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1.  Executive Summary
Keenly aware of the increasing ethnic/racial/linguistic diversity in the public school student population and the advocacy of using English as a Second Language (ESL) teaching strategies in the school curriculum, the Education Department proposes the Graduate and Fifth-Year B.S./M.S. ESL Program.  

The proposed program addresses the Pennsylvania Department of Education (PDE) requirement for school districts with ESL programs to have teachers who have ESL Program Specialist Certificates.  This requirement, effective with the 2004-2005 school year, specifies the ESL Program Specialist training content and hours involved.

70%:
1.
Second Language Acquisition, including linguistic skills development and 

knowledge of first and second language acquisition.

2.
The structure of the English Language-grammar and pronunciation, including lexical, morphological, syntax and phonological components.

3.
English as a Second Language methods and collaboration with academic content areas.

20%:
4.
Literacy Development, including that focused on elementary ESL 

students.

10%:
5.
Multicultural education.

With a pre-requisite of 6-credit-hours in a foreign language, the proposed Graduate program includes 9-credit-hours in Educational Research and Foundations, and 22-25 credit-hours in the ESL Educational Component.  Teachers holding initial teacher certification are invited to enter the Graduate ESL Program; students in the Education Departments pre-service teacher certification programs are invited to enter the Fifth-Year B.S./M.S. ESL Program in their junior year.

A market analysis reveals that the number of children age 5+ who speak a language other than English at home is growing nationally toward 20% (over 25% New York and New Jersey where many of our students call home and may return to teach).  In Northeastern Pennsylvania (NEPA), the percentage is nearing 10%, although local professionals working with the ESL population believe the percentage is even greater.  The University of Scranton would be a leader in NEPA by offering a Graduate ESL Certification Program.  Currently, the Intermediate Units and Marywood University Continuing Education have PDE-approved ESL programs.  Upon completion of these programs, teachers receive ESL certification, but not an academic degree.  Many of the local state universities do not offer ESL programs.

The Graduate ESL Certification Program would effect the Education, Foreign Language and Counseling Departments.  The Dean of the College of Professional Studies is involved.  Additional faculty is not anticipated; although, additional funds are requested to supplement the curriculum library and the computer labs.  Students enrolling in the Graduate ESL Program face a cost of under $20,000.  Student outcomes will be assessed formatively through course requirements and summatively via performance data during Student Teaching and PRAXIS Series tests.  The program as proposed is designed to meet accreditation criteria of PDE and TESOL/NCATE.  A curriculum guide for the proposed Graduate ESL Program concludes the proposal.
2.
Description of the Program

English as a Second Language (ESL) is proposed as a Graduate program, and as a Combined Fifth-Year B.S./M.S. program.  It fulfills the requirements for the Pennsylvania Department of Education (PDE) Program Specialist –ESL.

The University of Scranton’s Mission espouses a “ministry of education …informed by the vision of life contained in both the Gospels and the Spiritual Exercises of Saint Ignatius Loyola.”  It’s Character “challenges (students) to develop …a principled respect for the dignity of the human person, and a devotion to justice” (Graduate School Catalogue, pg. 2).   The proposed ESL program reflects the University’s mission and character by training teachers to meet the learning needs of bilingual and non-English-speaking students in their classrooms.  In the classroom, linguistic differences can make students feel isolated, unsafe, insignificant, and friendless.  This affects learning and participation in classroom events.  The ESL program allows teachers to demonstrate respect for the cultural/linguistic differences among their students and to advocate for an appropriate learning environment for this growing population.

The mission of the Department of Education is to prepare professional educators for service in the public schools.  Considering the rising cultural/linguistic diversity in the public school population, it is in line with its mission and goals that the Department of Education offers courses to teachers that will enable them to meet the educational needs of each of their students.  In addition, the need for ESL teachers is so great that the Pennsylvania Department of Education (PDE) implemented the Program Specialist – ESL certificate.  The proposed Graduate and Fifth-Year B.S./M.S. ESL Program meets the requirements of the PDE certificate.  Further, the Education Department is in collaboration with the Universidad del Valle de Atemajac (UNIVA), Guadalajara, Jalisco, Mexico.  The collaboration is a Professional Development School (PDS) type of relationship that involves pre-service teachers traveling to UNIVA each year for Field Experience during Intersession and Student Teaching in nearby schools during the Spring or Fall Semester.  This proposal extends the collaboration with UNIVA to the Graduate and Fifth-Year B.S./M.S. ESL Programs.  Finally, since having PDS types of relationships is a requirement of the National Council for Accreditation of Teacher Education (NCATE), the Education Department’s national accrediting agency, the proposed Graduate and Fifth-Year B.S./M.S. ESL Program will enhance the PDS component of NCATE accreditation.     

The proposed curriculum follows the teacher preparation guidelines set forth by the Pennsylvania Department of Education for the Program Specialist – ESL Certificate (July 2002) (Appendix A).  The guidelines address preparation for teachers who provide instruction in classrooms to students whose dominant language is not English.

According to the PDE guidelines of July 2002, all Pennsylvania ESL teacher certification candidates must complete a preparation program that requires a demonstration of knowledge of the fundamental concepts and practices of English as a second language instruction/services that could be provided at either the pre-school, elementary, or secondary level.  The minimum preparation requirements include:

1. Developing Cultural Awareness/Sensitivity

2. Developing Linguistic Awareness and English Usage

3. English Language Learners (ELLs) Language & Support Services Knowledge

4. English as a Second Language – Instructional Materials/Development.

PDE further clarified the requirements in November 2002 (Appendix A):

70%
~ Second Language Acquisition

~ The structure of the English Language – grammar and pronunciation

~ English as a Second Language methods and collaboration with academic content areas

20%
~ Literacy Development, including that focused on elementary ESL students

10%
~ Multicultural education

Using the above PDE guidelines for Program Specialist – ESL Certificate, and requirements for Graduate Study at the University of Scranton, the Education Department developed the proposed Graduate and Fifth-Year B.S./M.S. ESL Program. 

Admissions Requirements:

~ Students applying to the Graduate ESL Program will follow application procedures as specified in the Graduate School Catalogue.

~ Students seeking the Fifth-Year B.S./M.S. ESL Program may apply during their junior year of any initial certification program.

~ A 3.0 GPA is required for admittance.

~ A prerequisite for the proposed program is a minimum of two university level semesters of a foreign language or its equivalent.

Program Length & Course Requirements:

~ Beyond the prerequisite 6-credit hours of a foreign language, the proposed Graduate and Fifth-Year B.S./M.S. ESL Program includes 9-credit hours of Educational Research and Foundations, and 22-25 credit hours of ESL Education Component courses (including 6-9 credit hours of electives).  

Practicum Requirements and Student Teaching:

~ Practical experience is built into 3 credits of Developmental Methods coursework.  Students will gain experience working one-on-one in a virtual environment with students at UNIVA, Guadalajara, Mexico.

~ Students will complete a 4-credit supervised ESL Teaching Internship that is analogous to Teaching Internships in other Graduate programs in the Education Department.

~ Students are strongly advised to consider an ESL Teaching Internship or directed study experience abroad.

Program Outcomes

~ The MS in ESL provides professional preparation for those wishing to teach English as a Second Language in Grades K-12 in public schools in the United States, or in American schools abroad.  The program is designed to meet the requirements for the PDE Program Specialist – ESL Certificate.

Proposed

Graduate and

Fifth-Year B.S./M.S. ESL Programs

(New Course Syllabi in Appendix B)
Pre-requisite 6 credit hours of a foreign language or the equivalent

Research Course Requirement (3 cr)

EFND 506
Educational Research






3

Foundations Course Requirements (6 cr)
EFND 511
Education Tests and Measurements




3

EFND 516
Advanced Educational Psychology




3

EFND 521
Advanced Foundations of Education




3

ESL Educational Components

I.
Developing Cultural Awareness/Sensitivity
COUN 506
Social and Cultural Issues





3

II.
Developing Linguistic Awareness and English Usage
ERDG 506
Reading: Psycholinguistic Bases




3

(For students in the Fifth-Year B.S./M.S. ESL Program who have EDUC 362, Psycholinguistics, may substitute ECUI XXX Contrastive Linguistics.)

III.
English Language Learners (ELLs) Language and Support Services Knowledge
ECUI XXX
Family & Community Relations for the 



3



English Language Learner (ELL)

IV.
English As A Second Language – Instructional Materials/Development
ESEC 541
Specific Subject Methods





3


ESLS XXX
ESL Teaching Internship – Planning




1

ESLS XXX
ESL Teaching Internship – Instruction



1

ESLS XXX
ESL Teaching Internship – Management



1

ESLS XXX
ESL Teaching Internship – Professional Development

1

Electives (6-9 cr)
ECUI XXX
Contrastive Linguistics





3

ESPC 501
Inclusionary Classroom Practices




3

ESPC 506
Education of the Exceptional Child




3

ERDG 531
Children’s and Adolescent Literature Worldwide


3

ECUI XXX 
Cross-Cultural and Global Perspectives in Education

3

EDUC 592
Directed Study






3-6

Total Program Credits







31-34
3.
An Analysis of the Need/Market
The need for teacher training in ESL becomes increasingly more apparent with the nation’s growing population of bilingual and non-English-speaking racial/ethnic groups. In 1998, Washington and Andrews predicted that by 2010 the number of children of immigrants will rise to 9 million, representing over 1/5 of the school-age population.  By 2002, Sheets noted that approximately 45 million school age children – more than one in five – live in households in which languages other than English are spoken.  In 2003, the National Center of Education Statistics reported that the number of 5- to 24-year-olds who speak a language other than English at home more than doubled between 1979 and 1999.  Since many of the University of Scranton’s Education majors are from Pennsylvania, New York, and New Jersey, the Federal Statistics website was explored to determine how the above predictions were reflected in those states.  The following chart shows the number of school-aged children with language other than English spoken at home in New Jersey, New York and Pennsylvania.

Language Other Than English Spoken at Home Age 5+




USA

46,951,595

17.9%




NY

  4,962,921

28.0%




NJ

  2,001,690

25.5%




PA

     972,484

  8.4%

Locally, the latest projections by the U.S. Census Bureau showed that the number of Hispanics and Latinos living in Lackawanna and other Northeastern Pennsylvania counties has risen dramatically since 2000.  Although the data showed a 5.5% population increase in Lackawanna County and 13.6% in other Northeastern Pennsylvania counties, professionals working closely with the Scranton community believed that the increase in Lackawanna County is closer to 25% due to the migration of Hispanics and Latinos coming from New Jersey, New York, Philadelphia, and Newark (Kelly, 2003). 

As the population of bilingual and ESL students grows in the schools, state and federal legislation is emerging to address the educational needs of the students.  In January 2002, the No Child Left Behind (NCLB) Act became law.  Subsequently, the Pennsylvania Department of Education (PDE) implemented the Program Specialist – ESL Certificate.  

Daily, public school superintendents in Pennsylvania’s are working with both the increasingly diverse student population and the recent legislative requirements.  To assess how these realities are impacting this area, local public school superintendents who plan to attend the Second Annual Superintendent’s Dinner at the University of Scranton, were surveyed to determine their perception of need for a Graduate ESL Program.  On a scale of 1-5, where 1 = Not Needed and 5 = Greatly Needed, those responding to the survey indicated an average need of 3.68.  When asked if they would encourage their teachers to attain a Masters’ Degree with Certification in ESL at the University of Scranton, 68.75% indicated that they would, while 12.5% responded No, and 18.75% Not Sure.  Finally, the superintendents identified a range of students in their district needing ESL services from less-than 10 to as many as several hundred.  This number constituted from under 1% of their districts to a high of 18% (Appendix C).  The mandates of NCLB and the PDE ESL certification are a preview of the direction the culturally diverse student population is leading the public schools, even though area superintendents, in general, seemed to indicate a varying need for ESL certified teachers in their districts.  Therefore, it appears timely for the University of Scranton to offer a Graduate Program in ESL to benefit their teacher graduates and the students they serve.

Existing teachers and future teachers alike will benefit from the University of Scranton’s Graduate ESL Program offered through the Department of Education.  This was evident when an informal survey was conducted among pre-service teachers in the Education Department to determine their interest in the proposed program.  Of those surveyed, 85.16% indicated that a Graduate & Fifth-Year B.S./M.S. Program in ESL is important.  When asked if they would be interested in participating in such a program at the University of Scranton, the response was more varied.  Appendix C illustrates the students’ responses.

* 34.61%
Yes, interested

* 39.01%
No, not interested

* 26.37%
Not Sure

As perceived by some students, graduates from the proposed program will have ESL certification, as well as a Master’s degree, making our students more attractive in the job market.  In addition, teachers with an ESL certificate will be sought as school districts are required to annually administer the Home Language Survey Profile.

At present, the PDE Program Specialist – ESL certificate can be obtained through preparation programs sponsored by the Intermediate Units.  In addition, Marywood University Continuing Education and Kings College have PDE-approved ESL certification programs.  As of this writing, no ESL programs exist at Bloomsburg University, East Stroudsburg University, Kutztown University, or Lehigh University.  The University of Scranton can be a leader in Northeastern Pennsylvania by offering a Graduate Certification Program in English as a Second Language.

4.
An Analysis of the Effect on Other Departments, Programs, Faculty, or the University as a Whole.
The Graduate Certification ESL Program will affect the Education Department, the Foreign Language Department, and the Counseling Department.  The Education Department will teach 9-credit hours of Research and Foundations courses, as well as 22 of the 25 ESL Educational Components credits.  The Foreign Language Department will teach the pre-requisite 6-credit hours of a foreign language.  The Counseling Department will teach 3-credit hours addressing the Developing Cultural Awareness/Sensitivity ESL Educational Component.  General education courses will not be affected.

5.
An Analysis of Needed Resources
Faculty:     Faculty involved in the Graduate and Fifth-Year B.S./M.S. ESL Program includes faculty from the Education Department, the Foreign Language Department, and the Counseling Department.  The proposed program uses many existing courses, or proposes courses analogous to existing courses.  No new faculty is anticipated to be hired for the proposed program.

Library:     The library holdings are adequate to initiate the proposed program.  An initial $10,000 is requested for new acquisitions, specifically, a subscription to the TESOL Quarterly, plus ESL curriculum materials for the Education Lab.  The University of Scranton Library has Interlibrary Loan service with universities that subscribe to professional journals in English as a Second Language.  An additional request is for an increase of $1000 of the annual library budgets of the Departments involved for ESL purposes.

Laboratories:
The Education Department has a state-of-the-art methods room and curriculum lab, as well as a computer laboratory with Internet access.  As there are currently no ESL software programs available in the Education Department’s MacLab, an initial $5000 is requested to obtain software, with $500 annual increase requested to the Education Department’s computer budget for ESL.  The Foreign Language Department has a Language Lab, as well as a television room with cable access to channels of foreign languages. 

Other:
No other resources are anticipated.

6.
Oversight
The Education Department will have responsibility for oversight and continued development of the program.  The Dean of the College of Professional Studies is involved.  The program will be monitored by state and national accreditation agencies, PDE and TESOL/NCATE.

7.
Cost/Revenue Consideration

COST/REVENUE:  Using the tuition rate of $590/credit hour listed in the 2003-2004 Graduate Catalogue, an estimated cost of the Graduate and Fifth-Year B.S./M.S. ESL Program to the student is under $20,000.  This includes 9-credit-hours of Research and Foundations, plus 22-25 credit hours of ESL Component Courses.  Additional fees incurred by the student will be application fee ($50), registration fee per semester ($25), and graduation fee ($80).   


Considering both the traditional Graduate Program and the Fifth-Year Graduate Program, a projected income/cost analysis was done for Year-One to Year-Five.  The estimate projected that the Graduate and 5th-Year ESL Program may draw 2 traditional Graduate Students and 4 5th-Year students per year.  It also considered the initial funding requests for the library and computer lab, and an over-estimate in the cost of full-time faculty members teaching the courses.  The grand totals revealed that although the program may experience a $2,057 loss in Year-One, by Year-Five the program would gain a profit of over $250,000 (Appendix D).    

8.
Student Learning Outcomes and Assessment Plan for the Program

Student Outcomes:  By the end of the Graduate and Fifth-Year B.S./M.S. ESL Programs, the students will be qualified, and certified, to teach English as a Second Language to childhood and adolescent English Speakers of Other Languages (ESOL). 

Student learning outcomes will be routinely assessed throughout the program.  Formatively, assessment will be via a variety of authentic and performance assessments as outlined by professors in the courses’ syllabi.  During the ESL Teaching Internship, performance data will be obtained through Supervisor and Cooperating Teacher evaluation, electronic portfolios and student reflective pieces.  Additional summative evaluation includes state certification required PRAXIS Series tests. 

Indicators of success:  Feedback from graduates of the Graduate and Fifth-Year ESL Program will be included in the Education Department’s Triennial Survey Report.

9.
Accreditation (if applicable)

PDE:  The proposed Graduate ESL Program is designed to meet the requirements for the Program Specialist – ESL Teacher Certificate as set forth by the PA Bureau of Teacher Certification and Preparation, July 9, 2002 and November 1, 2002.
NCATE:  NCATE accreditation for the proposed Graduate ESL Program comes under the TESOL/NCATE Standards for the Accreditation of Initial Programs in P-12 ESL Teacher Education, April 2002.  

10.
Curriculum Guide
ENGLISH AS A SECOND LANGUAGE


The English as a Second Language program offers two options.  

Option I is a Graduate program for students who hold a valid teacher certificate in Early Childhood, Elementary, Secondary, or Special Education.  

Option II is a Fifth-Year B.S./M.S. program for students enrolled in an undergraduate teacher certification program in the Education Department.  That is, for students enrolled in an undergraduate program leading to a Bachelor of Science degree in Early Childhood, Elementary, Secondary, or Special Education in four years, a Master of Science degree in English as a Second Language in the fifth year is available.  During the candidate’s junior year, the student may make application to the combined B.S./M.S. program for entry during the student’s senior year.  The application is due 1 February of the junior year, and students must pass all PRAXIS Series tests required for the undergraduate certificate before the spring semester of the senior year.  During the spring semester of the candidate’s senior year, two graduate courses (six graduate credits) will be taken to contribute toward both the B.S. and M.S. degree.  Students will take 6 graduate credits during the spring semester of the senior year; 6 graduate credits during the summer session immediately following the attainment of the B.S. degree; 12 credits during the fall semester of the fifth year; and 12 credits during the spring semester of the fifth year.  Also, students must pass a comprehensive examination before the Master’s degree will be awarded.


Below is the program of studies for both Option I and Option II.

Pre-requisite 6 credit hours of a foreign language or the equivalent

Research Course Requirement (3 credits)
EFND 506
Educational Research






3

Foundations Course Requirements (6 credits)

EFND 511
Education Tests and Measurements




3

EFND 516
Advanced Educational Psychology




3

EFND 521
Advanced Foundations of Education




3

ESL Educational Components

I.
Developing Cultural Awareness/Sensitivity
COUN 506
Social and Cultural Issues





3

II.
Developing Linguistic Awareness and English Usage
ERDG 506
Reading: Psycholinguistic Bases




3

(For students in the Fifth-Year B.S./M.S. ESL Program who have EDUC 362, Psycholinguistics, may substitute ECUI XXX Contrastive Linguistics.)

III.
English Language Learners (ELLs) Language and Support Services Knowledge
ECUI XXX
Family & Community Relations for the



3



English Language Learner (ELL)

IV.
English As A Second Language – Instructional Materials/Development
ESEC 541
Specific Subject Methods





3

ESLS XXX
ESL Teaching Internship – Planning




1

ESLS XXX
ESL Teaching Internship – Instruction



1

ESLS XXX
ESL Teaching Internship – Management



1

ESLS XXX
ESL Teaching Internship – Professional Development

1

Electives (6-9 credits)

ECUI XXX
Contrastive Linguistics





3

ESPC 501
Inclusionary Classroom Practices




3

ESPC 506
Education of the Exceptional Child




3

ERDG 531
Children’s and Adolescent Literature Worldwide


3

ECUI XXX
Cross-Cultural and Global Perspectives in Education

3

EDUC 592
Directed Study






3-6

Total Program Credits







31-34
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(2) Addendum to Program Specialist – ESL, Pennsylvania Department of Education, November 1, 2002.

Program Specialist - ESL

Pennsylvania Department of Education

Application Requirements for Program Providers

& Minimum Competencies: Training Information

Bureau of Teacher Certification and Preparation

July 9, 2002

The Pennsylvania Department of Education, Bureau of Teacher

Certification and Preparation, is providing English as a Second Language,

ESL, program specialist guidelines. These guidelines address training

teachers who provide instruction in Pennsylvania school districts/classrooms

to students whose dominant language is not English. By the beginning of

the 2004-2005 school year, all teachers in ESL programs must have a

Program Specialist-ESL certificate.

I. Training Provider Information for Colleges/Universities with

Education Programs, Community Colleges or Intermediate Units

Colleges and universities with approved teacher education programs

in Pennsylvania, as well as intermediate units and community colleges, can

provide the state’s defined minimum training requirements, after review and

approval of their application by the Division of Teacher Education, Bureau

of Teacher Certification and Preparation, Pennsylvania Department of

Education. All ESL Program Specialist training at colleges, universities or

intermediate units must consist of 12 semester credits or 180 hours as a

minimum. In colleges/universities, at least 9 of the 12 credits must be

offered through the university’s education department.

The following must be included in the ESL training program proposal

application from a college, community college, university or intermediate

unit:

1. A list of coursework, which provides state minimum training, and

hour/credit requirements; Required areas of concentration:

• 45 hours or 3 semester units of Second Language

Acquisition/Linguistics-Refer to ESL Training and Components

Form (I. English Usage and Developing Linguistic Awareness).

• 90 hours of 6 semester units of Methods of ESL, Academic and

Literacy Development, Program Implementation and

Assessment for English language learners. (Can include a

section devoted to a seminar and practicum for non-practicing

ESL teachers)—Refer to the ESL Training Components Form

(II. English as a Second Language—Instructional Materials

Development and III. English Language Learners Language and

Support Services Knowledge).

• 45 hours or 3 semester units of Understanding Cultural

Diversity I K-12 Classrooms, Multicultural Education—Refer

to the ESL Training Components Form (IV. Developing

Cultural Awareness/Sensitivity).

2. A student advisement sheet showing total coursework/hours

required, including content and sequencing of those required

courses/hours;

3. A description of each course’s content;

4. Intended times/days/months that the classes will be offered;

5. Intended faculty/resumes of staff to be involved.

6. Title/name of individual signing ESL program specialist

completion form; Name, Phone # of ESL contact, if otherwise.

Applications for ESL training program provision will be received on

an ongoing basis. When applications for ESL training program providers

have been reviewed and approved, the PDE website will maintain a list of

approved providers. Applicant agencies will receive a formal letter of

approval. Applications for ESL training program proposals should be sent

to: The Division of Teacher Education, Third Floor, Pennsylvania

Department of Education, 333 Market Street, Harrisburg, PA 17126.

Pennsylvania teachers who have already completed substantive

collegiate programs with a concentration in ESL may have that content

reviewed and evaluated by the approved Pennsylvania ESL training program

providers for credit toward or the issuance of the Letter of ESL Training

Completion.

Any further request for information on ESL Training Program

Providers and the application process should be directed to the Division of

Teacher Education, Bureau of Teacher Certification and Preparation,

Pennsylvania Department of Education at 717-787-3470.

II. School District/Intermediate Unit ESL Program Specialist Hiring

Information

--All existing teachers in an ESL program must have an Program Specialist-

ESL certificate by completing the mandatory approved ESL training

program no later than the beginning of the 2004-2005 school year.

--School districts must apply for the Program Specialist-ESL certificate as

their ESL teachers complete the mandatory approved training program and

have been issued the Letter of ESL Training Completion by the approved

provider. As districts need to hire further ESL teachers, the training and

application process will be repeated.

-- All newly hired teachers of ESL programs, beginning in the 2004-05 school

year, must have completed the mandatory approved training program prior

to employment.

After a district with an ESL program vacancy locates a candidate that

has completed the Program Specialist-ESL training, the district must submit

an application with the Division of Candidate Evaluation Services, Bureau

of Teacher Certification and Preparation, Pennsylvania Department of

Education to obtain a Program Specialist-ESL certificate for that candidate.

School entities may also request a Program Specialist- ESL certificate

for those ESL teachers holding a valid out-of-state ESL certificate

equivalent to the Pennsylvania Instructional I or II certificate. Specific

criteria, procedures and forms for the Program Specialist: ESL certificate

application will be distributed to school districts in July 2002.

At a minimum, candidates for a Program Specialist-English as a

Second Language (ESL) certificate must have:

1. A valid Pennsylvania Instructional I or II certificate.

2. A signed copy of the ESL Training Completion form listing

the program competencies and indicating that the training

components have been successfully completed. Note: This

form must be signed by the college/university certification

officer or the intermediate unit executive director.

-OR-

Have a copy of a valid out-of-state ESL certificate equivalent to

Pennsylvania’s Instructional I or II certificate issued by another

state. Note: The out-of state ESL certificate will be reviewed

and approved by the Bureau of Teacher Certification and

Preparation.

Note: School district teachers with Instructional I or II certificates

who formerly obtained an ESL program specialist certificate

and are still employed as an ESL instructor with the district

that requested the program specialist–ESL certificate

remain eligible to fulfill those ESL duties at that district.

Any further request for information school district submission of

the Program Specialist-ESL certificate should be directed to the

Division of Candidate Evaluation Services, Bureau of Teacher

Certification and Preparation, Pennsylvania Department of Education at

717-787-3356.

Commonwealth of Pennsylvania

Pennsylvania Department of Education

July 9, 2002

ESL Training Components Form

All Pennsylvania candidates must complete a training program that requires a

demonstration of knowledge of the fundamental concepts and practices of English as a

second language instruction/services that could be provided at either pre-school,

elementary or secondary level. This training must include the following components, as a

minimum:

I. English Usage and Developing Linguistic Awareness

-Knowledge of the structure of the English language/grammar and pronunciation,

including lexical, morphological, syntax and phonological components.

-Knowledge of the process of first and second language acquisition.

-Knowledge of the process of literacy development for second language learners and

strategies to assist ELLs in the different stages of second language acquisition

-Knowledge to assist ELLs to communicate using verbal and nonverbal language.

II. English As A Second Language – Instructional Materials/

Development

-Knowledge to design and implement ESL program to assist ELLs in the process of

acquiring English and cognitive academic language skills.

-Knowledge of methods, strategies, research and resources that address the educational

needs of ELLs in their learning process, including the use of computer technology.

-Knowledge to select and design teaching resources for ELLs according to their language

proficiency, native language development and literacy development.
-Knowledge and application of a variety of currently accepted, research based ESL

instructional methods and strategies to meet specific instructional needs of Ells.

-Knowledge to develop, implement, and evaluate a variety of curricular and instructional

activities for diverse ELLs.

-Knowledge of instructional adaptations/modifications to assist ELLs in the regular

classroom.

-Knowledge to utilize meaningful instructional strategies that support the ELL/students

culture and acculturation process.

-Knowledge of teaching strategies and resources that promote multicultural information

though various curricula.

-Knowledge to adapt classroom activities, procedures and assessment to maximize

second language acquisition and learning, including working collaboratively in small

groups.

III. English Language Learners (ELLs) Language & Support Services

Knowledge

-Knowledge of effective assessment tools/practices to identify levels of language

proficiency, acquisition and content learning as well as monitor student progress.

-Knowledge of available all school support services that can assist the ELLs in

language acquisition/content learning.

-Knowledge of multiple assessment models to document ELLs progress in various

curricular and instructional activities.

-Knowledge and use of evaluation techniques to assess the various curricular and

instructional activities used for the English language learners/students.

-Knowledge to promote parental/family involvement and participation regarding their

children’s accomplishments and educational needs and to assist in the development of

ELLs projected services.

-Knowledge of formal/informal assessments tools, and an Individualized Education Plan,

to use with ELLs who have been identified as special education students.
-Knowledge of educational program/instructional activity adaptations required for ELLs

who require specially designed instruction pursuant to the Individuals with Disabilities

Education Act

-Knowledge to utilize strategies that combine language development and higher order

thinking skills related to the content of the academic curriculum.

IV. Developing Cultural Awareness/Sensitivity

-Knowledge of behaviors, beliefs, and attitudes of multicultural and multilingual learners

and families.

-Knowledge of current methods and techniques, based on recognized principles of

teaching English as a Second Language (ESL), in working with culturally and

linguistically diverse students/families.

-Knowledge of how to facilitate the English Language Learners’ (ELLs), and their

families’, understanding of, and collaboration with, ESL and other school staff.

-Knowledge of how to promote school staff’s understanding and sensitivity toward

cultures other than American and languages other than English.

-Knowledge of how other cultures compare/relate to the American culture in areas such

as communities, businesses, languages, education, and education support systems in other

countries.

-Required areas of concentration:

• At least 3 semester credits/units of Second Language Acquisition/Linguistics.

• At least 6 semester credits/units of Methods of ESL, Academic and Literacy

Development, Program Implementation and Assessment for English language

learners. This can also include a practicum for non-practicing ESL teachers.

• At least 3 semester credits/units of understanding Cultural Diversity in K-12

classrooms.

-Intermediate Unit ESL Program Specialist Training must consist of 150 hours of seat

instruction and must, at a minimum, include the following:

• 45 hours of Second Language Acquistition/Linguistics.

• 90 hours of methods of ESL, Academic Literacy Development, Program

Implementation and A-ssessment for ELL’s.

• 15 hours of understanding Cultural Diversity in K-12 classrooms.

This document certifies that you satisfactorily completed a Pa. Department of

Education-approved English as A Second Language (ESL) training program or its

equivalent of collegiate courses as determined by the program provider.

You should retain this letter in your files. Completion of the ESL Training qualifies

you for the Program Specialist: ESL certificate when such certificate is requested by a

public school entity (public schools, school districts, intermediate units, area vocational

technical schools and charter schools) employing you to provide ESL services to

children/youth. Additionally the credits earned from completing this program may be

reported for Act 48 continuing education requirements, towards a level II certificate or, if

taken for graduate credit, towards the Letter of Master’s Equivalency.

Attestment of Program Specialist-ESL Training Component Completion

_________________________________________ has successfully completed all of the

required Pennsylvania defined minimum program competencies and training components

through our approved ESL training program and can be considered for the Pennsylvania

Program Specialist-ESL.

_________________________________________

(Certification Officer or I. U. Executive Director)

_________________________________________

(College/University or Intermediate Unit Name)

____________________

Date

Commonwealth of Pennsylvania

Pennsylvania Department of Education

November 1, 2002
ESL Program Specialist training content and hours must involve:

1 Second Language Acquisition including linguistic skills development and knowledge of first and second language acquisition.

2. The structure of the English Language-grammar and pronunciation including lexical, morphological, syntax and phonological components.

3. English as a Second Language methods and collaboration with academic content areas.

Items 1, 2, and 3 should constitute 70% of all ESL Programs Specialist training hours offered

4. Literacy Development, including that focused on elementary ESL students. Item 4 should constitute about 20% of the ESL program specialist training hours

5. Multicultural education.

Item 5 should constitute about 10% of the ESL programs specialist training hours

Bear in mind that all students participating in these ESL services would be receiving English credit for the time they are participating in such at their school district.
APPENDIX B

New Course Syllabi



ECUI
XXX
Family and Community Relation for the





English Language Learner



ECUI XXX
Contrastive Linguistics



ECUI XXX
Cross-Cultural and Global Perspective in Education

Course Approval Form

(To be used to propose new courses or make changes to existing courses)

Attach the following:

1.
A brief course description;

2. A sample syllabus which includes:

a. student learning objectives and how they will be assessed;

b. an outline of topics to be addressed in the course;

c. assignments for readings, papers, oral projects, examinations, etc. and their relationship to 2.a.

3. Rationale for the course, including how it fits with the existing curriculum; prerequisites (if any) and rationale; and course level and rational.

4. List of resources needed for the course:  library, laboratory equipment, other special materials or facilities; and

5. A brief description of the evaluation procedures that will be used to determine the extent to which student outcomes (given in 2.a) have been achieved.  Indicate ways in which results of the evaluation will be used not only to grade students but also to modify how the course is taught.

Initiator (Contact Person):____Gloria Tansits Wenze ________________________________

Department(s):_____________Education__________________________________________

Suggested Course Number / Prefix: ______ECUI XXX __________________________

Course Title (for Catalog): __Family and Community Relations for the English Language Learner

Credit Hours: ___3_______

Catalog Copy/Course Description: (50 word limit)

	This course prepares the ESL teacher with the strategies and communication skills necessary to build positive relationships with colleagues with the school and agencies in the larger communities that can contribute to the well-being of each ELL student in order to realize the full developmental potential of the child.




Frequency of Offering:
Every Year
___(______
Every Other Year 
_________

Anticipated Initial Offering:    Year

___2005____
Semester___Spring_____

Will this course replace an existing course (or courses?)  __________ Yes
______(_____No


If so, list course(s) to be replaced: 

Purpose of Course (Check all that apply)


Major Requirement
____(____

Major Elective
    _____________


Cognate

________

Other Elective
    _____________

Other (specify)__________________


General Education
________


(Must be reviewed by Conference Committee on Curriculum)


Please indicate the proposed category(ies):



Writing Intensive
_______
Cultural Diversity

_________



Humanities

_______
Social/Behavioral Sciences
_________



Natural Sciences
_______
Theology/Philosophy

_________

Quantitative Reasoning __________


Explain how the proposed course will fulfill the indicated requirements

	


Is this Course an Interdisciplinary Course? ______________Yes
______(______ No

Colleges Cooperating in Offering Course:



College of Arts and Sciences:


__________



Panuska College of Professional Studies:
____(______



Kania School of Management


__________



Graduate School



_____(_____

Other, similar courses currently in the University’s course inventory: 

This course is analogous to EDUC 256 Family and Community Relations, a course in the Early Childhood Education Major.
Discuss extent of overlap with existing courses: 

Course Approval Form

Signature Sheet 

Date Submitted to Department: _____2 October 2003___________________

Date of Department Decision:  _____16 October 2003___________________.  

Departmental Recommendation:___________  Approval
___________ Deny Approval

Provide Rationale for Recommendation: 

________________________________________________________________________

________________________________________________________________________

Chairperson Signature: __________________________
Date: _____________

College Action: (Note if course is being offered jointly by more than one college, it must be approved by all deans who are jointly responsible)


Date Posted on Curriculum Bulletin Board ______________


Recommendation:
___________ Approval
_________ Deny Approval


Dean’s Signature: ______________________________
Date:_______________


(Attach Rationale)

General Education Review (If necessary)


Date Discussed by Conference Committee on Curriculum ___________________

Recommendation:
______Approval for General Education  (Check all that apply)


Writing Intensive
_______
Cultural Diversity

_________


Humanities

_______
Social/Behavioral Sciences
_________


Natural Sciences
_______
Theology/Philosophy

_________

Quantitative Reasoning __________


Signature: ____________________________________
Date: _____________

Provost’s Action:


_______________
Approve
_____________ Deny


Provost’s Signature: _____________________________
Date:
_______________


(Attach rationale)

UNIVERSITY OF SCRANTON

FALL




DEPARTMENT

EDUCATION

INTERSESSION


COURSE NO.


ECUI XXX

SPRING



CREDIT VALUE

3 CREDIT

SUMMER 



DAY, TIME






ROOM






INSTRUCTOR

Dr. Gloria T. Wenze

DESCRIPTIVE TITLE:
FAMILY AND COMMUNITY RELATIONS





FOR THE ENGLISH LANGUAGE LEARNER

CATALOG DESCRIPTION:
THIS COURSE PREPARES THE ESL TEACHER WITH THE STRATEGIES AND COMMUNICATION SKILLS NECESSARY TO BUILD POSITIVE RELATIONSHIPS WITH COLLEAGUES WITHIN THE SCHOOL AND AGENCIES IN THE LARGER COMMUNITIES THAT CAN CONTRIBUTE TO THE WELL-BEING OF EACH ELL STUDENT IN ORDER TO REALIZE THE FULL DEVELOPMENTAL POTENTIAL OF EACH CHILD.

PREREQUISITES:
NONE

ECUI XXX

FAMILY AND COMMUNITY RELATIONS

FOR THE ENGLISH LANGUAGE LEARNER
Course Syllabus

Instructor:
Dr. Gloria T. Wenze


Office:
McGurrin Hall #123

Telephone:

(570) 941-6124

E-mail:


wenzeg2@scranton.edu

Office Hours:



TEXT: 
Faltis, C.J. and S.J. Hudelson. Bilingual Education in Elementary and Secondary School Communities: Toward Understanding and Caring.  Boston, MA: Allyn & Bacon, 1998.
COURSE DESCRIPTION

This course prepares the ESL teacher with the strategies and communication skills necessary to build positive relationships with colleagues within the school and agencies in the larger communities that can contribute to the well-being of each ELL student in order to realize the full developmental potential of each child. 

COURSE OUTCOMES

Participants will
1.
Recognize that children are best understood in the contexts of family, culture, and society.

2.
Establish and maintain positive, collaborative relationships with families.

3.
Demonstrate sensitivity to differences in family structures and social and cultural backgrounds.

4.
Apply family systems theory, knowledge and dynamics, roles, and relationships within families and communities.

5.
Link families with a range of family-oriented services based on identified resources, priorities, and concerns.

6.
Communicate effectively with other professionals concerned with children and with agencies in the larger community to support children’s development, learning, and well-being.

7.
Participate and assist other professionals in conducting family-centered assessments.

8.
Develop and use formative and summative program evaluation to ensure comprehensive quality of the total environment for children, families, and the community.

9.
Demonstrate an understanding of conditions of children, families, and professionals; current issues and trends; legal issues; and legislation and other public policies affecting children, families, and programs for English Language Learners.

10.
Demonstrate knowledge of behaviors, beliefs, and attitudes of multicultural and multilingual learners and families.

11.
Demonstrate knowledge of current methods and techniques, based on recognized principles of a Second Language (ESL), in working with culturally and linguistically diverse students/families.

12.
Demonstrate knowledge of how to promote school staff’s understanding and sensitivity toward cultures other than American and languages other than English.

13.
Demonstrate knowledge of how other cultures compare/relate to the American culture in areas as communities, businesses, languages, education, and systems in other countries. 

Attendance Policy:  Attendance and promptness is expected at all class meetings.  Lateness to class and poor attendance will definitely lower your final grade.  If you have an emergency, please contact the instructor.  Students are responsible for all information, discussions, schedule changes, material presented, or announcements made during any class period.

Assignment Expectations: Reading assignments are to be completed prior to all class meetings.  All written assignments are due on the date specified for full credit.  Late assignments are not accepted.  If you have an emergency, please contact the instructor prior to the beginning of class on the date the assignment is due.


Assignments must be typed and double-spaced, neat, well-organized, and articulate.  Any hand-written communication must conform to Modern Manuscript or D’Nealian style of writing.  Mixing cursive lettering with manuscript letting, and inappropriate use of capital letters, is not acceptable.  Students are advised to pay close attention to the detail of technical quality (spelling, punctuation, work usage, and sentence structure) in all written assignments.


Spontaneous homework may be assigned as an outcome of, or follow-up to, in-class discussion and/or activity.  Completion of this work will be counted as part of the participation grade.

Professional Demeanor

Adherence to the Education Department’s Non-academic Behavior criteria is the expectation for each student.  Appropriate attire and professional demeanor is expected during all class sessions.  Ball caps and headgear will be removed prior to entering the classroom.  Food and drink will be consumed outside of the classroom.  Please take care of personal needs prior to entering the classroom so as to not create a distraction to the progress of the class session.

Responsibilities and Grading

Weighting of tasks and responsibilities for this course is as follows:



Percentage



Student Tasks

20




Portfolio, 1st submission

20




Portfolio, 2nd submission

20 




Portfolio, 3rd submission

10




Sharing and Reflection

15




Community Resource File

15 




Professional Behavior: Reliability,

dependability, quality of participation, level of preparation, attendance, ability to take and use feedback, disposition.



__________________________________________________________



  100




Total Percent


 

Grading

94 - 100 = A



77 - 79 = C+

90 - 93   = A-



74 – 76 = C

87 – 89  = B+



70 – 73 = C-

84 – 86  = B



65 – 69 = D

80 – 83  = B-



64 and below = F

Assignment Guidelines

Community References 


Using one index card per reference, compile a resource file of agencies, professional contact, and services within the area of your field experience site that would aid you, if you were Site Director, in meeting the outreach needs of the children and families you serve.  Include on each index card, the name, address, telephone number, email, and fax number of each reference.  Include the name of a contact person, and a

sentence or two identifying the service the reference provides.  Include additional information you think would be helpful to you.

Portfolio Requirements and Due Dates

1st Submission:  Due Date: 

*  Write a Self-Assessment of your professional growth and development to date.  Include a family biography by reflecting on these questions: How do I understand the concept of family?  How have I come to understand the meaning of ‘parent’ and ‘child’?  There should be evidence of reflective ability and the ability to set short-term goals in order to enhance your professional growth and development.  The insights drawn from these reflections should be consistent with the examples offered in the self-assessment.

*  Set up and begin to complete a Field Notebook.  You are an anthropologist interested in parents and their developing children.  Use a consistent format, including date and source.  Make numerous entries over time and include a wide variety of sources from in and out of class.  Entries will reveal not only the direction and development of your thinking, but the expansion of it!

*  Identify the site where you will do your School Study.  Include the name, address, and telephone number of the school, as well as the name of the Director or teacher with whom you will be working.

~~~~~~~~~~

2nd Submission:  Due Date: 
*  Continue work in the Field Notebook.  There is evidence of connections between the experiences in and out of the classroom and between one entry and another.  Thought-provoking questions are raised.

*  Bookstore Browsing.  In the Parenting/Family section of a bookstore (not the campus one), find out the following information:


1.
General Descriptors




Where is it located in the store?




How many books does it contain?




How does it compare to other sections?




Is it divided into separate topics?  If so, what are they?

         

      How many books are there in each section?




How are the books organized?

    


Are certain ones displayed or highlighted?


   
2.
Three Book Examinations



Select 3 books to examine.  Include complete references and answer the following questions:

Why did you select this book?  What ‘spoke’ to you?

What is the thesis of the book?

What is the author’s view of parents and children?  Evidence?

How well does it sell?

How is it displayed?

Would you recommend it?  Why or why not?


3.
Comments/Conclusions

Based on your observations, what messages are being sent to parents and to the public in general?

Who is responsible for examining, ordering, and displaying the books?

What impact does this have on parents and children?

What suggestions, if any, do you have for change?  Why?  If not, why not?

Remember to include:

Name, address, and telephone number of the Bookstore, and the date of investigation.

~~~~~~~~~~~

3rd Submission: Date Due: 
*  Write another Self-Assessment of your professional growth and development which focuses on your growth during this term with all your coursework and field work.  Also include any changes in your understanding of the concept of family and your understanding of the meaning of parent and child.

*  Continue work in the Field Notebook.  Include cross-references to other entries, experiences, and readings.  Notice and document patterns and new insights into parents and their developing children.

*  Conduct a School Search to learn more about parents and their developing children in a particular setting.  Be prepared to share your findings with the instructor, the class, and the school.  Before beginning, (a) explain the project to the principal/headmaster/director; (b) ask for cooperation (e.g., access to individuals, schedules, etc.); (c) obtain written permission to proceed.

Include the following parts in your search:

1.
Information about the school

Gather typical descriptors of school: size, grades, population, location, staff, parents, community, etc.  Include information on any special programs such as ESL, Special Education, Gifted and Talents.  Include published materials from the school that reflect statements about parent and community involvement.

2.
What laws or legal decisions impact the parent and community involvement?

3.
With permission, interview as many constituents of this school as possible to obtain their views of parent and community involvement, e.g., administrator, teacher, parent, child, school board member, community member.  Include the questions as well as the responses in your report.

4.
Attend a school function (large or small) designed to promote connections between the school and the home or the community.  Include evidence of your participation as well as a summary of findings.

5.
Based on your study, what did you learn about school, family, and community connections at this school?  What recommendations would you suggest?  Remember your audience and support conclusions with evidence. 

ECUI XXX

Family and Community Relations

For the English Language Learner

Scoring Rubric 

Portfolio #1

Student_________________________________________________________________

Self-Assessment (45%)

Based on professional growth and development







to date (10)






Includes family biography (15)






Evidence of reflection that includes short-term







goals (15)






Insights are consistent with examples (5)

Field Notebook (45%)


A consistent format, including date and source,







is used (5)






There are numerous entries (5)






Entries are made over time (5)






Entries represent a wide variety of sources, 







in and out of class (5)






Entries are thought-provoking, often perplexing,







and sometimes connected (15)






Entries reveal expansion of thinking (10)

All work is nearly error-free (10%)
All mechanics, language, spelling, syntax, etc., are







at the expert level (10)

Earned points: _______________

Percentage: _______________ 

Grade: _______________

ECUI XXX

Family and Community Relations

For the English Language Learner

Scoring Rubric 

Portfolio #2

Student_________________________________________________________________

Field Notebook (45%)


A consistent format, including date and source,







is used (5)






There are numerous entries made over time (5)






Entries represent a wide variety of sources in and







out of class (5)






Connections are made between experiences in and







out of class (10)






Thought-provoking questions are raised (10)






Entries reveal expansion of thinking (10)

Bookstore Browsing (45%)

General descriptors are included (5)






3 specific book examinations are included (5)






Examinations are complete, accurate, and







thoughtful (10)






Comments and conclusions, based on evidence,







are included (10)






Insights are consistent with information and







examples (15)

All work is nearly error-free (10%)
All mechanics, language, spelling, syntax, etc.,







Are at the expert level (10)

Earned points: _______________

Percentage: _______________ 

Grade: _______________

ECUI XXX

Family and Community Relations

For English Language Learners

Scoring Rubric 

Portfolio #3

Student_________________________________________________________________

Self-Assessment  (25%)

Supporting evidence comes from coursework







and fieldwork (5)






Insights are consistent with examples (5)






Goals for continuing improvement are







appropriate and evident (5)






Ways of imagining working with parents and







children are included (10)

Field Notebook (20%)


Entries are numerous and of high quality (5)






There is evidence of cross-referencing (5)






Connections are made between class and 







outside experience (5)






There is evidence of patterns and new insights







into parent/child relationships (5)

School Search (45%)


Copy of project, along with thank you letter, 







submitted and ready for possible mailing (5)






For information on school, all parts are complete







and concluded (5)






Evidence of meaningful interviews is included (5)






Summary comments show evidence of knowledge,







understanding, and insight (10)






Suggested changes are included and are realistic







and meaningful (15)

All work is nearly error-free (10%)
All mechanics, language, spelling, syntax, etc.,







are at the expert level. 









Earned points: _______________
Percentage: ______________ 
Grade: _______________

ECUI XXX

Family and Community Relations

For the English Language Learner

Scoring Rubric 

Sharing and Reflection

Content





Yes



No


It was obvious you had command of


1
2
3
4
5

the content

Each of the five main points of the


1
2`
3
4
5

School Study were addressed

You could correctly answer questions

1
2
3
4
5

relating to your School Study 

Your commitment to your School Study

1
2
3
4
5

was evident.

Evidence for scores:

The Presentation




Yes



No

You spoke clearly and projected well.

1
2
3
4
5

The presentation was kept to the point.

1
2
3
4
5

You maintained the audience’s attention

1
2
3
4
5

and interest.

Your appearance and demeanor enhanced

1
2
3
4
5

the performance.

You responded to questions appropriately.

1
2
3
4
5

Evidence for scores:

Presentation Materials



Yes



No

The use of supplemental materials


1
2
3
4
5

was effective, i.e., visual aids, handouts,

transparencies, power-point, poster displays.

Materials presented were neat, accurate,

1
2
3
4
5

nearly error-free, and with mechanics at the

expert level.

Evidence for scores:

Final Evaluation:

Outstanding



Satisfactory



Not Too Hot

A
A-
B+


B
B-
C+


C-
D      F
Justification for Grades:

Selected Readings

Berger, E.H. (2000). Parents as partners in education: Families and schools working together (4th ed.) Englewood Cliffs, NJ: Merrill/Prentice Hall.

Berns, R.M. (1997). Child, family, school, community: Socialization and support (4th ed.).  New York: Harcourt Brace Jovanovich.

Bigner, J.J. (1998). Parent-child relations: An introduction to parenting (5th ed.). Columbus, OH: Merrill.

Epstein, J. (1999). School and family partnerships: Preparing educators and improving schools.  Boulder, CO: Westview Press.

Faltis, C.J. and Hudelson, S. J. (1998) Bilingual Education in Elementary and Secondary School Communities: Toward Understanding and Caring.  Boston, MA: Allyn & Bacon.

Fine, M.J. (1993). Current approaches to understanding family diversity. Family Relations, 43(3), 235-7.
Perez, B. and Torres-Guzman, M.E. (2002) Learning in Two Worlds: An Integrated Spanish/English Biliteracy Approach. Boston, MA: Allyn & Bacon.

Powell, D.R. (1999). Home visiting in the early years: Policy and program design decisions. Young Children, 45(6), 65-73.
Swap, S. M. (1993). Developing home-school partnerships: From concepts to practice. New York: Teacher’s College Press.

Course Approval Form

(To be used to propose new courses or make changes to existing courses)
Attach the following:

1.
A brief course description;

6. A sample syllabus which includes:

a. student learning objectives and how they will be assessed;

b. an outline of topics to be addressed in the course;

c. assignments for readings, papers, oral projects, examinations, etc. and their relationship to 2.a.

7. Rationale for the course, including how it fits with the existing curriculum; prerequisites (if any) and rationale; and course level and rational.

8. List of resources needed for the course:  library, laboratory equipment, other special materials or facilities; and

9. A brief description of the evaluation procedures that will be used to determine the extent to which student outcomes (given in 2.a) have been achieved.  Indicate ways in which results of the evaluation will be used not only to grade students but also to modify how the course is taught.

Initiator (Contact Person):____Deborah Eville Lo________________________________

Department(s):_____________Education__________________________________________

Suggested Course Number / Prefix: ______ECUI XXX _________________________

Course Title (for Catalog): _____Contrastive Linguistics_________________________

Credit Hours: ___3_______

Catalog Copy/Course Description: (50 word limit)

	The structure, phonology, and morphology of the language of emphasis and English.  Compares and contrasts the structure of the two languages and addresses the linguistic problems in the transfer of errors from the first language to the second.




Frequency of Offering:   Every Year
_________
Every Other Year 
____(_____

Anticipated Initial Offering:    Year

___2006____
Semester___Spring_____

Will this course replace an existing course (or courses?)  _____ Yes
___(___No


If so, list course(s) to be replaced: 

Purpose of Course (Check all that apply)


Major Requirement
________

Major Elective
    ______(_______


Cognate

________

Other Elective
    _____________

Other (specify)__________________


General Education
________


(Must be reviewed by Conference Committee on Curriculum)


Please indicate the proposed category(ies):


Writing Intensive
_______
Cultural Diversity

_________


Humanities

_______
Social/Behavioral Sciences
_________


Natural Sciences
_______
Theology/Philosophy

_________

Quantitative Reasoning __________


Explain how the proposed course will fulfill the indicated requirements

	


Is this Course an Interdisciplinary Course? ______________Yes
______(______ No

Colleges Cooperating in Offering Course:



College of Arts and Sciences:


__________



Panuska College of Professional Studies:
____(______



Kania School of Management


__________



Graduate School



_____(_____

Other, similar courses currently in the University’s course inventory: 

Discuss extent of overlap with existing courses: 

Course Approval Form

Signature Sheet 

Date Submitted to Department: _____2 October 2003____________

Date of Department Decision:  _____16 October 2003___________.  

Departmental Recommendation:________  Approval  _________ Deny Approval

Provide Rationale for Recommendation: 

_______________________________________________________________________

________________________________________________________________________

Chairperson Signature: __________________________
Date: _______________

College Action: (Note if course is being offered jointly by more than one college, it must be approved by all deans who are jointly responsible)


Date Posted on Curriculum Bulletin Board ____1 November 2003__________


Recommendation:
___________ Approval
_________ Deny Approval


Dean’s Signature: ______________________________
Date:_______________


(Attach Rationale)

General Education Review (If necessary)

Date Discussed by Conference Committee on Curriculum ______________________

Recommendation:
______Approval for General Education  (Check all that apply)


Writing Intensive
_______
Cultural Diversity

_________


Humanities

_______
Social/Behavioral Sciences
_________


Natural Sciences
_______
Theology/Philosophy

_________

Quantitative Reasoning __________

Signature: ____________________________________
Date: ________________

Provost’s Action:


_______________
Approve
_____________ Deny


Provost’s Signature: _____________________________
Date:
_______________


(Attach rationale)

UNIVERSITY OF SCRANTON

COURSE NO.

CREDIT VALUE

DAY, TIME

ROOM

INSTRUCTOR

OFFICE PHONE

DESCRIPTIVE TITLE:

CATALOG DESCRIPTION:

PREREQUISITES:

TEXTS:

ECUI XXX

3 CREDITS

Dr. DEBORAH EVILLE LO

941-7579 email: lodl@uofs.edu

Contrastive Linguistics

The structure, phonology, and morphology of the language of emphasis and English. Compares and contrasts the structure of the two languages and addresses the linguistic problems in the transfer of errors from the first language to the second.

Psycholinguistics

Fromkin, V. and Rodman, R. (1998) An Introduction to Language. Orlando, FL-. Harcourt Brace.

Assigned readings will be supplemented with detailed lecture notes, clarifying examples and activities available via Blackboard.

The PROFESSIONAL EDUCATOR AS SCHOLAR/DECISION-MAKER is a model developed by the Education Department ofthe University of Scranton to describe their philosophy and practice regarding the preparation ofprofessionals 4eachers, counselors, and administrators -to facilitate the education ofelementwy and secondary students. The programs ofthe Educafion Department develop the skills nqwred by the candidate to make appropriate decisions regarding the canildate's personal and professional life, as well as knowledge in the content areas within the liberal arts tradition of this Jesuit University, resulting in the well-rounded, academic preparation ofthe candidate. The rigor ofthe programs produces a professional educator able to effectively perform the variety of roles expected by the c@mtemporwy school environment.

Course Objectives

Students will:

0

~

0

~

0

0

0

0

0

Describe the structure of English including phonology and morphology.

Compare and contrast the structures of English and the language of emphasis.

Identify the linguistic elements that cause language problems for second students.

Examine the use of linguistics in the classroom and in the development of curriculum materials.

Identify the criterion that describes non-standard English.

Demonstrate strategies and techniques for teaching I st and 2nd language.

Review the literature on I st and 2nd language acquisition.

Examine the factors between language and society, culture, socioeconomics, and race relationships.

Collect and analyze verbal protocols from second language learners in the classroom.

Describe specific strategies for building vocabulary, word meaning, and communication skills.

Demonstrate an understanding of the difference between language correction and language improvement and discuss strategies for both.

COURSE REQUIREMENTS:

1.

2.

3.

4.

Attendance and active participation.

Language based case study and design of intervention (single child) including curricular and text modifications if appropriate.

Satisfactory completion of weekly homework assignments.

Prepare for quizzes and final exam.

GRADES:

The primary objective of this class is for the pre-service teacher to learn material that will ultimately facilitate the transition from scholar to teacher. Grades will be determined on the basis of the quality of requirements listed above. Points will be allotted as indicated below:

Attendance and active participation                .......... ........... ......

Case study and intervention design                   ........ ........... ...... Weekly homework assignments 13(c-D-3pts.each                         Mid-term exam         ......... .......... .............................           Final exam (group work)             .... ........................................ TOTAL POSSIBLE SCORE       .......... .......... ........... ......

Final Grades will be determined as follows:

A             100-95 

A-            90-94 

B+            87-89 

B             83-86 

B-            80-82 

C+            77-79 

C             73-78

05 25 39 15 16 

100

SOME GUIDELINES:

Aftendance Policy

Attendance and active participation is required. Barring extraordinary circumstance, no more than two absences during a semester will be tolerated. Adjustment: 5% (5 points) of the total points possible may be added (or subtracted) for extraordinary performance, participation and attendance (incomplete work, lack of effort and poor attendance). Assessment will be instructor observation

CASE STUDY AND INTERVENTION DESIGN (individual child):

Stage One:   Given a particular second language learner, collect and analyze language samples paying particular attention to errors due to transfer from the I't language, vocabulary, sentence length, clarity and completeness of ideas expressed. Be attentive to cultural and developmental trends, as well as systematic errors, and what those might mean for the student you have been assigned to study.

Stage Two:

Based on the individual characteristics of the student and the language analysis, design an intervention plan to facilitate correction, growth and development for this individual. Your plan will almost certainly include individual and group work in class, curricular and text modifications for the classroom, as well as structured guided activities for the family to implement at home. In addition, your plan may include some community involvement if appropriate to the needs of the child.

HOMEWORK ASSIGNMENTS

Homework assignments are due at the start of class on Thursday. Late submissions will be penalized 15% for every day they are late.

EXAMS

Exams are untimed and will be some combination of true/false, multiple choice, short answer, and essay.

TENTATIVE SCHEDULE

Week 1:      Introduction; language in the head: conscious vs subconscious processes; overview of: phonetics, phonology, morphology and syntax

Week 2:      Semantics and pragmatics

Week 3-5:    Linguistic structure and variation between languages: example determiners, adverb/adjective, Different types of universals (theoretical and descripive). What is equivalent to what?

Week 6-7:    WHY compare and contrast? Contrastive Analysis Hypothesis (Lado). Implications for learning.

Week 8-9     Language Data: two very different approaches (illustrated, for example, by looking at the notion of lnterianguage.

Week 1 0-1 1: Comparing and contrasting in practice. Compare and Contrast a specific area of Spanish and English structure.

Week 12-13 Curriculum and text alignment

Week 14-15 Social and Educational Aspects of Second Language Learning

Bibliography of Supplemental Readings

Bialystok. E. (1991). Language Processing in Bilingual Children. New

York, NY. Cambridge University Press.

Cheshire, Jenny (1991) English Around the World, Sociolinguistic Perspectives. Cambridge University Press

Di Pietro R.J. (1971) Language Structures in Contrast, Rowley, Mass.: Newbury House Publishers.

Hartmann, R. R. K. (1996) Contrastive textology and corpus linguistics: On the value of parallel texts. Language Sciences 18: 947-957.

Hawkins, J. A. (ed.) (1988) Explaining language universals. Oxford: Basil Blackwell.

Lado, R. (1948) A Prime Source of Students errors. In Language

Learning, 1-3, pp. 1-3.

Lado, R. (1957) Linguistics across Cultures. Applied Linguistics for Language Teachers, Michigan: Ann Arbor.

Lado, R. (1964) Language Teaching: A Scientific Approach, New York: McGraw-Hill.

Laufer, B. (1 990) Words you know: how they affect the words you learn. In J. Fisiak (ed.) Further Insights into Contrastive Analysis, Amsterdam: Benjamins (=Linguistic and Literary Studies in Eastern Europe, 30). 441-459.

Lauridsen, K. (1996) Text corpora and contrastive linguistics: Which type of corpus for which type of analysis? In Aijmer et al. (eds.) 1996: 63-71.

Odlin, T. (1989). Language transfer: Cross-linguistic influence in language learning. Cambridge university Press.

Oleksy, W. (ed) (I 989). Contrastive Pragmatics. Amsterdam: John Benjamins.

Sajavaara, K. and J. Lehtonen (1981) A Bibliography of Applied Contrastive Studies. In J. Fisiak (ed.) Contrastive Linguistics and the Language Teacher, Oxford: Pergamon Press, pp. 243-279.

Slobin, D. 1. From'thought and language'to'thinking for speaking' In 1996 J. J. Gumperz and S. C. Levinson, eds. (1996). Rethinking Linguistic Relativity Studies in the Social and Cultural Foundations of Language, 1. pp. 70 96, Cambridge University Press.

1).

2). 3). 4). 5). 6). 7). 8).

Plus the following ERIC articles available on-line:

http://www.ed.gov/databases/ERIC_Digests/ed392197.html http://www.ed.gov/databases/ERIC_Digests/ed389029.htmi hftp://www.ed.gov/databases/ERIC_Digestsled4lO226.html hftp:/Iwww.ed.gov/databases/ERIC_Digestsled385095.htmi hftp://www.ed.gov/databases/ERIC_Digests/ed4l4671.htmi hftp:llwww.ed.gov/databases/ERIC_Digestsled350880.htmi http://www.ed.gov/databases/ERIC_Digestsled358487.htmi hftp:/Iwww.ed.gov/databases/ERIC_Digestsled344190.htmi

Course Approval Form

(To be used to propose new courses or make changes to existing courses)
Attach the following:

1.
A brief course description;

10. A sample syllabus which includes:

a. student learning objectives and how they will be assessed;

b. an outline of topics to be addressed in the course;

c. assignments for readings, papers, oral projects, examinations, etc. and their relationship to 2.a.

11. Rationale for the course, including how it fits with the existing curriculum; prerequisites (if any) and rationale; and course level and rational.

12. List of resources needed for the course:  library, laboratory equipment, other special materials or facilities; and

13. A brief description of the evaluation procedures that will be used to determine the extent to which student outcomes (given in 2.a) have been achieved.  Indicate ways in which results of the evaluation will be used not only to grade students but also to modify how the course is taught.

Initiator (Contact Person):____Tata J. Mbugua________________________________

Department(s):_____________Education______________________________________

Suggested Course Number / Prefix: ______ECUI XXX __________________________

Course Title (for Catalog): _Cross-Cultural & Global Perspectives in Education_______

Credit Hours: ___3_______

Catalog Copy/Course Description: (50 word limit)

	The purpose of the course is to help students, through cross-cultural study and experiential learning, understand the diverse cultures that they may encounter in their future classrooms and the workplace.  The primary goal is to help the learner understand and value the perspectives of other cultures in the United States and throughout the world.




Frequency of Offering:
Every Year
______  Every Other Year 
____(___

Anticipated Initial Offering:    Year

___2006____
Semester___Spring_____

Will this course replace an existing course (or courses?)  ______ Yes
___(___No


If so, list course(s) to be replaced: 

Purpose of Course (Check all that apply)


Major Requirement
________

Major Elective
    ______(_______


Cognate

________

Other Elective
    _____________

Other (specify)__________________


General Education
________


(Must be reviewed by Conference Committee on Curriculum)


Please indicate the proposed category(ies):


Writing Intensive
_______
Cultural Diversity

_________


Humanities

_______
Social/Behavioral Sciences
_________


Natural Sciences
_______
Theology/Philosophy

_________

Quantitative Reasoning __________


Explain how the proposed course will fulfill the indicated requirements

	


Is this Course an Interdisciplinary Course? ______________Yes
______(______ No

Colleges Cooperating in Offering Course:



College of Arts and Sciences:


__________



Panuska College of Professional Studies:
____(______



Kania School of Management


__________



Graduate School



_____(_____

Other, similar courses currently in the University’s course inventory: 

Discuss extent of overlap with existing courses: 

Course Approval Form

Signature Sheet 

Date Submitted to Department: _____2 October 2003___________________

Date of Department Decision:  _____16 October 2003___________________.  

Departmental Recommendation:_____________  Approval
___________ Deny Approval

Provide Rationale for Recommendation: 

________________________________________________________________________

________________________________________________________________________


Chairperson Signature: __________________________
Date: _______________

College Action: (Note if course is being offered jointly by more than one college, it must be approved by all deans who are jointly responsible)


Date Posted on Curriculum Bulletin Board ______________


Recommendation:
___________ Approval
_________ Deny Approval


Dean’s Signature: ______________________________
Date:_______________


(Attach Rationale)

General Education Review (If necessary)


Date Discussed by Conference Committee on Curriculum __________________


Recommendation:______  Approval for General Education  (Check all that apply)


Writing Intensive
_______
Cultural Diversity

_________


Humanities

_______
Social/Behavioral Sciences
_________


Natural Sciences
_______
Theology/Philosophy

_________

Quantitative Reasoning __________


Signature: ____________________________________
Date: _____________

Provost’s Action:


_______________
Approve
_____________ Deny


Provost’s Signature: _____________________________
Date:
_______________


(Attach rationale)

University of Scranton
EDUC  3XX

Cross-Cultural and Global Perspectives in Education (3 credits)

Syllabus

Instructor:  Dr. Tata J. Mbugua

PAN 145,  Phone (570) 941-5884

Text:
Garcia, E.  (1999).  Student Cultural Diversity:  Understanding and Meeting the Challenge.  Boston: Houghton Mifflin.

Supplementary Readings:  (see attachment)

COURSE DESCRIPTION
This course will focus on cross-cultural and global perspectives in education.  Cultural diversity in American schools will be examined and the basic dimensions of multicultural and global education will be defined. The course integrates an experiential learning component that stresses the importance of students as cultural beings whose personal identity and group affiliations can serve as both barriers and resources.  Includes service learning component.

tc  \l 3 "COURSE OUTLINE"
PRIVATE 
PURPOSE OF THE COURSEtc  \l 4 "PURPOSE OF THE COURSE"
The purpose of the course is to help students, through cross-cultural study and experiential learning, understand the diverse cultures that they may encounter in their future classrooms and the workplace.  The primary goal is to help the learner understand and value the perspectives of other cultures in the United States and throughout the world.

COURSE OBJECTIVES

Students will:

1. Identify cultural identities and investigate similarities and differences among cultures and people different from themselves

2. Explain their own racial/cultural identity, examine the assumptions inherent therein and discuss how these affect their own professional roles

3. Demonstrate interpersonal skills in collaborating with people of diverse backgrounds

4. Identify ways in which course concepts such as ethnicity, culture, cultural identity, race, class, gender, disability, prejudice, injustice, privilege, inequality, and education are interrelated.  

5.   Examine multiple perspectives on ways teachers and schools can prepare young  

      people for participation in a culturally diverse society and interconnected world

6.
Identify and evaluate instructional materials and local/global resources for 


cultural universals, cultural diversity and interconnections across cultures

7.
Demonstrate knowledge and skills in perspective consciousness.

8.   Research a culture of their choice or that of any of the cultural consultants and      

     design appropriate educational experiences for that group of their choice.

8. Demonstrate proficiency in computer technology through quality educational activities

9. Critically examine an educational system from another country.

Attendance Policy

Attendance at all class meetings is necessary for the successful completion of this course.  Absences, regardless of the reason, are limited to the number of times that class meets (e.g. if the class meets twice per week you will be penalized for absences exceeding two during the semester).  You will be held responsible for material covered in class regardless of whether or not you were present.

Class Preparation

In order for there to be a meaningful classroom discussion, it is essential that participants prepare for each class.  Specifically, participants should demonstrate critical thinking in their discussions of reading materials, life experiences and formal presentations from videotapes, lectures, and guest speakers.  The topics for discussion may be sensitive at times, therefore, confidentiality, respect, trust and patience are essential.

ASSIGNNMENTS 

1. Personal autobiography: each student will articulate his/her own version of their culture, personal identity and experience with other cultures prior to this class.  This autobiography will be re-written during the course of the semester infusing elements of lectures, readings, classroom discussions and or speakers’ presentations.  The biographies must be 4-6 pages. 

2.      Threaded discussions: Using the internet, students will have discussions with 

            cultural consultants on specific topics assigned in class.  These discussions will 

            take place as another way to dialogue, interact and converse with one another.  


These discussions should be held four times in the course of semester and will be      

           documented in a reflective journal (3-5 pages).

3.       Research Paper: Each student will write a research paper (6-8) 

            pages on a culture of their choice or that of one of the cultural consultants.  Each 

            student will attach a detailed plan of instruction pertaining to some aspect 

            of that culture for an appropriate grade level (1-5grade).  This will take the place 


a final exam.

4.       Experiential learning:  Each student will attend a cultural event or activity in           

            which the student will experience “otherness” with respect to race e.g. an African-       

            American service, a Latino event, a Native American ceremony.  Students may          

            not attend the same event with the other students from this class.  After attending        

            the event, students will write a brief paper (3-5) pages detailing their experiences        

            and make an oral presentation to the class.

5.
Comparative Education assignment: In groups, students will select a country of choice from four continents (Asia, Africa, South America and Europe) and focus on the following areas of the educational systems of these countries; organizational structure; curriculum; assessment; special education; funding and current challenges facing education in the country of choice.

Guidelines for the experiential learning;
What was your rationale for selecting this group?

What was it like?

What similarities and differences did you observe about this culture and your own?

How did it feel to experience “otherness” at this event?

What did you learn about yourself?

Did you gain any insights that will help you provide culturally responsive teaching to others?

Include in your paper a bibliography of at least two (2) readings that give theoretical background meaning to what you experienced.

Give a ten (10) minute class presentation highlighting challenges, insights, and learning about the event. 

EVALUATION

1. Personal Autobiography


  10 points


2. Threaded discussion  4 @ 5 points each
  20 points

3. Mid-Term




  15 points

4. Research Paper (Final Exam)


  20 points

5. Experiential Learning



  15 points

6. Oral Presentation



   5 points

7. Class Participation/Attendance

   5 points

8. Comparative education


 10 points
Total Points





100 points

GRADING

Grade

  Points



A

100 – 95




A-
90 – 94



B+

  87 – 89



B 

  83 – 86



B-
 
  80 – 82



C+

 77 - 79


C

 73 - 78

C-

 70 - 72

D+ 

 65 - 69

D

 60 - 64

Written assignments are due on the date specified in the syllabus.  No assignments will be accepted later than one class meeting after the due date.  Points may be deducted for late assignment.

All assignments must be typed/word processed and double spaced.  

All language should be gender-neutral and where appropriate, political correctness is expected and appreciated.

TENTATIVE COURSE SCHEDULE AND COURSE OUTLINE*

EDUC  3XX


TOPICS/ACTIVITIES

ASSIGNMENTS

1. Introduction to course and


review of syllabus

2.
Immigration and US population
Prewitt, K. (2003)


Relationship between


Reserve readings


Identity and culture


Reflective bio due

2. Understanding oneself 

Ramsey Chapter 7


and others



Reserve readings Helms (1990)

4.
Concept definitions


Reserve readings




Cultural Diversity in 


Guest Speaker


American Schools


Threaded Discussion 1
5.
Social Class, Equity


Bigelow, et.al.l (1994) 


& Justice



Kozol (1992)


Video – Children in American 


Schools


Jesuit Perspectives on


Fr. Kovenbach’s speech


Education, Faith  and Justice

6.
Multicultural and Global Education   Sleeter (2000)







Merrifield (1997)


Stumbling Blocks to
 

Samovar & Porter




Intercultural communication

chapter 5


International Students’

 


As guest speakers


Threaded discussion 2

7.
On Prejudice



Gioseffi (1993)


What is it?  How does


Reserve readings


It affect people, neighborhoods,
Delpitt (1995)

            Countries





8.
People of color (POC Model)

Reserve readings 


Bi-racial identity development

9. Instructional Strategies and 

Reserve readings

Materials






International Students as Resource
Merrifield & 


Persons



Jarckow







Threaded Discussion 3 

10.
School norms and cultures

Garcia (1999)


Views on culture and education
Reserve readings

11.
Teaching with a cross-cultural 
Merrifield and Jarchow (1997)


Perspective



 Lo (1997)







Experiential






Learning Due 
12.
Gender Issues



Mbugua-Murithi (1997)


Cultural Roles



assigned readings

13.
Tying it All Together


 Threaded Discussion 4



14.
Final Exam Week


Research Paper Due

· Instructor reserves the right to change the course schedule.

PRIVATE 
TENTATIVE BIBLIOGRAPHY (required and optional readings)tc  \l 2 "TENTATIVE BIBLIOGRAPHY (required and optional readings)"

Banks, J. & Banks, C. (eds.). (1997).  Multicultural Education:  Issues and Perspectives. Boston: Allyn and Bacon.


Bigelow, B., Christensen, L., Karp, S., Miner, B., Peterson, B.  (eds.).  (1994).

Rethinking Our Classrooms:  Teaching for Equity and Justice.  Milwaukee:  Rethinking Our Schools Ltd.


Delpit, L.  (1995).  Other Peoples children: Cultural Conflict in the Classroom.  New York:  The New Press.


Garcia, E.  (1999) 2nd ed.  Student Cultural Diversity: Understanding and meeting the Challenge.  Boston:  Houghton Mifflin.


Gioseffi, D. (ed).  (1993).  On Prejudice:  A Global Perspective.  New York: 

Doubleday/Anchor Books.


Helms, J. E. (1990).  Black and White Racial Identity:  Theory, Research and Practice. CT:  Greenwood Press.


         (1992).  A Race is a Nice Thing to Have: A Guide to being White or


Understanding the White Person in Your Life.  Topeka, KS: 
        


Accelerated Development.


Kim, Y. & Gudykunst, W.  (1988).  Cross-Cultural Adaptation:  Current Approaches.  Beverly Hills:  Sage Publications.




Kozol, J.  (1992)  Savage Inequalities: Children in America’s Schools.
New York:  Harper  Prennial.


Lo, D.
(1997).  Exploring Multiculturalism through Children’s Literature:  The 

 Bathchelder Award Winners.  The New Advocate, 10 (3).


Mbugua, T.  (1997).  Strategies for Survival:  Women, Education and Self-Help Groups in Kenya.  The International Journal of Educational Reform, V.6.


Merrifield, M.& Jarchow, S.  (1997).  Preparing Teachers to Teach Global Perspectives.  Washington, DC.  


Orozco, L. (ed).  (1998).  Perspectives:  Educating Diverse Populations.  Boulder:  

Coursewise Publishing.


Prewitt, K.  (2003).   Beyond Census 2000: As a Nation, We Are The World.  In Schultz (Ed).  Annual Editons Education 03 /04.  Connecticut: McGraw-Hill/Dushkin.


Ramsey, P.  (1987).  Teaching and Learning in a Diverse World.  New York: Teachers College Press.


Samovar, L. & Porter, A.  (1991).  Intercultural Communication.  New York:  Pergamon Press.


Sleeter, C.  (2000).  Multicultural Education, Social Positionality, and Whiteness.  In Duarte, E. & Smith, S.  Foundational Perspectives in Multicultural Education ( pp. 118-134).  New York: Addison Wesley Longman.


Swiniarski, L., Breitborde, M.,  Murphy, J.  (1999).  Educating the Global Village: Including the Young Child in the World.  Columbus:  Prentice Hall

Supplementary Readings will be purposely used to support class discussion, lecture content and class discussions.

APPENDIX C

Surveys and Responses

(1) Area Public School Superintendents 

(2) Education Department Pre-Service Teachers

Survey of Area Public School Superintendents

Re: ESL Masters’ Degree

The Education Department at the University of Scranton is developing an ESL Program whereby students can earn a Masters’ Degree and become eligible for the Pennsylvania Department of Education (PDE) Program Specialist – ESL Certificate.  We request your expert advice as we proceed in the development of our proposal.  Please return your completed survey in the enclosed stamped, self-addressed envelope.  Thank you so much!
1.
Based on the No Child Left Behind Act, how great is the need for an ESL Masters’ program in this region?


Not needed






Greatly needed



1

2

3

4

5

2.
Would you, as a school administrator, encourage your teachers to attain a Masters’ Degree with Certification in ESL at the University of Scranton?



Yes


No


Not sure

3.
In developing the program, we followed the requirements outlined by PDE for the Program Specialist – ESL Certificate.  In your opinion, what are the major parts or significance pieces that should be included in an ESL program to make it effective in your school district?

4.
No Child Left Behind legislation requires that a Home Language Survey must be conducted annually in your district.  How many students in your district have been identified as needing ESL services, and what percentage of your district population does that represent?


_____ Students identified as needing ESL services


_____ Percentage of your district population that needing ESL services

5.
Please add other thoughts you think may be helpful as we develop a Masters’ program for ESL.

Area Public School Superintendents

Survey Response

Re: ESL Masters’ Degree

N=16

1.
Based on the No Child Left Behind Act, how great is the need for an ESL Masters’ program in this region?


Not needed






Greatly needed


1

2

3

4

5



         12.5%
         31.25%
         31.25%
           25%

2.
Would you, as a school administrator, encourage your teachers to attain a Masters’ Degree with Certification in ESL at the University of Scranton?



Yes


No


Not sure

          68.75%

          12.5%


18.75%

3.
In developing the program, we followed the requirements outlined by PDE for the Program Specialist – ESL Certificate.  In your opinion, what are the major parts or significance pieces that should be included in an ESL program to make it effective in your school district?

*Pre-test program activities; program of instruction for students at different levels of proficiency; parenting classes for parent of ESl (how to aid their child’s instruction); helping regular classroom teacher with ESL kids; post-test program activities.

*Effective strategies for use in assessment and instruction; communications between and among district classroom teachers; assistance with communications between the district and home.


*The program should allow the candidate to receive certification.

*Classroom diversity; linguistics and cultural awareness; methodology; materials for teaching ESL

*Coordination with area school administrators and even families of LEP students to determine content.


*NEIU 19 is now offering certificate, too.


*Cultural diversity; language acquisition; assistance in the classroom

*Effective teaching practices; discipline techniques; behavior disorder identification

*Courses in applied psycholinguistics (international phonetic alphabet); methods & materials (curriculum design); culture: applications to classroom; the ESL classroom (school setting)

*Not sure.  I think you would be better served to offer only a certificate program and not a full blown masters’.  I believe more folks will be interested in that!

*Understanding of the process/skills required for successful acquisition of a second language, understanding of the issues that contribute to the acculturation of the ELL, and the techniques/strategies to be used in accommodating the ELL in the regular classroom.

*Program will be mandated by PDE and certification will come under new Chapter 49 requirements.

*There are many parts.  Some of the most necessary are: (1) a strong working knowledge of IEPs and how they may or may not affective the ELL learner, (2) teachers’ ability to adapt and modify to meet student needs in other classroom settings, and (3) various formal and informal forms of assessments. 
4.
No Child Left Behind legislation requires that a Home Language Survey must be conducted annually in your district.  How many students in your district have been identified as needing ESL services, and what percentage of your district population does that represent?


_____ Students identified as needing ESL services


21, 7, 16, 10, 635, 400, 1, 0, 36, 0, 13, 3, 250, 0, 9, 18


_____ Percentage of your district population that needing ESL services
0.02%, <1%, 0.02%, 0.67%, 18%, no response, 0, 1.2%, 0%, <1%, 3/2000, 3-4%, no response, 0.034%, 0.7%

5.
Please add other thoughts you think may be helpful as we develop a Masters’ program for ESL.

*Since there is potentially a need to cycle different people through the program quickly, my suggestions is to offer a program that is more streamlined (and less costly) than a masters’ degree.  Good Luck!

*(1) Program Specialist certification can only be requested by the district; (2) With the number of ESL students (non English speaking and limited proficient) it would be wise to add a strand to the regular education program (along with one for special ed).

*I took 4 grad courses out-of-state to get certified in ESL.  These courses were offered on-site in our district because of a high need 10 years ago for certified ESL teachers.

*I think what will happen is that schools will provide the service (in this area) through a consortium of efforts.  Rather than develop a master’s program in the area, I think it would be more effective to establish a simple certification program.

*Consider offering instruction at a site in one of the Monroe County School Districts.  This is a high growth area to consider for training ESL teachers.

*Some districts have formed a consortium to deal with this need.  Hiring individual ESL teachers per district has not yet become necessary in all areas.  Unfunded mandates are forcing the school districts to approach this requirement with more innovation.  Collaborative approaches have kept the need to here individually to a minimum to date.

Survey of Pre-service Teachers

Re: ESL Masters’ Degree

The Education Department at the University of Scranton is developing an English-as-a- Second-Language (ESL) Program whereby students can earn a Masters’ Degree and become eligible for the Pennsylvania Department of Education (PDE) Program Specialist – ESL Certificate.  The proposal includes an option to participate in a Fifth-Year B.S./M.S. Program.  The purpose of this survey is to determine pre-service teachers’ interest in such a program.  Please answer each question in a thoughtful and honest manner.  Thank you so much!
1.
Do you think a Graduate & Fifth-Year B.S./M.S. Program in ESL is important?



Yes


No 


Not sure


Comments
2.
Would you be interested in participating in a Graduate or Fifth-Year B.S./M.S. ESL Program at the University of Scranton?



Yes


No


Not sure


Comments
3.
Please add other thoughts you think may be helpful as we develop a Masters’ program for ESL.

Education Department Pre-Service Teachers

Survey Response

Re: ESL Masters’ Degree

N=182
1.
Do you think a Graduate & Fifth-Year B.S./M.S. Program in ESL is important?



Yes


No


Not sure




85.16%

1.09%


13.73%

Comments:

· More and more students are in need of these fundamental English courses

· This will make teachers who graduate from Scranton more competitive when applying for jobs

· Wit h the growing number of ESL students coming into the classroom, I believe a BS/MS Program in ESL is not only a good idea but a necessary step as well

· I think it’s a great idea

· There are many students who will need the help of an ESL teacher

· I think that an ESL Program would be a good idea because schools are so integrated now that it is hard to get through to an ESL student without having a good background in ESL

· I think many people are interested but didn’t know how to go about gaining this

· I think that it would be important because so many students are from another country but also speak another language in their homes

· The number of immigrant school-aged children will continue to balloon. These children, especially if undocumented, have tremendous needs, and in many places the districts are not serving those needs. Schools need all teachers to have some understanding of ESL students, and they need a growing pool of teachers with advanced knowledge and training with master’s degrees

· I think it adds to the Education Program

· I think a fifth year program for master’s in any field is a great idea and ESL I feel will make any teacher more marketable

· I think that it is important because it expands your knowledge in the field of education

· I think it is a very good idea. But how much Spanish (or another language) would one be required to know to participate in this program?

· A lot of children in this area have their primary language as another language

· Having more opportunities for learning about the students in the classroom and how to best serve the students individually will benefit all those involved

· With new certification requirements coming in 2004, it would be nice to have the opportunity to be certified to teach ESL from the University of Scranton

· In a field where diversity is ever-growing, this is important in order to communicate better with students whose native language is not English. Also, it can provide better opportunities to teach in other countries.  

· There are many students that know very little English. If this is tied into the Special Education Program with the five year master’s in Elem. Education I think it is a great idea to have an ESL program as well

· Yes, I think it will help students especially in the classroom and when competing for jobs

· I think it would make our resumes look better when we graduated

· I think that would be a great idea.  A lot of students are coming from different places around the world. As I was growing up I was in ESL. Now it seems almost that English is my first language, instead of my second. I know if this was offered I would take the opportunity.

· I think that is very important because at one of the local high schools at my home Hispanics are the majority.  So I believe that it is important to have some kind of background with a second language. 

· With a growing number of diverse students in our nation’s schools it is necessary for most schools to have an ESL program

· I think that having the ability to communicate in different languages is important in our education system

·  Good idea

· There are a lot of diversified schools now so it is important

· ESL is a very important area to learn about and there are many job opportunities for ESL teachers

· I think it is a great idea because with the rise of people of foreign descent in our society, teachers need to know how to teach these people

· ESL seems to be a very huge aspect of teaching elementary education since there is an increasing number if ESL students

· I believe this program would be important because more and more students all over the country only speak Spanish and it would be beneficial to them

· It is certainly an issue today since there are many children who do not speak English. I feel there is a great need for it

· It is important because the need for ESL teachers is becoming an issue in the states. It also provides students with extra graduate studies’ options

· All of the classrooms I have observed in had at least 2-3 ESL students, but none of the teachers had experience with it

· The number of immigrants in this country increases greatly each year, especially from Spanish speaking countries.  Teachers will be dealing with students of all cultures and ones who can assist students with language barriers are needed more and more.

· It is important because there are a lot of ESL students in schools and many teachers do not have adequate knowledge on ESL to help these students 

· I think it is extremely important.  I also think that several students would be interested in taking it

· I believe that a program such as that would be good for many students

· More students who don’t speak English enter the public schools each year.

· I am not positive I would want to do it

· I think it is very important to try and further your education as much as possible

· It would be great to earn a master’s degree and a bachelor’s degree after only 5 years of schooling. 

· It is important to those students who come from an immigrant family to be able to have an equal opportunity in learning

· With diverse classrooms today, ESL can be very beneficial in helping students who don’t speak English

·  Because if you have the experience and you end up having a student in your class that speaks another language, you will be one step ahead

· There are so many students that know very little English, why not be able to master in it

· I feel this will help students become more diverse teachers.  They will be able to help more students.

· I have just begun to observe for Field II and I have been involved with students that were involved with the ESL program.  It could be very helpful.

·  Spanish is important

· The need is definitely there and would certainly help in finding a job

· I think this is a very important area for teachers because no matter where you teach you will at least once have a student who does not speak English as their first language

· I think it would be very helpful, useful, and important because there are many students now that English isn’t their first language

· There is and will be a calling for more ESL teachers

· I feel that the more options we have, the better off we will be as individuals and a university as a whole

· I am not an ESL teacher.  I know I will have to deal with that in some of my classes one day, but I don’t see how this benefits any other pre-service teacher other than ones taking foreign languages

·  I think that any 5th year MS program is important

· Allows you to expand your knowledge at a cheaper rate and it’s convenient

· I think it’s a great idea, but it’s not in my field of interest

· In my old high school the ESL program was huge.  There were so many students who only spoke Spanish.  ESL is very important

· With the increase of students that speak different languages, we need more teachers who can teach these students the English language

· It is important for students who plan to teach in areas where there are many ESL students. It will give them an edge.

· With such a large Spanish speaking population entering the United States and the school systems it is important to have this program

· This is something that has become very vital in our education field today.  We have many children that are in need of ESL teachers

· I think all education majors should have this option

· Spanish has become the nation’s second language

· Because with the growing number of immigrants in the country it is important to be able to accommodate the new students and this program would make that possible

·  It’s difficult to get a job w/o a MS

· As the high immigration rate increases, especially in this area, it is extremely important to equip teachers with the knowledge to reach these children

· Very important that we provide pre-service teachers with as many opportunities to specialize in their careers as possible

· I think it is an important area and the university should start a program.  There is a lot more diversity in the world today and I think this is an important part of education

·  My mom got certified in ESL and she says it’s very helpful because many of her students are bilingual

· A second language is important to know especially in education.  You can teach anywhere if you know another language.

· Yes with the growing immigrant population in many communities there is and will be a greater need for ESL teachers

· With so many ESL students in the classroom it is important for teachers to be able to work with those students without taking attention away from the rest of the class

· I think there is a very strong need for such teachers. I think it’s important to have this option

· There needs to be properly trained and prepared ESL teachers in the workforce

· For those who are planning on working in very diverse schools or even for students who are seeking that kind of certification

· The number of ESL students is growing.  It was suggested to me.

· Espanol es muy popular en los Estadas Unidos!

· More and more Spanish-speaking children are coming into schools

· If somebody wanted to teach ESL this would help them

· It would be convenient getting a master’s in 1 year – would also help them get a job

· It is important because of the rapid increase of Spanish-speaking American citizens

· While I personally would not do such a program, I know that it would be very beneficial to others

· No, because I think a program should be developed for secondary education first

· I think it is a good option for students to have, but I’m not sure if it is important to have

· I’m not too familiar with the benefits of the program so I can’t give you an educated answer here

· Students would benefit if this was under Secondary Education, which would make more sense

· Why English? What about Secondary Education?

· I don’t really know that much about it

· Because I think it matters where you are teaching at – you might be in a classroom with 12 children who speak Spanish or you may have none

· ESL is important but not necessary for a 5th year program

· I think that having this program would be useful for the students that are interested in that, however, I am not one of those students

· I believe more students would benefit receiving a master’s in their secondary field

· I do not teach ESL and have no interest in it

· I am not an ESL major

· Some schools may think this is good while others make take advantage of a teacher who would get paid less

· I like the idea of the program but don’t know how many students would stay the extra year because I know many students who are already over four years and not finished  

· It depends on what school districts the graduates decide to work in

2.
Would you be interested in participating in a Graduate or Fifth-Year B.S./M.S. ESL Program at the University of Scranton?



Yes


No


Not sure


34.61%

39.01%

26.37%


Comments:

· It would allow me to have more qualifications for hire in most schools in the country

· I would be interested in this program. I was considering this as a career choice and curious as to where I could achieve the necessary training.  This program would be very helpful.

· Special Education 5 yr MS

· I would be interested.  I think it would be interesting to teach ESL to young students

· Yes I would be interested in participating in this program because to be an effective teacher you have to be able to reach all students

·  I’m from NY where they have many ESL programs established. This is a very good program

· Anything that helps me with teaching I would want to do

· It may be something that I would look into in the future

· I think it is a good idea – makes you better prepared for the workforce

· As a Secondary Education English I need to know as much about ESL as possible.  I have a growing interest in the ESL population, I’m participating in faculty research on the subject this semester and I intend to continue pursuing this interest

· I definitely want to participate in a 5th year program here at the U. with this as a new program I will definitely consider it an option

· I would definitely be interested. It will expand my opportunities and knowledge.

· I think a dual certification in SpecEd and ElemEd should also be considered.  Maybe, the ESL could be an extension on the dual program.  The more well-versed a teacher is the more able that person will be at serving the students

· I plan to be an English teacher and this would be especially helpful to me

· Yes, I wish it was offered now so that I could be enrolled in this program. I think it is an excellent idea

· I think that it will be a good idea to have the ESL on your resume

· First off, I think that the 5 year programs are a great idea and I would definitely look into ESL

· I’ve been waiting for something like this

· Absolutely

· I am very interested in this program because I am a secondary education Spanish major

· I hope it gets passed soon!

· I think it may be too late for Juniors

· As a Junior, is it too late to have this as an option?

· I want to complete a master’s program but not sure in what yet

· I think I would like to be in a graduate program

· I would like a degree in an ESL program, but I would probably get it somewhere else.  I want to get my master’s while I’m teaching

· If I was strong in a particular language I would be extremely interested in participating in a fifth year ESL program

· I would love to take Spanish classes and participate in an ESL program but my schedule for Secondary Education can’t accommodate it

· I am currently an Elem. Ed major

· I want to stay with my major 

· I am thinking about getting my master’s in special ed already

· Despite not being required to have a background in a 2nd language, it would be a daunting task to teach non-English speaking students

· I am very ineffective in a foreign language. I don’t know what affects this situation

· Still undecided in which route I am going to take

· I’ve never been very good at a foreign language

· I’m not sure if I would receive the title from the U. or another school

· Trying to finish one degree at a time

· I think I would rather do Special Ed

· I have not had foreign language classes here

· Would this program only be offered to Spanish/French/ German education majors?

· Post-graduate commitments would not allow me to be a participant

· I am doing SpecEd

· People should be able to speak English when they come to America

·  It might be interesting but I personally cannot do a 5th year here

·  I’m already in a fifth year program.  I’m double majoring in Elem and Special Ed and after 5 years I will get my degree and masters in both

· I think this is an excellent idea but I personally am looking to get my master’s in a different subject area

· Although important – not for me!

· Secondary Education History major

· No me gusta mucho

· I will probably be here longer anyway because I changed my major, but I am taking Spanish because I believe it is necessary

· I plan on getting my masters while I teach.  I’ve never really had an interest in ESL. I would be more interested in the SpecEd /ElemEd 5th year program.  I think I would need that more than a masters in ESL

· Because of my own career goals, I would not be interested

· ESL does not really fit into my plans as I am not good with other languages

· I only took French in high school.  I don’t remember really anything.

· I’m probably going to do my master’s at another school

· I’m a SpecialEd teacher and I don’t plan on focusing in ESL

· While it seems like a very worthwhile and rewarding experience, it is not something that I personally would be interested in

· Although acquiring an ESL BS/MS degree in 5 years is good, it hampers those especially secondary ed majors who want to get their masters in their own subject area

· I’m not teaching a foreign language

· I originally don’t have anything to do with ESL

· I am not interested in teaching something like this, but others may be interested

· I do not speak another language so I do not think this is for me

· I would like to get my master’s in History to teach at the University or another school

· Languages are my weakness

· I do not want to learn English as my second language, it’s my first

· I am interested in getting my master’s in something else, most likely reading

· I would much rather focus on another area

· I may consider the option, but I already intend to do a five year program for my master’s in my other major

· I think I would be interested - would say yes but don’t know enough info. about it

· I will most likely be working in an inner-city school district

3.
Please add other thoughts you think may be helpful as we develop a Masters’ program for ESL.

· Have a meeting and keep students informed

· I am currently Sec. Ed Math and do not see how this is a benefit to me personally

· I really have no clue what ESL is, so I cannot have an opinion on this issue. Maybe, tell more people what ESL is.

· Adding this program would be helpful if someone was going to be teaching in a particular area.  I think if a program like this were to be added, people would be more inclined to do it.

· If there are enough kids in it then do it

· I think it would be good.  There should be a master’s program for Elem.Ed

·  I think it would be good.  Why only a 5 year program for ESL? What about other Ed majors?

· I don’t have any knowledge of this program at all – therefore I cannot comment on the development of this program

· To educate the students about the program.

· I like the 5 year masters, but not in this field

· For those willing to participate in this program it is a good idea.  More and more non-English speaking students are entering our public schools and its necessary to learn now to educate them

· I think it’s a good idea – ESL is an important and growing field

· I know at least one person who would be interested in doing this program

· Although I think it would be a good idea, I’m not very interested in doing this myself – but I’m sure others would be

· Would the program be just for the Spanish language or would it be open to other languages as well?

· I think it is a good idea, because it will be very beneficial for those students who are interested in ESL

· Make sure everyone interested knows about it.  Make sure the five years won’t get in the way of the original four

· Be very clear about the requirements up front.  –  so that students are not surprised when they are faced with a requirement they must fulfill

· Sign language as part of the program

· An ESL program would attract more students and enable those who want to pursue this to achieve their goals

·  While it may not be the most popular major, it still requires a lot of attention.  This seems to be a way of giving it the attention it deserves

· I don’t know much about the need for ESL in schools

· A study abroad component

· I think getting your master’s in five years is a great idea

· This would be more beneficial at an elementary level than in my current pursuit of a secondary biology degree

· Maybe ESL can be integrated to some degree into the undergrad courses to give teachers a feel for the subject area.  They would better be able to decide on a Graduate Program

· I think developing a master’s program is a great idea

· It would be useful if there was a program to show the importance of English as a Second Language

· Also a sign language course would be good.

· This would definitely be more important in states such as Texas where immigration is high but we could still use the program

· Make sure all students know as much information about the program as possible!

· Consider how important the title is on an incoming teacher’s degree/resume

· Make sure undergrads as well as prospective students of the University know about the program and its details well before the end of their undergrad career.  This will give them plenty of time to think about the program.

· It’s a good idea because not only will you become a teacher, you will have your masters

· Be placed in a classroom that has an ESL teacher to observe.  It is a beneficial program

· I think it is necessary and helpful to a teacher.  I wish it was an option when I was a freshman.

· Try to allow gaps in the general requirements so they can be taken during intersessions to allow even earlier graduation for those who want

· I’m currently in the Spanish Ed Program and was considering ESL – a 5th year program would be great

· Some people may not be able to afford another year here

· Will it apply to all education majors or only elem. and secondary?

· I would love to see sign language as an ESL program

· I think it would enrich the learning experience

· A master’s program in ESL is an excellent idea.  I have heard a lot about the ESL Program from my younger cousins who have it in their schools

· I think it’s a great idea because it offers a great opportunity for people

· Take into consideration children’s feelings when learning a new language

· It is an excellent idea.  The more people I speak with that are already teaching say that language barriers are great obstacles in classrooms and that more ESL teachers are greatly needed

· Would this program be tied in with the Elem/Spec.Ed 5 year program?

· I believe this program should definitely be offered at the Univ. as an option

· Please make the program available for adult non-traditional students.  Include availability of classes in evenings.

· I used to take ESL in Elem. school.  It helped me a lot.  This is why I think it is important.

· Depending on where you teach, ESL students will be more or less prevalent.  This program could be important

· Try to help students balance schedules from the beginning – have meetings at least 3 times a semester

· I taught in an ESL Preschool last year and enjoyed it even without any Spanish background.  I would think this would benefit many students

· I think this would help a lot of teachers that plan on working in areas with students that speak languages other than English

· Hurry Up!

· I think this is a wonderful idea, and it will come in handy in terms of finding a job

· Does this require a minor in a foreign language?

· Excellent idea, especially since schools have so many cultures in them today.  I think UofS students could really benefit from this program.

· Possibly set up hands on work in the classroom.  

· Integrate the ESL with other areas so that teachers do not have to choose which master’s program is most valuable to obtain.

· There is a federal mandate for ESL students to receive the support they need and districts are more and more going to be called to account for not complying.  Advocates for these children are developing very effective legal strategies, so we definitely will be supplying a growing demand for Masters/ESL professionals.

· Minorities in a classroom should not be overlooked.  Awareness is important to help integrate these students.

· The ESL program is a great addition because of the influx of students who speak other languages 

·  It would be great if this Master’s Program was available to all education majors.

APPENDIX D

Cost/Revenue Analysis

Assumptions: Fifth year: 2 courses Sr. Year; 2 courses first summer; 5 courses Fall; 2 courses Intersession; 5 courses Spring Enrollment: 4 first year with 4 each year thereafter (completion one year after graduation)

One course new Year One; 7 additional courses new Year two; remainder existant courses

Eight new courses each year thereafter

Standard Graduate Program

Enrollment 2 new students each year (four years to complete)

Three courses each year

Instructional cost estimates

All courses are costed at the full-time rate (one seventh of theaverage education department salary) It is noted that the instructional costs would be one third as much with adjunct instructors

INCOME ANALYSIS (five year)

YEAR ONE

Tuftion cost

Students

Fifth Year

notes

income

613/credit

New

4

Sr. stu admits

$14,712

Contin

0

Stand Grad

income

2

$5,517

Total Income

$20,229

e Analysis (five year)

item

number

credits

est.f/t rate

new courses

1

3

$7,286

Teaching cost

$7,286

Other costs

YEAR TWO

635/credit

New       Contin 4          4

Full tim contin $91,252

2

$11,232

2

$102,484

new courses

8

16

$7,500

$60,000

YEAR THREE

657/credit New

4

$94,508

Contin

4

2

$17,145

$111,653

ew courses 8

16 $7,714

$61,714

YEAR FOUR

683/credit New

4

$97,860

Contin

4

2

$23,975

6

$121,835

new courses

8

16

$7,943

$63,543

YEAR FIVE

71 0/cred it New

4

$101,732

2

$24,875

$126,607

Contin

4

6

new courses

8

16

$8,171

$65,371

Tota I

$400,064

$82,744

$482,808

totals

$257,914
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