·  Word Sorts

·  Concept Definition Mapping

·  Story Maps

·  Writing-to-Learn

·  QTA

·     Etc.

· Major Presentation (20%)

· Throughout the semester, each student will work with a partner to prepare a 30 minute lesson based upon a topic provided by the professor.  Possible topics include: writing to learn, cooperative study, questioning strategies, teaching diverse learners, authentic assessments, etc.

· Presentations must include:

· A PowerPoint presentation and handout.

· An activity utilizing an adult level text

· Four or five open-ended discussion questions.

2. Classroom Teaching (40%)

· During the first three weeks of the semester, one hour of each class will be spent observing the teacher implement a language arts / science unit in an intermediate classroom.  During and following the lesson, students will complete a double column journal.

· Beginning with the fourth week of the semester, one hour of each class meeting will be spent in an intermediate classroom.  Each student will design and teach a integrated language arts / social studies unit to a group of approximately five to seven intermediate students.  A lesson plan will be due a week prior to all teaching experiences.  At sometime during the semester the following strategies/techniques must be incorporated into a lesson:

· SQ4R

· KWL

· The Writing Process

· Literature Circles

·  DR/TA

·  Reciprocal Teaching

·  Structured Note taking

·  Think Alouds

·  Anticipation Guide

·  Semantic Mapping

·  Word Sorts

·  Concept Definition Mapping

·  Story Maps

·  Writing-to-Learn

·  QTA

·  Etc.
· REFLECTIONS ARE DUE BY 5:00 PM ON TEACHING DAYS.  Using the prompts below, reflect on your classroom experience: 

	     What did you learn today about your 

     students?  About your teaching?
	What did the students learn today?  How do you know?

	· What worked? What didn’t? What could you do differently to improve your lesson?
	What questions do you have about …?



3. Course Reflection (10%)

· In a thoughtful formal essay (3 to 5 pages), address the growth you believe you have made as a prospective teacher as a result of your experiences in this course.  Be sure to address the major foci of the course: strategies for teaching reading and writing to classrooms of students with unique and diverse abilities and characteristics. In particular, please address how you plan to use your expanded understanding of reading and writing and your developed sense of teaching strategies and curricular needs.  Also, please critique the course—what helped your learning?  What hindered it?  How could the course be improved?

Grading:

All work will be graded using a 4 point rubric.  Specific rubrics will be developed prior to assignment due dates.  Scores will be averaged and grades will be assigned as follows:
               A
3.8-4.0 “Full accomplishment”

C
2.0-2.3
“Partial Accomplishment”


A-
3.6-3.7




C-
1.7-1.9 


B+
3.3-3.5




D+
1.4-1.6

B
3.0-3.2 “Substantial Accomplishment”
D
1.0-1.3
“Little of No Progress”

B-  
2.7-2.9 




F
<.9


C+
2.4-2.6








	Class Schedule:

Good teachers redesign their instruction regularly based upon student input and accomplishments.  (Can you imagine writing up all of your teaching plans for your clinic work before you even met your student???) Therefore, this is a tentative schedule.

Please refer to Blackboard regularly for updates and changes (highlighted)

KEY:  CTW:  Classrooms that Work: They All Can Read and Write

            GR:     Guiding Readers and Writers: Grades Three Through Six

           TCR:   Teaching Reading in the Content Areas

           TT:      If You’re Trying to Teach Kids How to Write…

	Week 
	TUESDAY
	THURSDAY

	
	Topic(s)
Assignments Due
	In the Classroom:
	Topic(s)

Assignments Due
	In the Classroom:

	1
	--The Reading Process

--The Writing Process

--Mini Presentation: 
	--Modeling of RWS Unit
	--Intermediate Literacy Programs

--Literacy Development

--Mini Presentation:

GR: Chapter 1
	--Modeling of RWS Unit

	2
	--Content Area Reading:  The Interactive Elements

--Mini Presentation:

TCR: Chapter 1
	--Modeling of RWS Unit
	--The Three Block Literacy Framework

--Effective Environments

--Mini Presentation:

GR: Chapter 2
	--Modeling of RWS Unit 



	3
	--Content Area Reading:  Strategic Processing and Teaching

--Mini Presentation:

TCR: Chapters 2 & 3
	--Modeling of RWS Unit
	--Word Study

--Mini Presentation:

GR: Chapter 3


	--Modeling of RWS Unit 



	4
	--Word Study Cont.

--Mini Presentation:

CTW Chapter 2
	--Observation in teaching placement
	--Reading Workshop

GR: Chapter 4

--Mini Presentation:


	--Observation in teaching placement



	5
	--Assessing Comprehension

--Mini Presentation:

CTW Chapter 6
	--Teach Lesson 1a  

Target Strategy: KWL

--Lesson Reflection
	--Writers Workshop

--Mini Presentation::

GR: Chapter 5
	--Teach Lesson 1b

Target Strategy:

--Lesson Reflection


	6
	--Motivating Writers

--Mini Presentation:

TTT Chapters 1 to 5 as assigned
	--Teach Lesson 2a

Target Strategy: 

--Lesson Reflection
	Struggling Readers and Writers

--Mini Presentation:

GR: Chapter 6
	--Teach Lesson 2b

Target Strategy:  

--Lesson Reflection

	7
	--The Writing Process cont.

--Major Presentation:

TTT Chapters 6 to 10 as assigned
	--Teach Lesson 3a

Target Strategy:

--Lesson Reflection
	--Independent Reading

--Major Presentation:

GR: Chapter 7, 8, 9, or 10 as assigned
	--Teach Lesson 3b

Target Strategy

--Lesson Reflection

	8
	--Struggling Readers

--Major Presentation:

CTW Chapter 7


	--Teach Lesson 

Target Strategy:

--Lesson Reflection
	--Guided Reading

--Major Presentation:

GR Chapters 11, 12, 13 or 14 as assigned
	--Teach Lesson 

Target Strategy:

--Lesson Reflection

	9
	Planning Effective Intermediate Instruction

--Major Presentation:

CTW Chapter 11
	--Teach Lesson 

Target Strategy:

--Lesson Reflection
	--Literature Study

--Major Presentation:

GR Chapters 15, 16, or 17 as assigned
	--Teach Lesson 

Target Strategy:

--Lesson Reflection

	10
	--Reading for Understanding: the Apprenticeship Model

--Major Presentation:

Handout 
	--Teach Lesson 

Target Strategy:

--Lesson Reflection


	--Comprehension

--Major Presentation:

GR Chapters 18, 19, or 20 as assigned
	--Teach Lesson 

Target Strategy:

--Lesson Reflection

	11
	--Motivating Readers

--Major Presentation:

Handout
	--Teach Lesson 

Target Strategy:

--Lesson Reflection
	--Word Analysis

Major Presentation:

GR Chapter 21
	--Teach Lesson 

Target Strategy:

--Lesson Reflection

	12
	--Word Analysis, cont.

--Major Presentation:

GR Chapter 22


	--Teach Lesson 

Target Strategy:

--Lesson Reflection
	--Teaching with Genre

--Major Presentation:

GR Chapter 23 
	--Teach Lesson 

Target Strategy:

--Lesson Reflection

	13
	--Poetry in the Content Areas

--Major Presentation:

GR Chapter 24
	--Teach Lesson 

Target Strategy:

--Lesson Reflection


	--Supporting Readers and Writers

--Major Presentation:

GR Chapters 25 and 26


	--Teach Lesson 

Target Strategy:

--Lesson Reflection

	14
	--Text Structures 

--Major Presentation:

Handout

	--Teach Lesson 

Target Strategy:

--Lesson Reflection
	--Preparing for High Stakes Tests

Major Presentation:

GR Chapter 27
	--Teach Lesson 

Target Strategy:

--Lesson Reflection


	15
	--Contentious Assessment
--Major Presentation:

GR Chapter 28


	
	
	

	Finals

Week
	Final exam required ONLY for those earning less than an “A”




Literature Circle Role Descriptions

Note: 
On the left side are descriptions of the roles we ask students who are fluent readers to fulfill in literature circle discussions.  Descriptions were taken from Literacy for the 21st Century by Gail Tompkins


Use the descriptions on the RIGHT side for class purposes!

	Role Description (Tompkins, 2003)
	Role Responsibilities for Class Discussions

	Discussion Director: 

The discussion director guides the group’s discussion and keeps the group on task.  To get the discussion started or to redirect the discussion, the discussion director may ask:

--What did the reading make you think of?

--What questions do you have about the reading?
	Role #1

Preparation: Develop 6 to 8 open-ended discussion questions for discussion capture the key understandings of the chapter.  Questions that can really be debated are the best!

During the discussion: Use your discussion questions as a guide, keep the discussion focused and on topic.  

	Connector: 

The connector makes connections between the book and the students’ lives.  These connections might include happenings at school or in the community, current events or historical events from around the world, or something from the connector’s own life.  Or the connector can make comparisons with other books by the same author or on the same topic.
	Role #2

Preparation: Decide on the two or three main teaching strategies presented in the chapter.  Gather the materials necessary to model them for your group.  Prepare a lesson plan if appropriate.

During the discussion: Appropriately insert your strategies into the conversation.  MODEL THEM!  DO NOT JUST TELL ABOUT THEM.

	Word Wizard:

The word wizard is responsible for vocabulary.  This student identifies four to six important, unfamiliar words from the reading and looks them up in the dictionary.  The word wizard selects the most appropriate meaning and other interesting information about the words to share with the group.

Investigator:

The investigator locates some information about the book, the author, or a related topic to share with the group.  This student may search the Internet, check an encyclopedia or library book, or interview a person with special expertise on the topic.
	Role #3

Preparation: Identify 6 to 8 important words for reading teachers to know.  Bring in written definitions of the terms from an authoritative source.

During the discussion: Work with your team mates to develop vocabulary cards on your terms—Don’t just provide definitions; discuss them. Make sure that key words are included in the discussion and the graphic organizer (see below) and are utilized correctly.

AND

Preparation: Locate a reliable source of information on the topic and provide handouts for your teammates.

During the discussion: Share handouts

	Illustrator:
The illustrator draws a picture of diagram related to the reading.  The illustration might relate to a character, an exciting event, or a prediction.  The student shares the illustration with the group, and the group talks about it before the illustrator explains it.

Summarizer:
The summarizer prepares a brief summary of the reading to convey the main ideas to share with the group.  This student often begins the discussion by reading the summary aloud to the group.
	Role #4 (May be split as needed.)

Preparation: Decide on which graphic organizer format is the most suitable.  Decide on what you predict should be the main headings and how many you will need.  Be prepared to GUIDE the group to this structure.

During the discussion: As the discussion progresses, work with group members to complete the graphic organizer.

AND

Preparation: Prepare a checklist of the 6 to 8 big ideas in the chapter.

During the discussion: Make sure all of the big ideas are discussed.  Cross off topics as they are covered.  


Suggestions for Further Reading

Broach, E. (2005). Playing with words: reading and learning to write.  Knowledge Quest, 34(2), 17-19.

Chadwell, G.B. (1994).  Developing an effective writing program for the elementary grades.  Andover, MA: The Network

Fisher, D. & Frey, N. (2004).  Improving adolescent literacy: strategies at work.  Upper Saddle River, New Jersey: Pearson. 

Jenkinson, E.B. (1988).  Learning to write/writing to learn.  Phi Delta Kappan,  69, 712-717.

McCarthey, S. J. (2001). Identity construction in elementary readers and writers.  Reading Research Quarterly, 36, 122-151.

Ryder, R. J. & Graves, M. F. (2003).  Reading and learning in content areas.   New York: John Wiley & Sons.

Vacca, R. T. & Vacca, J, L. (2005).  Content area reading: Literacy and learning across the curriculum.  Boston: Pearson.
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It will be the second in a 2 course offering on reading for Elementary and Special Education majors





Educ 241 Foundations of Reading establishes the basis for further work in understanding comprehension and more advanced reading instruction.





Educ. XXX  is an advanced course in reading.  It provides additional instruction in working with older students who have not fully developed reading fundamentals.  Independent reading, literature study, comprehension, word analysis, learning with textbooks and the reading/writing connection are all studied in depth.











No





No real overlap.  The new course was designed to meet the needs of beginning teachers.





NA
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