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Course Revision

Course taken only by Majors

Course Title: Foundations of Reading, K-1

Course Number: _EDUC 241



          Date: __11-25-08
Nature

of

revision: 

Rationale

for

revision: 

Will the revision have an impact on the core curriculum?   □Yes   X No

     If Yes, indicate impact below:


Will the revisions have any impact on another department?   □Yes   X No

If yes, indicate the impact on and the response of the affected department:

   

Will the revisions require allocation/reallocation of University resources?   □Yes XNo

    If Yes, indicate resources needed for revision:

   

Signature of Sponsoring Chair:_________________________________ Date: _______________ 
University of Scranton

Education Department

EDUC 241

Foundations of Reading, K-1
(Semester, Year)
Class Days, Times:



Instructor:

 M/W/F





Office: 

Location:




Phone numbers:  Office: 
   

Credit Value: Three     


                

  Cell: 
 

Office hours: 

 
 

E-mail: 

The PROFESSIONAL EDUCATOR AS SCHOLAR/DECISION-MAKER is a model developed by the Education Department of the University of Scranton to describe their philosophy and practice regarding the preparation of professionals - teachers, counselors, and administrators - to facilitate the education of elementary and secondary students.  The programs of the Education Department develop the skills required by the candidate to make appropriate decisions regarding the candidate’s personal and professional life, as well as knowledge in the content areas within the liberal arts traditions of the Jesuit University, resulting in the well-rounded, academic preparation of the candidate.  The rigor of the program produces a professional educator able to effectively perform the variety of roles expected by the contemporary school environment.






University of Scranton-Education Department 1993 v

Code of Academic Honesty: 

The Education Department honors the Academic Code of Honesty as set forth in the University of Scranton’s Policies Governing the University Community.

(http://matrix.scranton.edu/student_handbook/policy_academic_code_honesty.html)

Course Prerequisites:


None.

Course Description:


This basic course in reading provides an introduction to emergent reading at the kindergarten/first grade level.  Knowledge, skills, techniques and methods essential for effective reading instruction across phonemic-awareness, phonics, vocabulary, fluency and comprehension are examined. A demanding service-learning piece is incorporated into the course.

Required Texts/Readings and Materials:

· Bauer, K. and Drew, R. (1992).  Alternatives to Worksheets.  Cypress, CA; Creative Teaching Press
· Fountus and Pinnel (1996).  Guided Reading: Good First Teaching for All Children.  

Heinemann. 

· Leu, D. J., Kinzer, C. K., Wilson, R. M., and Hall, M. (2006).  Phonics, Phonemic Awareness, and Word Analysis for Teachers—eighth edition.  New Jersey: Pearson.
· Calkins, L. M. (2001).  The Art of Teaching Reading.  Longman: New York.
· Cherry, L. (1990). The Great Kapok Tree
· Osborne, M. P. (2002).  Good Morning, Gorillas.
· PDE Language Arts Standards—available on line from Pennsylvania Department of Ed.

· 100 5 “by 8”index cards and a case—Not the spiral kind

· Teaching supplies for the lessons you develop

Upon successful course completion, the students will be able to (SWBAT):

	Course Objectives
	Unit
	PDE*
	SPA
	Assessments

	  1.
	Recognize that reading and writing should be taught as integrated, standards- based, processes across all content areas. Demonstrate a conceptual understanding of phonemic awareness, phonics, vocabulary, fluency, and comprehension. Posses and utilize a wide variety of effective, research based instructional strategies to use with both emergent and disabled readers and writers, including commonly available programs. 
	S1
	I.I.1.

II.B.1

II.B.6

II.B.4.a

II.B.4.b

II.B.5.h

IV.C
	1.2
	Teaching 

Running Records

Reflections

Class participation

Checkpoints



	2.
	Define, assess and instruct students, including those with dysfluency, in a wide variety of skills related to comprehension including vocabulary, word meanings, semantic feature analysis, fluency, and text structure. Understand the influence of text features, academic language and prior knowledge on comprehension.
	S1
	II.B.3.

II.B.4
	1.1
	Unit plan

Teaching 

Class participation

Checkpoints



	  3.
	Define, assess, and instruct students, including those with dyslexia, using a wide variety of work level skills including phoneme awareness, phonological processing, phonics, phonological tasks, and spelling.  Teach children to monitor their own word identification through the use of syntactic, pragmatic, semantic and graphophonemic relations.
	S1

S2

D1
	II.A.6

II.B.2

II.B.4.c

III.A.1

III.B.
	3.4

6.1

6.2
	Unit plan

Case study

Teaching 

Class participation

Checkpoints

Workbook 



	  4.  
	Create a print rich environment that fosters interest and growth in all aspects of literacy. Plan and implement Read Alouds, Shared Reading, Guided Reading, and Independent Reading experiences focused on comprehension, summarization, prediction, making overt connections between literature and students’ lives, fluency, vocabulary, QAR, , and promoting strategic reading utilizing a variety of resources.
	D1
	II.B.4

II.B.5.b

II.B.5.c
	5.1
	Teaching

Unit plan

	  5.


	Implement effective strategies to include parents as partners in the literacy development of their children
	S4

D3
	
	5.8
	Teaching 

Case study

	  6.  
	Assess students with real world applications of reading skills using screening and ongoing assessments. Regularly adjust lessons with appropriate instructional accommodations based upon formative assessments to meet student needs.
	
	II.B.6.a II.B.6.b

III.A.4

IV.B.2
	
	Running Records

Case Study

Teaching

Reflections

	8.
	Implement, analyze and interpret a variety of screening and formative assessments with students at risk for reading failure and design research based instructional interventions.
	
	III.A.2

III.G.

III.H.

IV.A
	
	Case study

Teaching

Running records Reflections 

	  9.
	Communicate with students about their strengths, areas for improvement and ways to achieve improvement
	S4

D3
	
	11.1
	Teaching 

Case Study

	10.
	Model ethical professional behavior
	S3

D4
	
	13.6
	Teaching 



	11.
	Reflect on one’s practice to improve instruction and other services to students
	S2
	
	16.2
	Teaching 

Class participation

Checkpoints


*Italics indicated Special Education Standard

Dispositions:

Student dispositions are monitored in each course.  Students are advised to review the Professional Dispositions Policy outlined in the Education Department Student Handbook (http://academic.scranton.edu/department/education/handbooks.html).

ADA Statement:

It is the student’s responsibility to apply for accommodations under the Americans with Disabilities Act (ADA).  Students with disabilities, either permanent or temporary, or any other special circumstances which might affect their ability to perform in this class, are strongly advised, if they have not already done so, to notify the Office of Equity and Diversity, AMH 126, at 941-6645 to facilitate accommodations.

A Note about Scholarship:


This course will provide students with the opportunity to learn wonderful techniques and strategies to become more effective as teachers, no matter the grade level. Emphasis should be placed on the phrase “opportunity to learn.” This really boils down to scholarship.  As the instructor, I can give you guidance and materials, but you must commit yourself to actively acquiring knowledge. True scholars accept the responsibility for their learning by setting goals, organizing their study time, asking critical questions, etc. In short, scholarship requires that each student be actively involved in the learning process. This is the same commitment and active involvement you will want from students in your classroom. 

Policies:

1. Attendance:  Preparation and involvement at this level of study is indicative of your commitment and attitude toward the teaching profession.  Your work in this class affects the lives of children.  Therefore, regular attendance and active participation is essential and required.  The daily group work missed is impossible to make up…There is no substitute.   Attendance and participation will be factored into your final course grade. Two points will be deducted from your score for each absence.  One of these points may be recovered by completing a make-up assignment within one week of your return.  More than four absences (excused or unexcused) or excessive lateness may result in removal from the course.   

2. Assignment due dates are strictly enforced!  Late submissions will result in a lower grade. 

3. All written assignments must be resubmitted to improve your understanding/application of the concept if a score is less than a “3”.  The resubmission must be handed in within one week of the return date.  Original submission and resubmission must be submitted together.  Original and resubmission grade will be averaged.  Work not resubmitted within one week will be averaged with a “0”. Reflections can not be resubmitted.

4.
Accuracy in grammar, spelling and clarity of meaning must be maintained in both written and oral work.  Teachers must demonstrate the ability to clearly and articulately communicate. Course Requirements/Expectations—SEE DUE DATES ON COURSE OUTLINE.
1. Class work/Preparedness (40%)

· Be on time and have all homework and readings completed and highlighted or notated.  Be prepared to demonstrate your understanding of the readings projects and discussions. NOTE:  Most nights no more than 12 pages of reading is assigned.  This is done purposefully to allow students enough time to really understand the topic assigned and to reread as needed.  
· Checkpoints—10 checkpoints will be required during the semester to ensure students are keeping up with assigned readings.  Checkpoints graded on a four point scale.  
4—Complete mastery of the topic

3—Adequate mastery of the topic

2—Partial mastery of the topic

1—Limited mastery of the topic

Any checkpoint that does not receive a passing grade (score of 3 or 4) must be resubmitted within one week of its return.  You will have a specified number of minutes to complete each checkpoint.  

· Full participation in classroom activities.  See attendance policy above.
· Note cards
· Complete assigned sections of Phonics, Phonemic Awareness, and Word Analysis for Teachers and pass both exams. 
2. Service Learning (40%)

· We will be working with two local Catholic schools to tutor their struggling readers.  Tutoring will happen on Tuesdays OR Wednesdays from 2:00 to 3:30.

· You and your partner will meet with your student a total of 13 sessions beginning the second week of the semester.  Your teaching will end when you have completed 13 sessions; if you or your student miss a session you MUST reschedule that session with your student’s teacher.  During the first, second and third sessions you will administer a variety of assessments to your student as listed on the schedule. 
· Upon completion of your assessments you will develop a Case Study: 

· Even though you will be working with a partner, this is an INDIVIDUAL assignment).  Use the format provided in class to develop a case study of your tutee.  

Part One: Introduction:  name, age, school, grade level, information from interest inventory

Part Two: Results of Tests--Brief descriptions of each test and Statements of findings

Part Three:  Summary of findings—strengths and weaknesses may be in list form
Part Four:  Goals for each tutoring area 
Part Five:  Short summaries of what you did during the clinic in each area 
Part Six: Activities or suggestions for parents to continue to work with their son or daughter

· Teaching Plans Weeks One to Ten

· USE THE FORMS PROVIDED on Angel!  

· Each session one partner will be responsible for writing and teaching guided reading and the writing process
· The other partner will write and teach the listening comprehension  and word work.  
· Both partners will do a running record at EVERY teaching session.

· Change roles with your partner every other week (after even numbered lessons).

· LESSONS PLANS ARE DUE ELECRONICALLY BY 10:00 AM on Fridays.  A copy of your graded lesson plan must be put in your folder at each teaching session.

· Reflection:  

· REFLECTIONS ARE DUE in hard copy during class on Fridays of weeks you teach. 
· Prompts will change each week and will be posted on Angel.

3.  Unit Plan/Final PowerPoint (20%)

· The purpose of the unit plan is to replace the final exam.  Students will work in teams of four or five to develop a week long unit using a story from the literature anthology as a base.  You will demonstrate your mastery of the course content by incorporating a wide variety of activities modeled in class and explained in your textbooks.

· Group work:  After discussion with your group, each person will finalize one section of the unit listed below.
a. Person One:  Compose an introduction/overview of approximately two pages which includes the title of the text and the theme your unit is designed around, intended grade level, a unit  rational, description of time allotments and why you made those decisions.  Also mention the following: standards based, differentiated instruction, etc.
b. Person Two: Compile a list of variety of texts/resources on the rainforest linked to the story your group selected from the literature anthology.  Include the following eight categories: 

1) songs and poetry, 2) magazines and newspapers 3) fiction for students to read independently, 4) fiction to be read to the students, 5) expository texts for students to read independently, 

6) expository texts to be read to the students, 7) alphabet/counting books, 8) other.

c.
Person Three:  Block Plan of the schedule for the week including focus and strategy for each period of the week—four hour day (8:00am until noon)

d.
Person Four: Compose an electronic version of your classroom floor plan

e.
Person Five:  TBD

· Individual work: Design a fully integrated morning based on the schedule presented on page 46 of The Art of Teaching Reading.  Be very specific in outlining how you want your day to be run.  To receive an “A” your plan must be detailed enough that a classmate from another group could easily implement it.  Include: 
1) Opening: Morning Message

2) Reading groups for four levels (Guided Reading)

3) Work Board

4) Word Wall Activity

5) Phonemic Awareness Activity

6) Listening Comprehension for both narrative and expository texts (2 plans per day, related to your theme)

7) Expository read aloud with mini lesson 

8) Narrative read aloud with mini lesson 

9)  Differentiated Instruction for ALL lessons (list at the bottom of each slide)
In Summary:
	Class work—40%


	Teaching—40%


	Unit—20%



	Attendance

Preparedness

Participation

10 Checkpoints
Phonics Workbook and Exams 
Index Cards
	Assessments

Case Study—6 Parts

12 Lesson Plans—

     6 Guided Reading/Writing Process
     6 Comprehension/Word Work 

12   Reflections


	Group Work

Individual Work

Presentation




Grading:

All work will be graded using a 4 point rubric.  Specific rubrics will be developed prior to assignment due dates.  Scores will be averaged and grades will be assigned as follows:

               A
3.8-4.0 “Full accomplishment”

C
2.0-2.3
“Partial Accomplishment”


A-
3.6-3.7




C-
1.7-1.9 


B+
3.3-3.5




D+
1.4-1.6

B
3.0-3.2 “Substantial Accomplishment”
D
1.0-1.3
“Little of No Progress”

B-  
2.7-2.9 




F
<.9

C+
2.4-2.6






	NOTE: Good teachers redesign their instruction regularly based upon student input and accomplishments.  (Can you imagine writing up all of your teaching plans for your clinic work before you even met your student???) Therefore, this is a tentative schedule.  Please refer to Blackboard regularly for updates and changes 

	Date
	Topic(s)

Assignments Due Monday
	Topic(s)

Assignments Due Wednesday
	Topic(s)

Assignments Due Friday

	
	What is Reading?

National Reading Panel Report

FLEXIBILITY!!!!

SL partners


	Assessing Interests, Motivation & Listening Comprehension

--Read the Syllabus!

--Purchase note cards 

--Jigsaw of Art chapters 1 & 2 as assigned


	Teaching comprehension/ literary elements

--Art Chapters 3 and 22



	
	No Class—Labor Day

Mini lessons

--Art Chapter 5


	What are Phonological and Phonemic Awareness

--Phonics pages 1 and 2 and 

Chapter 2: 


	Assessment of Phonemic Awareness, Concepts About Print, and Alphabet Knowledge, & Vocabulary (Sight Words)

--Phonics Chapter 6



	
	Teaching Phonemic Awareness

Writing Case Study Part One

Onset, Rime and Consonant 

  Patterns

--Phonics Chapter 3

--GR Chapter 12


	Assessment/Progress Monitoring

--Case Study Part One
--GR Chapter 6 


	Assessment of Writing, Onset/rime, Fluency and Comprehension

--GR Chapter 7



	
	What is Guided Reading?: The Lesson Plan 

--GR Chapter 1


	Language Development

--GR Chapter 2


	Guided Reading, part 2

Teaching Decoding and Spelling

Word Walls

--Art Chapter 10

	
	Stages of Reading, Writing and Phonics Development

Writing your case study

Developmental Spelling Patterns
--Handouts on reading and writing stages
--Phonics Chapter 10


	Teaching for Strategies during Guided Reading

--GR chapter 12

	Working with Individual Students

Teaching Phonemic Awareness

--Art chapter 6  


	
	Developing Appropriate Objectives and Goals

--Handout on scaffolding instruction
--Case Studies and ALL assessment materials 
	Classroom Environments

--GR Chapter 4


	Teaching Beginning Readers/ Vowels

--Phonics Chapter 4


	Date
	Topic(s)

Assignments Due Monday
	Topic(s)

Assignments Due Wednesday
	Topic(s)

Assignments Due Friday

	
	Classroom Environments
Balanced Literacy

Selection of Unit topics

--GR Chapter 3


	Teaching Writing

​​--Art  Chapter 24

--Handout on the Writing Process
	Managing the Classroom: Workboards
GR Chapter 5


	
	No class—Fall Break


	Using Context Clues to Decode Unknown Words

--Phonics Chapter 5
	Using guided reading to differentiate instruction

--Workboard portion of unit due

	
	Building your classroom and Designing your management plan

--Art p. 41-47 & chapter 7
	Morphemic Analysis

--Phonics Chapter 7

Work on Unit
	The Reading and Writing Processes

--Guided Reading portion of unit due

	
	Differentiated Instruction; Making Accomidations

--work on unit
	Using the Dictionary

--Phonics Chapter 9

--work on unit
	Nonfiction; Morning Message

--Art Chapter 21
--Reading and writing process portions of unit due

	
	Putting the Unit Together

Prepare for presentations from Guided Reading

--Assigned chapters 17-20
--Assigned chapters 13-16
	Chunking Words into Smaller Units: Syllabication and Structural Analysis

--Phonics Chapter 8
	Presentation: Teaching Reading in the K-1 Classroom:



	
	Presentation: Teaching Reading in the 2-3 Classroom:


	Interpreting Texts

--Art Chapter 23


	Presentation—Kindergarten  

Personal Response

--Art Chapter 25



	
	Presentation—1st grade 

Writing about Reading

--Art Chapter 24


	Shifts Over Time

Morphemic Analysis

--GR Chapter 14
--Phonics Chapter 7

	Presentation—1st grade 



	
	Presentation—2nd grade

Extra Support for Struggling Readers

--GR 15
	No classes—Thanksgiving Break



	
	Presentation—2nd grade
	Phonics Quiz Part 1


	Phonics Quiz Part 2



	
	Final versions of CD due 

Final Checkpoint
	Presentations to classrooms at Marian Catholic




Home Dean:  □ CAS    X CPS    □ SOM    □ GRAD    □ DHC








Change in the course name from Foundations of Reading Instruction to Foundations of Reading, K-1.  Change in the course description – The current course description reads as follows: This basic course in reading provides an introduction to reading instruction, reading programs, and the reading process as it relates to language acquisition and learning to read.  The readiness, reading skills, techniques and methods essential for expected reading will be examined.  Completed Act 34 and child abuse clearance required.  Includes service learning component.  


The proposed new course description would read as follows: This basic course in reading provides an introduction to emergent reading at the kindergarten/first grade level.  Knowledge, skills, techniques and methods essential for effective reading instruction across phonemic-awareness, phonics, vocabulary, fluency and comprehension are examined.  A demanding service-learning piece is incorporated into the course.  








This proposal will result in course objectives that better prepare teachers for working with emergent readers at the kindergarten/first grade level..  The change in course objectives will allow for more in-depth understanding of phonemic awareness, phonics, vocabulary, fluency, and comprehension as it directly relates to those reading at the kindergarten and first grade level.  
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