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The PROFESSIONAL EDUCATOR AS SCHOLAR/DECISION-MAKER is a model developed by the Education Department of the University of Scranton to describe their philosophy and practice regarding the preparation of professionals - teachers, counselors, and administrators - to facilitate the education of elementary and secondary students.  The programs of the Education Department develop the skills required by the candidate to make appropriate decisions regarding the candidate’s personal and professional life, as well as knowledge in the content areas within the liberal arts traditions of the Jesuit University, resulting in the well-rounded, academic preparation of the candidate.  The rigor of the program produces a professional educator able to effectively perform the variety of roles expected by the contemporary school environment.






University of Scranton-Education Department 1993 v
Code of Academic Honesty: 

The Education Department honors the Academic Code of Honesty as set forth in the University of Scranton’s Policies Governing the University Community.

(http://matrix.scranton.edu/student_handbook/policy_academic_code_honesty.html)

Course Prerequisites:


None
Course Description:

This course examines the psychological basis of teaching strategies, classroom environment, learning, motivation, behavior, reinforcement, developmental theory and assessment for students, grades 4-8.  It includes an overview of the diagnostic categories of special needs students as well as cognitive skill development to ensure achievement of students with disabilities.

Required Texts/Readings:

Woolfolk, A. (2008).  Educational psychology: Active learning edition (10th ed.).  New 
York: 
Pearson Allyn and Bacon.  ISBN-10: 0-205-54278-6.
Case Studies provided by the instructor

Additional materials provided by the instructor
Course Objectives and Student Assessments:

	Course Objectives
	Unit
	PDE

4-8
	Assessments

	Students will assess and modify curriculum and lessons to align with theories on:

· Processing information

· Memory and attention

· Developmental patterns

· Environments and interventions that support learning
	SI

DI
	I.B.2
	*Analysis of Lesson Plan

	Students will apply principles in social competence, social withdrawal, and social role
	SI

DI
	I.B.1
	*Intelligence, Learning and Motivation Project

	Students will identify education foundation, theory, and policy including

· Physical and social development

· Influences of development on learning such as culture, family, media, gender and community

· *the experiences children and adolescents need to prepare them to learn

· the characteristic components of developmentally responsive middle level schools
	SI
SII

DI

DII
	I.A.4
	*Developmental Brochure

*Mid-Term Exam

*Final Exam

	Students will effectively apply the principles and theories of child and adolescent development, inclusive of health and physical development, social and emotional development as well as cognitive development to the middle school curriculum.
	DI

DII
	I.A.3

I.A.5

I.B.1

I.B.2

I.B.3

I.B.4

I.B.5
	*Developmental Brochure

*Analysis of Lesson Plan

*Mid-Term Exam

*Final Exam

	Students will recognize and implement the major concepts, theories, and research related to young adolescent development
	SI
DI
	I.B.1
	*Developmental Brochure

*Analysis of Lesson Plan

*Case Studies



	Students will identify the range of individual differences of all young adolescents and the implications of these differences for teaching and learning
	SI

DI
	I.B.2
	*Case Studies

*Mid-Term Exam

*Final Exam

*Intelligence, Learning and Motivation Paper

	Students will translate the implications of young adolescent development in the context of the school organization and components of successful middle level programs and schools
	SI

SII
	I.A.5
	*Developmental Brochure

*Analysis of Lesson Plan

*Mid-Term Exam

*Final Exam

	Students will implement lessons based on adolescent education foundations, theory and policy
	SI
SII

DI

DII
	I.B.2
	*Analysis of Lesson Plan

	Students will plan, implement and adapt, for all children and adolescents, developmentally, culturally and linguistically appropriate instructional practices and strategies including

· the alignment of curriculum, instruction and assessment

· convergent and divergent questioning strategies
	SII

DII
	I.B.1

I.B.2

I.B.5
	*Designing an Assessment

*Final Exam

	Students will identify the value of strategies for creating a community of learners including

· the development of self-regulation

· the development of classroom behavior management strategies

· motivational strategies
	SI

DI
	I.A.6

I.B.2
	*Intelligence, Learning and Motivation Project

*Mid-Term Exam

*Final Exam

	*Students will demonstrate understanding of cognitive skill development to ensure achievement of students with disabilities in standards aligned system to include all school environments including

· the application of concepts of human development to learning, attention, memory and decision-making

· designing learning environments to facilitate encoding, storage and retrieval of information from memory, attention and perception
	SII

DII
	I.B.5
	*Diverse Classroom Interventions

*Midterm Exam

*Final Exam



	*Students will demonstrate an understanding of the diagnostic categories of students with disabilities including

· the overrepresentation of minorities in special education
	DI

DII

SII

SIII
	I.B.2
	*Assessment Paper

*Mid-Term Exam

*Final Exam

	*Students will recognize patterns of typical developmental milestones and how patterns of students with disabilities may be different
	SII

DII
	I.B.5


	*Diverse Classroom Interventions

*Midterm Exam

*Final Exam

	*Students will define the scientific principles influencing academic and social behavior
	SI

DI
	I.A.2
	*Midterm Exam

*Final Exam

	*Students will demonstrate sensitivity for multicultural and economic perspectives in order to encourage parent participation
	SIV

DIV
	I.B.4
	*Diverse Classroom Interventions

*Midterm Exam

*Final Exam


*Evidence of competencies: Accommodations and adaptations for students with disabilities in an inclusive setting

Dispositions:

Student dispositions are monitored in each course.  Students are advised to review the Professional Dispositions Policy outlined in the Education Department Student Handbook (http://academic.scranton.edu/department/education/handbooks.html).

ADA Statement:

It is the student’s responsibility to apply for accommodations under the Americans with Disabilities Act (ADA).  Students with disabilities, either permanent or temporary, or any other special circumstances which might affect their ability to perform in this class, are strongly advised, if they have not already done so, to notify the Office of Equity and Diversity, AMH 126, at 941-6645 to facilitate accommodations.

Course Requirements/Expectations:

1. Attendance.  Students are expected to attend class.  If you accumulate more than 3 absences, three percent will be deducted from your final grade for every day of class you miss.  If you miss class, it is your responsibility to find out what you missed.  You will also be responsible for all announcements and/or changes made to the course syllabus for the class you miss.  

2. Class Participation.  Students should read the assigned pages prior to class and be prepared to discuss the contents (please bring books to class).  Much of the course will be taught in a “student-centered” fashion.  Success of the class can depend on the quality of each student’s participation.  Student questions, comments, and input are encouraged.  Further, if the student has offered effective insight and participation to the extent that the teacher can believe the student has critically considered the class material and has thought about its application to an extent greater than the students exam scores indicated, and if the student earns a final score close to a higher grade, the student may be considered for a higher grade.  (Please notice: The grade item on student participation is not to encourage idle or haphazard student talk, but is a way to let a bright and capable student out of a test bind, if or when it is evident to the teacher tat a particular student is demonstratively more capable than his/her test scores reflect.  This is not a frequent occurrence.  Unprofessional conduct, such as walking in late to class and failing to be productive in in-class learning activities may result in a grade reduction.

3. Make-ups.
Make-up exams will only be permitted in the most exceptional circumstances (e.g., illness, family emergency) and you may be asked to provide appropriate verification.  You must notify me as soon as possible if you must miss an exam.  In all cases, you must contact me before the date of the exam.  If you cannot reach me, you can leave a message.  

4. Late work.
Work which is handed in late will be penalized 20% of the total points possible per day unless exceptional circumstances are involved.

5. Incompletes. Incompletes will not be given except under extremely unusual circumstances.  If you feel that it is necessary for you to take an incomplete, you must request it in writing before the last exam.

6. Academic integrity. Cheating, plagiarism (submitting another person’s materials as one’s own), or doing work for another person which will receive academic credit are all impermissible and will result in a grade of 0 for the exam or assignment and will be reported to the academic dean’s office.  This includes the use of unauthorized books, notebooks, or other sources in order to secure or give help during an examination, the unauthorized copying of examinations, assignments, reports, or term papers, or the presentation of unacknowledged materials as if it were the student’s own work. 

7. Students with special needs. Students with special needs are invited to contact me to discuss special arrangements that may be needed to facilitate successful completion of this course.  Students need to contact me within two weeks of the start date of class.  It is also essential that students with disabilities register with the Office of Equity and Diversity (570-941-6645) for any disability-related accommodations and/or support services.
Grading:

1.
Mid-Term Exam / Final Exam
There will be a mid-term exam and a final exam.  The mid-term exam will cover material presented and text readings from the beginning to the mid point of the semester.  The final exam will cover material presented from the entire semester.  The final exam will require students to develop and respond to higher level questions regarding linking course content to other coursework and practical application of course content.  The examinations will each be worth 160 points and will consist of short answer and essay questions.  Questions on the exams will be taken from learning objectives given throughout the semester as well as lecture, question/answer, discussion, handouts, and text.  

2.
Intelligence, Learning, and Motivation Project
The first part of this project requires you to compare and contrast the different theories of intelligence and discuss the significance of debates on the origins of intelligence.  A second component of this project involves comparing and contrasting cognitive and behavioral theories of learning.  When discussing learning, students should identify the value of strategies for creating a community of learners, including the development of self-regulation, classroom behavior management strategies, and motivation strategies.  Third, you should define motivation, analyze factors that affect motivation and discuss ways that teachers can enhance their student’s motivation. When writing this paper, students should apply principles in social competence, social withdrawal, and social roles.  Your paper should be typed, double-spaced, APA style, and between 5-7 pages in length.  This assignment is worth 39 points.
3.
Diverse Classroom Interventions
The purpose of this assignment is for you to discuss the impact of diversity on educational opportunity and design multicultural classroom interventions based on major developmental tenets which facilitate active learning.  Explain the behaviors and thought processes of preschool through secondary school-aged children in relation to three of the major theorists in development and learning.  In doing so, you must identify and define six major developmental tenets (two from each of the theorists you have chosen).  You must  also identify and discuss three factors which may place such preschool through secondary school-aged children at risk and design age appropriate classroom interventions based on the major developmental tenets AS WELL AS the risk factors identified.  One of the risk factors must be students with special learning needs and therefore you should discuss how patterns of typical developmental milestones may differ in students with disabilities.  One of your interventions must focus on ways you can assist students with disabilities to learn, attend, and make decisions in the classroom.  This assignment is worth 21 points.
4.
Analysis of Lesson Plan

Students will be required to select a lesson plan that has already been written and analyze the quality of the lesson plan to determine if it aligns with theories we have studies on information processing, memory and attention, developmental patterns, and interventions that support learning.  Students will enhance the lesson plan by adapting it to ensure that it aligns in the preceding areas identified.  
5.
Designing an Assessment


Choose any subject matter.  To assess that topic, design either an authentic assessment including standards, one or more tasks, criteria, and a rubric OR a traditional assessment with at least ten items.  In addition to presenting the assessment, you are asked to provide a list of the standard or standards the assessment is designed to assess, including at least one process standard (in the case of an authentic assessment); a rationale for each part or item in the assessment, using course concepts to support your rationale; and an evaluation of your assessment:  Is it a good measure? Be sure to discuss how you will plan, implement and adapt your assessment for all children, including those who are developmentally, culturally, and linguistically challenged.   This assignment is worth 33 points.

6.
Assessment Research Paper  

Students will be required to identify critical elements of and the purpose of the following assessments: performance based, screening, diagnostic, benchmark, formative, and summative.  Students will also articulate differences between achievement tests, aptitude tests, and observational data.  Assessment used for diagnostic purposes of students with disabilities will be discussed in conjunction with the overrepresentation of minorities in special education.  Students will also be required to demonstrate an understanding of ethical practice for assessment.

7.
Case Studies on the Message Board                                                                     You will be required to review cases that profile actual problem situations encountered by beginning and experienced teachers. The cases place special emphasis on learning and instruction, as well as motivation and classroom management; cultural diversity; human development; and measurement and evaluation. You will be required to read the case study and respond to one of the discussion questions which follow it.  Additionally, you must also read and respond to the postings of TWO of your classmates in each message board.  The purpose of this is to promote a threaded discussion, similar to that which would be held in class discussion.  Participation in the discussion boards is mandatory.  Case study reflections will only be accepted via angel postings and will not be accepted without corresponding responses to TWO classmates, therefore in order to receive credit for these six assignments, you must post and respond on blackboard.  Each message board is worth 6 points – 4 points for your initial responses to the posed questions/issues and 2 points for your comments on your peers’ responses.  The message boards (6 total) are worth 36 points.  There is no grading rubric for the message boards – you will receive credit for all postings which are reflective, as this is a subjective and reflective exercise.  
8.
Developmental Brochure                                                                                            Each student will develop a brochure/pamphlet of professional quality suitable for parents and other non-professional persons. When completing the brochure students should effectively apply the principles and theories of child and adolescent development, education policy and theory including the experiences children need to prepare them to learn.  The project should reflect and explain the developmental theories studied for the age children whom the prospective teacher plans to teach. When appropriate, the brochure/pamphlet should include the subject area of specialization.  Characteristics, behaviors, approaches for teaching, suggestions for learning, problematic interventions, and examples should be included for five of the distinct areas studied in the class.  For example from the following areas: cognitive development, psychosocial development, moral development, behavioral learning, cognitive learning, motivation, classroom management, and teaching children responsibility.  A variety of formats will be acceptable with the exception of standard report/research paper format.  A portion of the grade will be determined by the professional quality of the work produced. This brochure/pamphlet should encompass the entire course up to the date the project is due. The student is to work on his/her brochure as each topic is discussed (Cochran, 2008).
Summary of Course Requirements:

Requirement




Points

% of Grade (approximate)

MidTerm Exam



160



30


Final Exam




160



30

Intelligence, Learning, and Motivation Proj.
  39



  7

Diverse Classroom Interventions

  21



  4


Designing an Assessment


  33  



  6

Analysis of Lesson Plan

  
  15



  3
Assessment Research Paper

  
  33



  6
Message Board Case Studies
(6 @ 6 pts.)
  36



  7

Developmental Brochure


  36



  7

Total Points




533



100%

Grading:

Cutoffs will be determined in accordance with the following grading system:

95-100%


A

506-533

92-94%


A-

490-505

89-91%


B+

474-489

85-88%


B

453-473

82-84%


B-

437-452

79-81%


C+

421-436


75-78%


C

399-420

72-74%


C-

383-398


67-71%


D

357-382

66% and below

F

0-356

NOTE: 2 % will be deducted from your FINAL grade for each day of class you miss in excess of two days.

Class Schedule:
	Week #
	Course Topic
	Required Readings (Woolfolk)

	1
	Teachers, Teaching, and Educational Psychology
	Module 1

	2
	Cognitive Development and Learning
	Module 2-5

	3
	Personal, Moral, and Social Development
	Module 6-8

	4
	Learner Differences and Learning Needs
	Module 9-11

	5
	Culture and Community
	Module 12-14

	6
	Behavioral Views of Learning
	Module 15-17

	7
	Cognitive Views of Learning
	Module 18-20

	8
	Complex Cognitive Processes
	Module 21-23

	9
	Social Cognitive and Constructivist Views of Learning
	Module 24-26

	10
	Motivation in Learning and Teaching
	Module 27-30

	11
	Engaged Learning: Cooperation and Community
	Module 31-32

	12
	Creating Learning Environments
	Module 33-35

	13
	Teaching for Academic Learning
	Module 36-38

	14
	Evaluation, Measurement, and Assessment
	Module 39-40

	15
	Evaluation, Measurement, and Assessment (continued)
	Module 41-42


Bibliography/Expanded Readings:

Evans, J., et. al., Women's Involvement in Educational Psychology Journals from 1976 to 2004. Educational 
Psychology Review v. 17 no. 3 (September 2005) p. 263-71

Hanich, L. B., et. al., The Relevance of Educational Psychology in Teacher Education Programs. The Clearing House v. 78 no. 5 (May/June 2005) p. 189-91

Knapp, N. F. "They're Not All Like Me!" The Role of Educational Psychology in Preparing Teachers for Diversity. The Clearing House v. 78 no. 5 (May/June 2005) p. 202-6

Ormrod, J. E. Using Student and Teacher Artifacts as Case Studies in Educational Psychology. The Clearing House v. 
78 no. 5 (May/June 2005) p. 213-17

Paulus, T. M., et. al., Learning Through Dialogue: Online Case Studies in Educational Psychology. Journal of Technology and Teacher Education v. 14 no. 4 (2006) p. 731-54

Seifert, K. Learning about Peers: A Missed Opportunity for Educational Psychology. The Clearing House v. 78 no. 5 (May/June 2005) p. 239-43

Teng, Y., et. al., Using Blackboard in an Educational Psychology Course to Increase Preservice Teachers' Skills and Confidence in Technology Integration [computer file]. Journal of Interactive Online Learning v. 3 no. 4 
(Spring 2005) p. 1-12
Verdi, M. P., et. al., Teaching Educational Psychology in an Online Environment. The 
Clearing House v. 78 no. 5 
(May/June 2005) p. 235-8
This course taken is within the first year of the Middle Level Teacher Education program.  It, along with Adolescent Physical & Social Development and Middle Level Cognitive Development, sets the foundation for teacher candidates to learn about the development, cognition, and learning of middle level students, particularly in grades 4-8.





There are no pre-requisites for this course.





This course examines the psychological basis of teaching strategies, classroom environment, learning, motivation, behavior, reinforcement, developmental theory and assessment for students, grades 4-8.  It includes an overview of the diagnostic categories of special needs students as well as cognitive skill development to ensure achievement of students with disabilities.








A similar course being offered at the University is EDUC 222 Educational Psychology, PreK-4.  The difference between the courses is that EDUC 222 focuses on the psychological basis of teaching and learning for students in PreK-4, and EDUC 223 focuses on the same content for students in Grades 4-8.  





There is little-to-no overlap between the courses because each fulfills the competencies for the specified grade levels as required by the Pennsylvania Department of Education.





Available resources are adequate.





( Humanities (CA)         ( S/B Sciences (S)               ( Cultural Diversity (D)                                                                      


( Humanities (CH)         ( Natural Science (E)           ( Writing Intensive(W)


( Humanities (CL)          ( Theology/Phil  (P)


( Humanities (CF)          ( Quantitative Reasoning (Q) 





			











