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The PROFESSIONAL EDUCATOR AS SCHOLAR/DECISION-MAKER is a model developed by the Education Department of the University of Scranton to describe their philosophy and practice regarding the preparation of professionals - teachers, counselors, and administrators - to facilitate the education of elementary and secondary students.  The programs of the Education Department develop the skills required by the candidate to make appropriate decisions regarding the candidate’s personal and professional life, as well as knowledge in the content areas within the liberal arts traditions of the Jesuit University, resulting in the well-rounded, academic preparation of the candidate.  The rigor of the program produces a professional educator able to effectively perform the variety of roles expected by the contemporary school environment.






University of Scranton-Education Department 1993 v
Code of Academic Honesty: 

The Education Department honors the Academic Code of Honesty as set forth in the University of Scranton’s Policies Governing the University Community.

(http://matrix.scranton.edu/student_handbook/policy_academic_code_honesty.html)

Course Prerequisites:

EDUC 351


EDUC 357
Course Description:

(Prerequisites: EDUC 351, EDUC 357) In-depth study of the rationale, theories, and techniques for creating situations where learning can take place in the PreK-4 environment and for handling specific individual and group behavior problems in productive ways to meet the needs of all students, including those of children with disabilities.    
Required Texts/Readings:

Alberto, P.A. & Troutman, A.C. (2009).  Applied behavior analysis for teachers (8th ed.).  
New York: Merrill.  ISBN-10: 0131592890 

packaged with

Artesani, A.J.  Understanding the purpose of challenging behavior: A guide to conducting 
functional assessments.  ISBN-10: 0130321834.

MYEDUCATIONLAB: Where the classroom comes to life!  (1st ed.)  New York: 
Pearson Allyn & Bacon.  ISBN-10: 020562670X.
Course Objectives and Student Assessments:

	Course Objectives
	Unit
	PDE
	SPA

NAEYC
	Assessments

	Students will implement lessons based on theory, research, analysis and practice
	SI

DI
	E
	1

4
	*Extension Activities

*Positive Behavior Support Plan

*Case Studies

	Students will observe children and record behavior in a variety of settings in order to understand the meaning and degree of variation and exceptionality among individuals
	SII

DII

SIII

DIII

SIV
DIV
	G
	3
	*Extension Activities

*Positive Behavior Support Plan

*Case Studies

	Students will demonstrate understanding of pertinent School Code Regulations such as Chapter 4, 11 and 12
	SI

DI

SIV
DIV
	I.I.13
	1
	*Quizzes

	Students will implement progress monitoring strategies aligned with the identified needs of each student
	SII

DII
	II.B.6.b
	1

3
	*Positive Behavior Support Plan

	Students will identify dynamic assessment techniques and the role of adult mediation and teacher scaffolding in the teaching-learning assessment process
	SII

DII
	III.F.5
	3
	*Behavior Instruction Research Paper

	Students will demonstrate the use of formal and informal assessment data for instructional, behavioral, and possible eligibility decisions based on the type of assessment, level of the students being assessed, and the point and quality of instruction
	SII

DII

SIV

DIV
	III.G.
	3
	*Behavior Instruction Research Paper

	Students will demonstrate an understanding of the IEP process, with particular focus on the Behavior Support Plan (BSP)
	SI
DI
SII
DII

SIV

DIV
	III.I
	4
	*Positive Behavior Support Plan

	Students will analyze and interpret formative assessment when making curricular decisions
	SII

DII
	III.L
	3
	*Behavior Instruction Research Paper

	Students will systematically monitor student, class and district performance to best identify areas of need as well as develop programmatic revisions 
	SII

DII
	III.N

III.O
	3
	*Analysis of School-wide Behavior Support Plan

*Classroom Management Plan

*Positive Behavior Support Plan

	Students will demonstrate an understanding of legally acceptable modifications and accommodations for students with disabilities
	SI
DI

	III.P
	1

4
	*Behavior Instruction Research Paper

	Students will identify the need to consult with multi-disciplinary teams
	SIII

DIII
	III.R
	5
	*Quizzes

*Extension Activities

*Case Studies

	Students will apply their understanding of children and family diversity to:

· Support the development of problem solving strategies

· Collaborate with paraprofessionals and community organizations

· Establish and maintain partnerships with families through ongoing reciprocal communication

· Link families and community resources to program
	SIII

DIII
	IV.B

IV.E

IV.H

IV.I
	2

5
	*Positive Behavior Support Plan

*Classroom Management Plan

*Extension Activities

*Case Studies

	Students will demonstrate understanding of the strategies for creating a community of learners including:

· Establishing and maintaining a positive social context for learning

· Communicating with and developing partnerships with families

· Developing an understanding of values that underpin procedures and expectations

· Responding to children’s cultural context for understanding their emotions and intentions
	SIV

DIV
	V.A

V.C

V.D

V.F


	1

2

5
	*Classroom Management Plan

	Students will individualize behavior support including the use of prompting, environmental arrangements, scheduling, visual supports, involving families and outside resources
	SIV

DIV
	V.G
	1

4
	*Positive Behavior Support Plan

*Classroom Management Plan

	Students will establish and maintain fair and consistent standards for classroom behavior while creating a safe physical environment that is conducive to learning, engaging and re-engaging children who are struggling, and giving attention to equitable opportunities for students
	SIV

DIV
	V.K.

V.L

V.M

V.N
	1

4
	*Classroom Management Plan

	Students will develop learning goals that encourage interaction between teacher and student and among students while at the same time being guided by content and pedagogy while showing a recognizable sequence with curricular adaptations for individual student needs
	SI
DI
SII
DII
	V.O

V.Q
	1

4
	*Behavior Instruction Research Paper

	*Students will demonstrate an understanding of possible causes and implications of over-representation of minorities in special education to avoid misinterpretation of behaviors that represent cultural, linguistic differences as indicative of learning problems
	SI

SIV

DIV
	*I.C
	1

3
	*Quizzes

	*Students will apply principles in social competence, social withdrawal, social role formation and maintenance, and prosocial behaviors, and aggression as they affect learning
	SI

DI

SIV

DIV
	*II.C.2
	1

4
	*Positive Behavior Support Plan

*Classroom Management Plan

*Case Studies

*Extension Activities

	*Students will recognize patterns of typical behavioral milestones and how patterns of students with disabilities may be different, and plan effectively for positive teaching of appropriate behaviors that facilitate learning
	SIV

DIV
	*II.D
	1

4
	*Behavior Instruction Research Paper

	*Students will define the scientific principles influencing academic and social behavior while implementing positive behavioral interventions based on functional analysis of behavior
	SIV

DIV
	*II.F.1

*II.F.2
	1

4
	*Extension Activities

*Case Studies

*Positive Behavior Support Plan

	*Students will demonstrate the use of formal and informal assessment data for behavioral eligibility for special education
	SII

DII

SIV

DIV
	*III.C
	3
	*Quizzes

	**Students will demonstrate collaborative, co-teaching models  and identification of professional resources for serving English Language Learners
	SIII

DIII
	**II.C.2

**II.C.4
	2

5
	*Quizzes


*Evidence of competencies: Accommodations and adaptations for students with disabilities in an inclusive setting
**Evidence of competencies: Meeting the instructional needs of English Language Learners (ELL)

Dispositions:

Student dispositions are monitored in each course.  Students are advised to review the Professional Dispositions Policy outlined in the Education Department Student Handbook (http://academic.scranton.edu/department/education/handbooks.html).

ADA Statement:

It is the student’s responsibility to apply for accommodations under the Americans with Disabilities Act (ADA).  Students with disabilities, either permanent or temporary, or any other special circumstances which might affect their ability to perform in this class, are strongly advised, if they have not already done so, to notify the Office of Equity and Diversity, AMH 126, at 941-6645 to facilitate accommodations.

Course Requirements/Expectations:

1. Attendance.  Students are expected to attend class.  If you accumulate more than 3 absences, three percent will be deducted from your final grade for every day of class you miss.  If you miss class, it is your responsibility to find out what you missed.  You will also be responsible for all announcements and/or changes made to the course syllabus for the class you miss.  

2. Class Participation.  Students should read the assigned pages prior to class and be prepared to discuss the contents (please bring books to class).  Much of the course will be taught in a “student-centered” fashion.  Success of the class can depend on the quality of each student’s participation.  Student questions, comments, and input are encouraged.  Further, if the student has offered effective insight and participation to the extent that the teacher can believe the student has critically considered the class material and has thought about its application to an extent greater than the students exam scores indicated, and if the student earns a final score close to a higher grade, the student may be considered for a higher grade.  (Please notice: The grade item on student participation is not to encourage idle or haphazard student talk, but is a way to let a bright and capable student out of a test bind, if or when it is evident to the teacher tat a particular student is demonstratively more capable than his/her test scores reflect.  This is not a frequent occurrence.  Unprofessional conduct, such as walking in late to class and failing to be productive in in-class learning activities may result in a grade reduction.

3. Make-ups.
Make-up exams will only be permitted in the most exceptional circumstances (e.g., illness, family emergency) and you may be asked to provide appropriate verification.  You must notify me as soon as possible if you must miss an exam.  In all cases, you must contact me before the date of the exam.  If you cannot reach me, you can leave a message.  

4. Late work.
Work which is handed in late will be penalized 20% of the total points possible per day unless exceptional circumstances are involved.

5. Incompletes. Incompletes will not be given except under extremely unusual circumstances.  If you feel that it is necessary for you to take an incomplete, you must request it in writing before the last exam.

6. Academic integrity. Cheating, plagiarism (submitting another person’s materials as one’s own), or doing work for another person which will receive academic credit are all impermissible and will result in a grade of 0 for the exam or assignment and will be reported to the academic dean’s office.  This includes the use of unauthorized books, notebooks, or other sources in order to secure or give help during an examination, the unauthorized copying of examinations, assignments, reports, or term papers, or the presentation of unacknowledged materials as if it were the student’s own work. 

7. Students with special needs. Students with special needs are invited to contact me to discuss special arrangements that may be needed to facilitate successful completion of this course.  Students need to contact me within two weeks of the start date of class.  It is also essential that students with disabilities register with the Office of Equity and Diversity (570-941-6645) for any disability-related accommodations and/or support services.
Grading:
1.
Extension Activities

There will be eight extension activities.  They include the following:

· Identifying Functions of Challenging Behavior – Activity 1 (10 points)

Identify the perceived function of the challenging behavior for each of the scenarios given based on the data at hand

· Direct Observation Exercises: Scatterplots, ABC Analysis, Functional Assessment Direct Observation Form – Activity 2 (10 points)


Given the information on Timmy, complete a functional assessment direct observation form, including headings for behaviors, antecedents/setting events, and actual consequences and corresponding school times determined by subject area.  Use the information you have on Timmy to complete an ABC analysis, including a description of the behavior of interest, the antecedent, behavior, and consequence for each occurrence of behavior (along with a date and time of the event).  Also use Timmy’s information to complete a scatterplot of the identified behavior by indicating the time interval and filling in the square according to the code given for behavioral occurrence.

· Designing Environmental Manipulations – Activity 3 (10 points)

Given the information on Rosie, make a hypothesis abut the antecedents to her challenging behaviors.  Then graph hypothetical data , displaying the results of an environmental manipulation.  Do the same for Mike and John.

· Teaching a Communicative Replacement – Activity 4 (10 points)                              Given Rosie’s scenario, select an intervention as a communicative replacement for her target behavior and indicate a rationale.  Also, identify the contexts, situations, or activities during which the intervention will be implemented, what the interventionists need to do, what the child needs to do, what will happen if Rosie produces an error, the dependent measures (child’s behaviors), and fabricated data.  Do the same for Mike.                                        

· Implementing Interventions that Influence Conditions of Engagement/Obtaining Reinforcement – Activity 5 (10 points)                                                                            Identify the interventions that you would use for John and the rationale for selection of each intervention.  Identify the contexts, situations, or activities during which the intervention will be implemented, what the interventionists need to do, the prespecified reinforcers, schedule, what the child needs to do, what will happen if John produces an error, the dependent measures (child behaviors), and fabricated data.
· Implementing Multi-component Interventions – Activity 6 (10 points)                               Identify the multi-component interventions that you would use for the identified student and the rationale for selection of each intervention.  Identify the contexts, situations, or activities during which the intervention will be implemented, what the interventionists need to do, the prespecified reinforcers, schedule, what the child needs to do, what will happen if the student produces an error, the dependent measures (child behaviors), and fabricated data.
· Functional Assessment Interview Form – Activity 7 (10 points)                                Complete a functional assessment interview form based on the functional assessment interview you have been provided with for the student.
· Data Triangulation Chart – Activity 8 (10 points)                                                       Complete a data triangulation chart using the information given to you about the specified student.

2.
Positive Behavior Support Plan (BSP) (50 points)


Students are required to design a behavior positive behavior support plan for a case study.  Required components include function of the behavior, education skill deficits, goals and objectives, progress monitoring, short term objectives, program modifications and specially designed instruction, related services, and supports for school personnel.   
3.
Analysis of School-wide Behavior Support Plan (50 points)


Students will be responsible for locating a school-wide behavior support plan from a school district of their choice.  They will then need to analyze that plan according to the required components of school-wide behavior support planning and provide a copy of that plan with their analysis.  

4.
Classroom Management Plan (50 points)


Students will complete a classroom management plan that addresses rules, daily protocols, levels of consequences, intervention strategies, preventive behavior management and motivation techniques, and an implementation plan.  Students will be provided with a list of directed questions to assist them when completing their classroom management component.  Students must be sure to answer each question as completely as possible and follows the outline:

a. Rules – few in number (5-7 maximum); stated positively; addresses key aspects for productive learning environment; “respect for others” permeates rules.


b. Daily Protocols – Inclusive of all routines necessary to conduct a productive 
classroom; assists in reducing management time.

c. Levels of Consequences – short-term techniques to stop inappropriate behavior immediately; 3-4 levels of consequences required; must be sequential and more rigorous for repeated misbehaviors; consequences must be developmentally appropriate.

d. Intervention Strategies – long-term techniques to reduce episodes of inappropriate 
behavior over an extended period of time specific to students who continually misbehave, and/or where consequences are ineffective; minimum of 3-4 positive and encouraging developmentally appropriate techniques provided; defer from negatively impacting student self-image.

e. Preventive Behavior Management and Motivation Techniques – used to facilitate appropriate student behavior while minimizing inappropriate behavior; a minimum of 
2-3 individual and 2-3 whole-class techniques are required; incentives must reflect a combination of intrinsic and extrinsic rewards.

f. Implementation Plan – considers how well the plan addresses the varied needs and characteristics of students and the school context in order to facilitate a smooth implementation; anticipates problems and/or concerns in its establishment; and delineates 
how the management plan will be conveyed and introduced to students.

Below are the directed questions for the Classroom Management Component. Be sure to answer each question as completely as possible. You may answer the questions one-by-one or in a narrative form, but all questions must be answered. 


1. How have you managed your class time, classroom space, and learning 
activities to insure that your students are actively engaged in learning?

2. What guidelines and resources were used in the development of your classroom management plan?


3. How have you implemented your classroom management plan?

4. How effective has your classroom management plan been? Has it assisted you sufficiently in managing off-task student behavior so that learning could occur in your classroom? Is the plan manageable or cumbersome? Does it help you accomplish the behavior goals you have set for your students?


5. What kind of adjustments/changes have you made in your management plan


over time to insure that students were more engaged in learning than

inappropriate behavior? Provide 1-2 examples to illustrate. What changes do you anticipate making to your classroom management plan in the future? Why?

6. Describe one student whose behavior has been a particular discipline challenge for you. What actions did you take to correct the behavior? Which actions were effective? Which were not? Provide rationale to support your response.


7. How have you changed over time as a classroom manager? How will you


continue to grow in this area?

( procedures and directed questions are credited to www.ecu.edu/cseduc/teached/upload/Component%20B.current.pdf)

5.
Quizzes

There will be quizzes after each learning objective (approximately 4 throughout the course, each worth 30 points).  The content of the quizzes will be taken directly from the learning objectives provided at the beginning of that learning unit.  I follow the philosophy of Jack Michael, a senior behavior analyst in my discipline.   With respect to exam frequency, my goal is to generate six or more hours of effective out-of-class study every week.  When I give an exam every week, and when the exam covers most of the assignment, such study does take place.  There is no question that this way of teaching produces the necessary study by most of the students.  Exam grades, course grades, and what they represent can function to motivate a more than adequate commitment to out-of-class study, if three important conditions are met: (a) The course grade is important to the student, (b) exam grades are closely related to course grades, and (c) studying is closely related to exam grades.  (The instructor has little or no control over the first, but is completely responsible for the other two.)  It is for this reason that you will be provided with weekly study objectives.  These study objectives will include statements identifying essential parts of text and lecture material.  These function to define the study task, making it possible for the student to know at any point what remains to be studied and when to quit studying because the task has been accomplished.  Some study objectives identify relatively explicit definitions, facts, principles, and so forth, but quite a few are related to more complex kinds of knowledge, such as being able to apply some concept or principle to a novel situation, identify or classify examples, generate original examples, explain the point being made by a text example, etc.

Michael, J. (1993) Concepts and principles of behavior analysis, revised edition.  Kalamazoo, MI:  The Association for Behavior Analysis.      

6.
Case Studies


You will be required to review cases that profile actual problem situations encountered by beginning and experienced teachers/administrators who are teaching students with emotional and behavioral disorders. The cases place special emphasis on learning and instruction, as well as behavioral interventions for such students.  You will be required to work with a partner to answer the questions which follow the case studies and demonstrate application knowledge regarding the theories discussed in class for each learning objective.  There will be four case studies, one for each learning objective (which corresponds with the quizzes).  
7.
Behavior-Instruction Research Paper

Students are required to write a research paper in which they discuss the connection between student instruction and behavior, the behavior-instruction connection.  They will be required to identify dynamic assessment techniques and the role of adult mediation and teacher scaffolding in the teaching-learning assessment process.  They should describe the use of formal and informal assessment data for instructional, behavioral, and possible eligibility decisions.  Students should delineate how they will analyze and interpret formative assessment when making curricular decisions.  In attempts to decrease challenging classroom behavior of children with disabilities, the student will be required to identify legally acceptable modifications and accommodations for such students.  When identifying modifications for learners with disabilities, the student must identify learning goals that encourage interaction between the teacher and the student and among students while at the same time being guided by content and pedagogy for differentiation.  The paper should be between 5 and 7 typed, double-spaced pages.    

Summary of Course Requirements:

Requirement




Points

% of Grade (approximate)

Extension Activities
  8 @ 10 pts.

80



20%

Positive Behavior Support Plan (PBS)
40



9.5%

Analysis of School-wide BSP


40



9.5%


Classroom Management Plan


40



9.5%

Quizzes                          4 @ 30 pts.
          120



30%

Case Studies                  4 @ 10 pts.
            40



9.5%

Behavior-Instruction Research Paper

50



12%

Total Points




410



100%

Grading:

Cutoffs will be determined in accordance with the following grading system:

95-100%


A


92-94%


A-


89-91%


B+



85-88%


B


82-84%


B-



79-81%


C+



75-78%


C



72-74%


C-



67-71%


D



66% and below

F


NOTE: 3 % will be deducted from your FINAL grade for each day of class you miss in excess of three days.
Class Schedule:

	Week #
	Course Topic
	Required Readings (Alberto & Troutman)

	1
	High-Incidence Behavior Disorders
	Supplementary readings

	2
	Low-Incidence Behavior Disorders
	Supplementary readings

	3
	Roots of Applied Behavior Analysis
	Chapter 1

	4
	Preparing Behavioral Objectives
	Chapter 2

	5
	Procedures for Collecting Data

Graphing Data
	Chapter 3

Chapter 4

	6
	Single-Subject Designs

Developing a Hypothesis for Behavior Change
	Chapter 5

Chapter 6

	7
	Functional Assessment and Functional Analysis

Other Forms of Assessment
	Chapter 6

	8
	Arranging Consequences that Increase Behavior

Arranging Consequences that Decrease Behavior
	Chapter 7

Chapter 8

	9
	Differential Reinforcement: Antecedent Control and Shaping
	Chapter 9

	10
	Providing for Generalization of Behavior Change
	Chapter 10

	11
	Teaching Students to Manage Their Own Behavior
	Chapter 11

	12
	School-wide Positive Behavior Support Plans
	Chapter 12

	13
	Creating a Classroom Management Plan
	Chapter 13

	14
	Positive Behavior Support (PBS) Plans
	Chapter 14

	15
	The Behavior-Instruction Connection
	Supplementary readings


Bibliography/Expanded Readings:

Broussard, C., & Northrup, J. (1995). An approach to functional assessment and analysis of disruptive behavior in regular education classrooms. School Psychology Quarterly, 10, 151-164.

Daly, E., Witt, J., Martens, B., & Dool, E. (1997). A model for conducting a functional analysis of academic performance problems. School Psychology Review, 26, 554-574.

Demchak, M. (1993). Functional assessment of problem behaviors in applied settings. Intervention in School and Clinic, 29, 89-95.

Dunlap, G., & Kern, L. (1993). Assessment and intervention for children within the instructional curriculum. In J. Reichle & D. Wacker (Eds.), Communicative approaches to the management of challenging behaviors, (pp. 135-173). Baltimore: Paul H. Brookes.

Dunlap, G., Kern-Dunlap, L., Clarke, S., & Robbins, F.R. (1991). Functional assessment, curricular revision, and severe behavior problems. Journal of Applied Behavioral Analysis, 24, 387-397.

Foster-Johnson, L., Ferro, J., & Dunlap, G. (1994). Preferred curricular activities and reduced problem behaviors in students with intellectual disabilities. Journal of Applied Behavior Analysis, 27, 493-504.

Foster-Johnson, L., Dunlap, G. (1993). Using functional assessment to develop effective individualized interventions for challenging behaviors. Teaching Exceptional Children, 25, 44-50.

Goldstein, A., & McGinnis, E.M. (1997). Skillstreaming the adolescent: New strategies and perspectives for teaching prosocial skills. Champaign, IL: Research Press.

Groden, G. (1989). A guide for conducting a comprehensive behavioral analysis of a target behavior. Journal of Behavior Therapy and Experimental Psychiatry, 20, 163-169.

Hedeen, D.L., Ayres, B.J., Meyer, L.H., & Waite, J. (1996). Quality inclusive schooling for students with severe behavioral challenges. In D. Lehr and F. Brown (Eds.). People with disabilities who challenge the system. Baltimore: Paul H. Brookes Publishing Co.


Hendrikson, J.M., Gable, R.A., Novak, C., & Peck, S. (1996). Functional assessment as strategy assessment for teaching academics. Education and Treatment of Children, 19, 257-271.

Kern, L., Childs, K.E., Dunlap, G., Clarke, Shelley, & Falk, G.D. (1994). Using assessment-based curricular intervention to improve the classroom behavior of a student with emotional and behavioral challenges. Journal of Applied Behavior Analysis, 27, 7-19.

Koegel, L.K., Harrower, J.K., & Koegel, R.L. (1999). Support for children with developmental disabilities in full inclusion classrooms through self-management. Journal of Positive Behavior Interventions, 1, 26-34.

Meyer, L.H., & Evans, I.M. (1989). Nonaversive intervention for behavior problems. Baltimore: Paul H. Brookes Publishing Co.

Smith, R.G., & Iwata, B.A. (1997). Antecedent influences on behavior disorders. Journal of Applied Behavior Analysis, 30, 343-375.

Internet Resources:
The Center for Effective Collaboration and Practice http://www.airdc.org/cecp/resources/problembehavior/main.htm  An IEP Team’s Introduction To Functional Behavioral Assessment And Behavior Intervention Plans (2nd edition)

ERIC Clearinghouse on Disabilities and Gifted Education (ERIC EC)  http://www.cec.sped.org.ericec.htm The largest database of education-related documents, journal citations, and other print materials.

National Information Center for Children and Youth with Disabilities (NICHCY)  http://www.nichcy.org  An information and referral center that provides information on disabilities and disability-related issues, with a focus on education and children and youth, ages birth to 22 years.

This course is the final course to be offered in the PreK-4 program prior to student teaching.  It is offered as a capstone course so that majors have the opportunity to apply concepts they learned throughout the program in the design and delivery of strategies to promote a positive learning environment.  





This course should be taken after the major has taken EDUC 357: methods across the integrated curriculum because concepts taught in EDUC 357 set the foundation for the development of strategies to promote a positive learning environment, which are the central focus in EDUC 445.  





(Prerequisites: EDUC 351, EDUC 357) In-depth study of the rationale, theories, and techniques for creating situations where learning can take place in the PreK-4 environment and for handling specific individual and group behavior problems in productive ways to meet the needs of all students, including those of children with disabilities.    








None





None – this is the final capstone course for majors in the PreK-4 program prior to student teaching.    





Access to regular library facilities





( Humanities (CA)         ( S/B Sciences (S)               ( Cultural Diversity (D)                                                                      


( Humanities (CH)         ( Natural Science (E)           ( Writing Intensive(W)


( Humanities (CL)          ( Theology/Phil  (P)


( Humanities (CF)          ( Quantitative Reasoning (Q) 





			











