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XSyllabus with student learning objectives, assessment/evaluation mechanisms, and outline of topics
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XAssessment/evaluation based course improvement mechanisms
University of Scranton 

Education Department

EDUC 221:  Middle Level Cognitive Development
(Semester, Year)
Class Day, Time:



Instructor: 

Location:




Office & phone: 

Credit Value:
3 credit



Office hours: 

E-mail: 

The PROFESSIONAL EDUCATOR AS SCHOLAR/DECISION-MAKER is a model developed by the Education Department of the University of Scranton to describe their philosophy and practice regarding the preparation of professionals - teachers, counselors, and administrators - to facilitate the education of elementary and secondary students.  The programs of the Education Department develop the skills required by the candidate to make appropriate decisions regarding the candidate’s personal and professional life, as well as knowledge in the content areas within the liberal arts traditions of the Jesuit University, resulting in the well-rounded, academic preparation of the candidate.  The rigor of the program produces a professional educator able to effectively perform the variety of roles expected by the contemporary school environment.






University of Scranton-Education Department 1993 v

Code of Academic Honesty: 

The Education Department honors the Academic Code of Honesty as set forth in the University of Scranton’s Policies Governing the University Community.

(http://matrix.scranton.edu/student_handbook/policy_academic_code_honesty.html)

Course Description:

This course explores the cognitive develop of middle level students.  It enables students to make explicit connections with middle level content areas, cognitive development, literacy, special education, and English Language Learning. This course stresses individual research, reflective inquiry, and the creation of each educator’s individual philosophy of middle level education.
Required Texts:
Brown, D. F. & Knowles, T. (2007).  What Every School Teacher Should Know.   New York: Heinemann 
    ISBN 978-0-325-00953-7 / 0-325-00953-8 
Powell, S. D. (2005)  Introduction to Middle School.  New York: Allyn & Bacon   ISBN-10: 0130600903
Course Objectives and Student Assessments
	Course Objective
	Unit
	PDE
	Assessments

	Students will:

· recognize that all young adolescents can learn
	S-1
	I.A.1
	                                                                     Weekly writing assign.

	· develop realistic expectations for the learning of all young adolescents
	S-1 S-2
	I.A.2
	Weekly writing assign.

	· develop realistic expectations for the behavior of all young adolescents
	S-1
	I.A.2
	Weekly writing assign.

	· distinguish the rationale and characteristic components of developmentally responsive middle level schools
	S-2     S-3
	I.A.4
	Weekly writing assign. Group PwrPt Present. Individ. Res. Projects

	· translate the implications of young adolescent development in the context of the school organization
	S-1 S-2
	I.A.5
	Weekly writing assign.

	· translate the implications of young adolescent development within the components of successful middle level programs and schools
	S-1
	I.A.5
	Weekly writing assign. Group PwrPt Present. Individ. Res. Projects

	· identify ways to assist and be supportive of all young adolescents developing to their full cognitive development
	S-1
	I.A.6
	Weekly writing assign.

	· identify the philosophical foundations of developmentally responsive middle level programs
	S-1
	I.A.7
	Weekly writing assign. Group PwrPt Present. Individ. Res. Projects

	· recognize the need to participate fully in the team process
	S-4
	I.A 8
	Weekly writing assign.

	· recognize the structure for school improvement and student learning
	S-1
	I.A.8
	Weekly writing assign.

	· identify the major concepts, principles, theories, and research related to middle level cognitive development
	S-1
	I.B.1
	Weekly writing assign. Group PwrPt Present. Individ. Res. Projects

	· identify the range of individual differences of all young adolescents and the implications of these differences for teaching and learning
	S-2
	I.B.2
	Weekly writing assign.

	· identify how the development of all young adolescents occurs in the context of classrooms, families, peer groups, community, and society
	S-1
	I.B.4
	Weekly writing assign. Group PwrPt Present. Individ. Res. Projects

	· respect and appreciate the range of individual developmental differences of all young adolescents
	S-1
	I.B.5
	Weekly writing assign.

	· identify strategies that provide students with appropriate skills in making the transition from an elementary school environment to the middle school environment and then to the high school environment
	S-4
	I.C.1
	Weekly writing assign. Group PwrPt Present. Individ. Res. Projects

	· develop supports for students moving to an environment with multiple teachers, changing classrooms, and required course decisions
	S-4
	I.C. 2
	Weekly writing assign.

	· recognize and plan for supporting student adjustment to the changing relationships with teachers and the impact of peer pressure
	S-4
	I.C.3
	Weekly writing assign.

	· incorporate knowledge of adolescent development into educating students in goal setting and decision making
	S-1 S-4
	I.C.4
	Weekly writing assign.


Dispositions:

Student dispositions are monitored in each course.  Students are advised to review the Professional Dispositions Policy outlined in the Education Department Student Handbook (http://academic.scranton.edu/department/education/handbooks.html).

ADA Statement:

It is the student’s responsibility to apply for accommodations under the Americans with Disabilities Act (ADA).  Students with disabilities, either permanent or temporary, or any other special circumstances which might affect their ability to perform in this class, are strongly advised, if they have not already done so, to notify the Office of Equity and Diversity, AMH 126, at 941-6645 to facilitate accommodations.

Attendance Policy: 

Class attendance is required.  (Students are expected to attend all scheduled meetings of courses in which they are enrolled.  Students are responsible for all material presented and announcements made during any class.  2008-09 Undergraduate Catalog, p. 66).  Tardiness and/or absence (unexcused) will be viewed as a serious lack of professionalism; they may result in a reduction of one (1) letter grade for this course.  You will be held responsible for material covered in class regardless of whether you were present or not.
Instructional methods:
The instruction methods for this course will include class presentations, lectures, class discussions, group work, writing assignments, and internet/media activities.

Course Requirements and Assessments/Grading Criteria:

Fulfillment of Students’ Responsibilities:

1. Learning is viewed as an active process.  You are expected to participate actively in your education: read the assigned material, participate in class discussions and in in-class projects/activities, complete assignments, and prepare for tests. 

2. Assignments have been developed to enhance your comprehension and learning.  In order to assist you in your planning, assignment due dates will be established and published during the first two (2) weeks of class.  All assignments must be submitted on or before the dates indicated.  Please do not ask to revise and/or resubmit an assignment, or to do additional work to improve your grade.  If you miss an assignment or exam due to an excused absence, you must make up the missed assignment or exam within one week; if you do not do so, you will receive a “zero” for that assignment or exam.  All assignments are to be word processed and double-spaced.  All language should be gender-neutral and politically correct.  (See attached essay grading rubric.)
3. Questions about this course (content, calendar, assignments, etc.) may arise from time to time.  You may schedule appointments with me as needed, you may call me, and/or you may e-mail me. 

Requirement Values:
    1.  Attendance and participation*    10 %

    2.  Weekly writing prompts**           40 %

    3.  Power Point presentation             10 %  (Group assignment)
    4.  Individual research project**       10 %  (Individual assignment)
    5.  Formal examinations***               30 %

*   You are expected to conduct yourself in a professional manner; i.e., exhibit a professional attitude and behaviors becoming of a beginning educator, participate actively in class discussions and in small group work.  Do not make/accept cell phone calls, and do not send/read text messages during class.  Professional conduct is expected in all classes and in all field experiences.
**  Your weekly essays and journal article review should be well written, free of errors, and submitted on time.  See attached grading rubric. 
*** There will be at least two objective-type exams.  Exam dates will be announced in class.

Course Requirements/Expectations:

1.  Mid-term and Final exams (objective)

2.  Weekly writing assignments connected to class discussions and chapter content

3.  Individual research project/presentation

4.  Small group project/presentation (PwrPt)

COURSE TOPICS AND SCHEDULE  
	Wk.
	Course Topics
	Assignment(s)

	 1
	History of and rationale for middle school
	Weekly writing assignment

	 2
	Middle level learners’ cognitive development – theoretical views
	Weekly writing assignment                Group work/PwrPt present.

	 3
	Theoretical views of learning – continued
	Weekly writing assignment                 Group work/PwrPt present.

	 4
	Diversity among middle level students – gender differences, multiple intelligences theory, learning styles
	Weekly writing assignment                 Group work/PwrPt present.

	 5
	Diversity cont’d – cultural diffs., socioeconomic diffs., family differences.
	Weekly writing assignment                Group work/PwrPt present.

	 6
	Diversity cont’d – academic differences, students with special needs, ELL
	Weekly writing assignment                 Group work/PwrPt present.

	 7 
	Middle grades curriculum & Mid-term exam
	Weekly writing assignment

	 8
	Instruction at the middle grades – brain-based learning, student-focused instruction, inquiry-based learning, teacher directed learning
	Weekly writing assignment

	 9
	Instruction cont’d – reading & writ. across the curric., cooperative learning
	Weekly writing assignment

	10
	Instruction cont’d – technology in the classroom, differentiation of instruction
	Weekly writing assignment

	11
	Strategies of instruction & differentiation according to students’ needs 
	Weekly writing assignment

	12
	Managing the learning environment
	Weekly writing assignment

	13
	“They are all our children” – family and community involvement
	Weekly writing assignment

	14
	Individual presentations/discussions 
	Individual research projects

	15
	Final exam
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The 200-level designation is in line with the two other courses teacher candidates will take that introduces them to the development, cognition, and learning of middle level students.  This is one of three courses that set a foundation for the subject matter content, pedagogy, and assessment that will follow in the program of studies.  The other two courses are EDUC 200 Adolescent Physical & Social Development, and EDUC 223 Educational Psychology. 





No pre-requisites





This course explores the cognitive develop of middle level students.  It enables students to make explicit connections with middle level content areas, cognitive development, literacy, special education, and English Language Learning. This course stresses individual research, reflective inquiry, and the creation of each educator’s individual philosophy of middle level education.











None.  Although other courses at the University address cognitive development, this course addresses specifically the cognitive development of middle school students.








This course complements EDUC 200 Adolescent Physical & Social Development as it addresses the Professional Core area of development, cognition, and learning for middle level students.








Existing resources are adequate.
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