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New Course

 Course Title: Inclusionary Classroom Practices for Secondary Teachers
Course Number: EDUC 370                       Date Of Initial Offering:  Fall 2012




                                                                                 Semester           year
Rationale for


Course level

Credit Hours: 3  Format:  X lecture  ( lab  ( other:__________________________________   

Frequency: X annual  ( each semester (alternate years  

Prerequisites: EDUC 142 and EDUC 223, Teacher Candidate Status


Rationale for 

pre-requisites

(if pre-

requisites 

are listed)


Catalog

Description

(50 word

maximum)


Similar

Courses being

offered at the

University


Discuss

Extent of

overlap with

existing

courses 

Special 
Resources

Required

(e.g. library, 

equipment,

materials/

facilities)

Characteristics (check any/all that apply):
        Major:
X  Required

(  Elective 

        GE :
(  submitted to CCC
( will be submitted to CCC   ____________     (  Area Free only









              date





Interdisciplinary:  ( YES   X NO       Team Teaching:   ( YES
X NO

Exclusively For Special Programs/Concentrations: X NO X YES (Name) secondary education

Home College:   ( CAS
X PCPS
( KSOM
( GRAD

Required Attachments:
· Syllabus with student learning objectives, assessment/evaluation mechanisms, and outline of topics

· Description of, or example of, readings/papers/projects/examinations

· Assessment/evaluation based course improvement mechanisms
University of Scranton

Education Department

Departmental Course Syllabus
Education 370 

Inclusionary Classroom Practices for Secondary Teachers

(Fall/Spring)

Class Day, Time:


Instructor: 
Location:
  Office & phone
Credit Value: 3

Office hours: 
The PROFESSIONAL EDUCATOR AS SCHOLAR/DECISION-MAKER is a model developed by the Education Department of the University of Scranton to describe their philosophy and practice regarding the preparation of professionals - teachers, counselors, and administrators - to facilitate the education of elementary and secondary students.  The programs of the Education Department develop the skills required by the candidate to make appropriate decisions regarding the candidate’s personal and professional life, as well as knowledge in the content areas within the liberal arts traditions of the Jesuit University, resulting in the well-rounded, academic preparation of the candidate.  The rigor of the program produces a professional educator able to effectively perform the variety of roles expected by the contemporary school environment.






University of Scranton-Education Department 1993 v
Code of Academic Honesty: 

The Education Department honors the Academic Code of Honesty as set forth in the University of Scranton’s Policies Governing the University Community.

(http://matrix.scranton.edu/student_handbook/policy_academic_code_honesty.html)

Course Prerequisites:

EDUC 142  Exceptional Lives and EDUC 223 Educational Psychology for grades 4-12. Teacher Candidate Status
Course Description:

Emphasis on the secondary teacher as a member of an educational team and as a member of a co-teaching team. Students will receive guidance in supporting students with disabilities in general education classrooms. Students will learn and utilize several different learning strategies to ensure success in the general education classroom. 

Required Texts/Readings:

Gore, M.C. (2004) Successful Inclusion Strategies for Secondary and Middle School Teachers. Thousand Oaks;CA, Corwin Press.

Janney, R. & Snell, M.E. (2005) Collaborative Teaming. Baltimore, MD Paul H. Brookes 

Janney, R. & Snell, M.E. (2006) Modifying School Work. Baltimore, MD Paul H. Brookes.

Course Objectives 

Objectives (Corresponding NCATE/ CEC Standard) At the conclusion of the course, students will have a demonstrable understanding of / or ability to:

	Objective
	Unit 
	PDE
	Spa (CEC)
	Assignment

	The student will demonstrate an understanding and ability to plan for: type, identification and characteristics of different types of disabilities, as well as effective, evidence-based instructional practices and adaptations.
	S1
	IA
	Foundations

CC1K1

CC1K5

CC1K3

CC1K4

CC2K2


	Mid-term

IRIS Module CSR

	The student will be able to describe the individual learning differences of different disabilities and differentiate instruction based on those needs.  
	S1
	IB
	Individual Learning Differences

Development and Characteristics of Learners

CC3K1

CC2K2
	Mid-term

Unit plan



	The student will demonstrate their ability to plan for instruction
	D1, D2
	IIC
	Instructional Planning

CC7S2

CC7S1

CC7S10 
	Unit plan
IRIS Module PALS


	The student will be able to describe the components of universal design
	S1
	IIC
	Learning Environment and Social Interactions

CC5K8

CC5K7

CC5S4
	Mid-term

	The student will be able to demonstrate instructional strategies for math, reading, writing, study skills and content areas
	D1
	IIC
	Instructional Planning

Instructional Strategies

CC7K1

CC7K2

CC4S3

Assessment

CC8S8


	Unit plan 

IRIS Modules CSR, PALS

	The student will plan effective accommodations and or modifications for physical disabilities
	D. 1
	II B
	Learning Environment and Social Interactions

CC5K8

CC5K7

CC5S4
	Unit plan

	The student will recognize areas of social development for students with disabilities and plan effectively for interpersonal processes.
	S1
	II C-1
	Instructional Planning

CC7S2

CC7S1

CC7S10 
	IRIS module Environment setting up a classroom 

	The student will create an optimal learning environment by utilizing, evaluating, modifying, and adapting the classroom setting, curricula, teaching strategies, materials and equipment
	S4
	II C 2
	Learning Environment and Social Interactions

CC5K8

CC5K7

CC5S4
	IRIS Module  Adapted lesson plan showing strategies used.

	The student will identify effective co-planning and co-teaching strategies
	S4
	II G 1
	10 Collaboration
	Adapted lesson plan using student planning process diagram 

And co-teaching planning sheet



	Identify collaborative consultative skills and models
	S2
	II G 2
	10 Collaboration
	Mid-term test

	Identify instructional levels of students through collaboration with members of the IEP team
	D2
	II G 3
	10 Collaboration
	Written IEP in team

	Understand the role of the general educator as part of the team for transition planning across transition points.
	D4
	II G 4
	10 Collaboration
	Complete IRIS module

	Demonstrate an understanding of the meaningful roles that parents and students play in the development of the student’s education program
	D4
	II G 5
	10 Collaboration
	Interview of parent and student plus reflection

IRIS Module- Collaborating with Families

	Demonstrate sensitivity for multicultural and economic perspectives in order to encourage parent participation
	D4
	II G 6
	3 Individual Learning Differences

10 Collaboration
	Completion of IRIS module

	Demonstrate an understanding of how to support student and family communication and meaningful participation into the student’s educational program
	D4
	II G 7
	3 Individual Learning Differences

10 Collaboration
	Interview of parent and plus reflection

IRIS Module

	Work collaboratively with all members of the student’s instructional team including parents and non-educational agency personnel
	D4
	II G 8
	10 Collaboration
	Complete IRIS module questions

	Identify evidence based instructional practices to be used with students with disabilities in the area of literacy.
	D2
	IV D
	7 Instructional Strategies
	Mid-term

	Demonstrate an understanding of the evidence-based connection between literacy and behavior
	D2
	IV E
	6 Language
	Mid-term

	Clearly articulate and model the use of explicit and systematic instruction in the teaching of content area of literacy for all students with disabilities across all reading levels
	S2
	IV G
	7 Instructional Strategies
	Teaching of Reading Mastery lesson

	Demonstrate instructional strategies to enhance comprehension of material
	D2
	IV  I
	7 Instructional Strategies
	Teaching of Reading Mastery Lesson on comprehension

	Demonstrate the ability to adapt content area materials to the student’s instructional level
	D2
	IV L
	7 Instructional Strategies
	Adapted lesson plan

	Identify effective instructional strategies to address areas of need.
	S2
	V A
	7 Instructional Strategies
	Complete IRIS module questions


Dispositions:

Student dispositions are monitored in each course.  Students are advised to review the Professional Dispositions Policy outlined in the Education Department Student Handbook (http://academic.scranton.edu/department/education/handbooks.html).

ADA Statement:

It is the student’s responsibility to apply for accommodations under the Americans with Disabilities Act (ADA).  Students with disabilities, either permanent or temporary, or any other special circumstances which might affect their ability to perform in this class, are strongly advised, if they have not already done so, to notify the Center for Teaching and Learning Excellence at 941-6645 to facilitate accommodations.

Course Requirements/Expectations:

Conduct of the Course: The course will be conducted in a variety of formats including lecture, discussion and small group process. Active participation in all class activities is assumed and there will be a considerable emphasis on cooperative learning. All students will be assigned to a collaborating team or partnership early in the semester and will complete many of the course requirements in this context. Collaborative activities will require meetings outside of class hours and may involve

Outside Reading: Various outside readings (including Internet searches, review of research articles and film reviews) may be assigned. Whenever possible these items will be on reserve in the library. If they are not immediately available, it will be the student’s responsibility to locate them. The instructor will make supplementary texts available

Attendance: The success of this course depends on your efforts and attendance. More than two absences will adversely affect your grade. Three percent will be deducted from your final grade for every day of class you miss after two absences. If you miss class it is your responsibility to find out what you missed. You will also be responsible for all announcements and/or changes made to the course syllabus for the class you miss. Assignment due dates will be strictly enforced. Each day late will result in a reduction of 5 points. After three days you will receive a 0 for the assignment .

Assignments:
It is expected that all assignments will be word-processed, have correct spelling, and grammar. Points will be deducted if the assignment does not meet minimum requirements. 

IRIS Modules: 5 modules will be presented in class. Those five modules have questions at the end of the module that must be completed and submitted.

CSR-A Reading Comprehension Strategy

PALS A reading Strategy for High School

Accommodations to the Physical Environment: Setting up a Classroom.

Collaborating with Families;

Effective School Processes

Each module summative questions will be put in a drop box. Each module is worth 10 points for a total of 50 points.
Mid-Term: (100 points) 

A mid-term examination will be given. It will include multiple choice, matching, and essay questions. 

Three Interviews Presentation and Write-Up (30 points)

Chose one of the following; 

Interview a family of a child with disabilities about their view on inclusion.

Interview a family with a child who does not have disabilities about their view on inclusion

Interview a general education teacher on their view of inclusion

Interview a special education teacher on their view of inclusion.

Interview a school administrator on their view of inclusion

Interview a teacher who is a general education teacher or a teacher who is a special education teacher who participates in some sort of co-teaching. Identify the model that the teachers are using in the co-teaching situation.

We will be coming up with the questions in class.

You will be teaching a literacy lesson of your choice. You could teach one from one from SRA Corrective Reading for secondary students. (25 points)
Final: (100 points)

The final is a project. It will encompass everything we have learned in this course. You will create a unit of study for any area that you wish. The unit will consist of three lesson plans with adaptation sheet, content enhancers, other modification that you would use, and a written unit test with adaptations for a student.  With a colleague you will chose one of your lessons and co-teach the lesson using evidence based strategies to us as if we were your class.  We will be video taping the co-teaching so that you can have a record of the lesson. You will view the lesson and reflect write a one page reflective 

	Mid-term Exam
	100 points
	

	Interview Write up
	  30 points
	

	Literacy lesson
	   25  points
	

	Five Iris modules
	 50 points
	

	Final: Three lesson plan unit with adaptations, modifications, culminating experience and adaptations. Will include a web-quest and a graphic organizer

Plus co teaching
	100
	


Mid-term will be objective and essay questions

Final-will be applying what you have learned, including developing study guides, advanced organizers, and adapted test for one unit of your choice.

Grading:

There is no extra credit given in class. The points that you earn are the points and assigned grade that you will receive.

	A
	95-100
	289-305

	A-
	90-94
	274-288  points

	B+
	87-89
	265-273 points

	B
	83-86
	253-264  points

	B-
	80-82
	244-252 points

	C+
	77-79
	234-243  points

	C
	74-76 
	226-233 points

	C-
	71-73
	216-225  points

	D+
	67-70 
	204-215 points

	D
	64-66
	195-203 points

	D-
	61-63
	186-194  points

	
	
	


	Week 1
	Topic
	Assignments

	1
	Introduction to Responsible Inclusion
	Chapter 1 of Inclusion Strategies

	2
	The Locks to the doors to Learning
	Chapter 2 of Inclusion Strategies

	3
	How to have effective inclusion
	Chapter 3 of IS

IRIS Module due

	4
	Teaching the concepts and vocabulary of our disciplines strategy
	Chapter 5 of IS

	5
	Teaming and Collaboration
	Janney, R. & Snell, M.E. (2005) Collaborative Teaming

	6
	Teaming and Collaboration

Introduction to Unit forms
	Janney, R. & Snell, M.E. (2005) Collaborative Teaming
Interview due

	7
	Teaching Devices for Increasing Student Learning From Lectures
	IS Chapter 6

	8
	Instruction Giving
	IS chapter 4

	9
	Unit Planning with adaptations and modifications
	Janney, R. & Snell, M.E. (2006) Modifying School Work

	10
	Increasing Note taking strategies
	IS chapter 7

	11
	Promoting student learning from textbooks.
	IS chapter 8

	12
	Increasing Learning by Using Textbook Guides
	IS Chapter 9

	13
	Promoting Factual Mastery Through Mnemonic Devices
	IS Chapter 10

	14
	Improving Higher Order Thinking Skills
	IS Chapter 11

	15
	Improving the Quality of Expository Writing
	IS Chapter 12


Bibliography/Expanded Readings:

Anderson, P.L. (1997) Case Studies for Inclusive Schools. Austin, TX.:Pro-Ed.

Forsten, C., Grant, J., & Hollas, B.(2004) Differentiating Textbooks. Peterborough, NH: 

   Crystal Spring Books.
Gunter, M.A., Estes, T.H., & Schwab, J. (2003) Instruction: A Models Approach. Boston, 

   MA:. Pearson Education.
Karten, T.J. (2005) Inclusion Strategies That Work! Thousand Oaks, CA: Corwin Press
Salend, S.J. (2005) Creating Inclusive Classrooms. Upper Saddle River, NJ: 

   Upper Saddle River, NJ: Pearson/Merrill/Prentice Hall. 

Turnbull, R., Huerta, N. & Stowe, M.(2006) The Individuals with Disabilities Education 

    Act as Amended in 2004, Upper Saddle River, NJ: Pearson/Merrill/Prentice Hall. 
Schumm, J.S., Vaughn, S. & Leavell, A.G. (1994) Planning pyramid: A framework for 

   Planning for diverse student needs during content area instruction. The Reading 

   Teacher, 47(8), 606-615.   

Vaughn, S., Bos, C.S., Shumm, J.S. (2003) Teaching Exceptional, Diverse, and At-Risk  

   Students. New York: Allyn and Bacon.

Assessment/evaluation based course improvement mechanisms
Course content and delivery will be assessed and modified based on student evaluations. 
( Humanities (CA)         ( S/B Sciences (S)               ( Cultural Diversity (D)                                                                      


( Humanities (CH)         ( Natural Science (E)           ( Writing Intensive(W)


( Humanities (CL)          ( Theology/Phil  (P)


( Humanities (CF)          ( Quantitative Reasoning (Q) 





			








None





There will be no overlap with courses as inclusion practices and strategies are different for middle school and high school. This course will focus exclusively on secondary practices. One concern of our programs has been that there has been too much emphasis on elementary methods and not enough on secondary. By creating an inclusionary class practices for secondary students we will be meeting this concern.





EDUC 364 is a similar course but emphasis is on 4-8 grades. This course will be an emphasis on secondary 9-12 grades. This coincides with new certifications.





Emphasis on the secondary teacher as a member of an educational team and as a member of a co-teaching team. Students will receive guidance in supporting students with disabilities in general education classrooms. Students will learn and utilize several different learning strategies to ensure success in the general education classroom. 





Students require an understanding of types of disabilities and educational psychology.





Students require a sufficient background knowledge in their own discipline and an understanding of types of disabilities and educational psychology in order to incorporate the needs of these students within the regular education planning process.   








