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New Course

 Course Title: __Professional Practice Seminar, 4-8_________________________
Course Number: __EDUC 450__________ Date Of Initial Offering:  __Spring 2013_____





                                                                                 Semester           year
Rationale for


Course level

Credit Hours: _3___  Format:  X lecture  ( lab  ( other:__________________________________   Frequency: X annual  ( each semester (alternate years  

Prerequisites: Completion of all Education program requirements prior to student

teaching

Rationale for 

pre-requisites

(if pre-

requisites 

are listed)


Catalog

Description

(50 word

maximum)


Similar

Courses being

offered at the

University


Discuss

Extent of

overlap with

existing

courses 

Special 
Resources

Required

(e.g. library, 

equipment,

materials/

facilities)

Characteristics (check any/all that apply):
        Major:
X  Required

(  Elective 

        GE :
(  submitted to CCC
( will be submitted to CCC   ____________     (  Area Free only









              date





Interdisciplinary:  ( YES   X NO       Team Teaching:   ( YES
X NO

Exclusively For Special Programs/Concentrations: ( NO X YES (Name)_Gr 4-8_____________

Home College:   ( CAS
X PCPS
( KSOM
( GRAD

Required Attachments:
XSyllabus with student learning objectives, assessment/evaluation mechanisms, and outline of topics

XDescription of, or example of, readings/papers/projects/examinations

XAssessment/evaluation based course improvement mechanisms
University of Scranton

Education Department
(EDUC 450: Professional Practice Seminar, 4-8)

Departmental Course Syllabus
Class Time: ( Mon. & Wed. 1-2:15 p.m.)   Instructor: Sandie Lamanna M.S, N.C.S.P
Location: MGH-118



               Office & phone: MGH 115A
Credit Value: 3
Office hours: M W 2:00-3:00 and by appt.
E-mail: lamannas2@sranton.edu

The PROFESSIONAL EDUCATOR AS SCHOLAR/DECISION-MAKER is a model developed by the Education Department of the University of Scranton to describe their philosophy and practice regarding the preparation of professionals - teachers, counselors, and administrators - to facilitate the education of elementary and secondary students.  The programs of the Education Department develop the skills required by the candidate to make appropriate decisions regarding the candidate’s personal and professional life, as well as knowledge in the content areas within the liberal arts traditions of the Jesuit University, resulting in the well-rounded, academic preparation of the candidate.  The rigor of the program produces a professional educator able to effectively perform the variety of roles expected by the contemporary school environment.

Code of Academic Honesty:

The Education Department honors the Academic Code of Honesty as set forth in the University of Scranton’s Policies Governing the University Community.
http://matrix.scranton.edu/student_handbook/policy_academic_code_honesty.html
Course Prerequisites: Completion of all Education program requirements prior to student teaching
Course Description: In-depth study of the rationale, theories, and techniques for creating a situation where learning can take place in the 4-8 classroom environment and for handling specific individual and group behavior problems in productive ways to meet the needs of all students, including those of children with disabilities.

Required Texts/Readings:
Primary: Kauffman, J. (current edition). Characteristics of Emotional and Behavioral Disorders of Children and Youth (Upper Saddle River, NJ: Merrill

Secondary: Professional readings / research articles / web-based activities TBA
Course Objectives: At the conclusion of the course students will have a demonstrable understanding of, and/or articulate the following:
	Course Objectives
	Unit
	PDE
	Assessments

	Recognize patterns of typical behavioral milestones and how patterns of students with disabilities may be different, and plan effectively for positive teaching of appropriate behaviors that facilitate learning 
	S-1

D-1
	Adaptations and accommodations

II. D
	· Fact Sheets on Childhood Disorders

· Review of FBA

· Development of Behavior Intervention Plan

	Roles, rights and responsibilities of parents, students, teachers other professionals, and schools as they relate to individual educational needs of children with emotional/behavioral disabilities and/or substantial behavioral challenges.
	S-2

D-2
	Adaptations and Accommodations II.G.4, 

II.G.5
	· Completion of  Chapter Summaries

	Define the scientific principles influencing academic and social behavior.
	S-1

D-1
	Adaptations and Accommodations II.F.1
	· Completion of Chapter Summaries

· PowerPoint Presentations           

	Implement positive behavioral interventions based on a functional analysis of behavior
	S-3

D-2
	Adaptations and Accommodations

II.F.2
	· Development of Behavior Intervention Plan                 

	Create an optimal learning environment by utilizing, evaluating, modifying and adapting the classroom setting, curricula, teaching strategies, materials, and equipment.
	S-3

D-2
	Adaptations and Accommodations II.F.3
	· Completion of Classroom Management Plan
 

	Collaborative/consultative roles of special and general education teachers in the integration of individuals with emotional/behavioral disabilities into the general curriculum and classroom.
	S-1

D-4
	Adaptations and Accommodations II.G.4. 

II.G.8
	· Professional portfolio content

· (Functional Behavioral Assessment,

· PBS Plan, reports/presentations)

	Recognize areas of development for students with disabilities and plan effectively for interpersonal processes, forming and maintaining relationships (including parent-child, caregiver, peer friend, sibling, and attachment models and their effects on learning
	S1

D4
	Accommodations and Adaptations

II.C.1
	· Completion of Classroom Management Plan



	Apply principles in social competence, social withdrawal, social role formation and maintenance, and prosocial behaviors, and aggression as they affect learning.
	S1

D4
	Accommodations and Adaptations

II.C.2
	Social Skills Lesson Plan


Dispositions: Student dispositions are monitored in each course.  Students are advised to review the Professional Dispositions Policy outlined in the Education Department Student Handbook http://academic.scranton.edu/department/education/handbooks.html
Americans with Disabilities Act (ADA):

Students with disabilities, either permanent or temporary, or any other special circumstances which might affect their ability to perform in this class, are strongly advised, if they have not already done so, to contact The Center for Teaching and Learning Excellence, at Harper-McGinnis 5th floor, and/or call 941-4038, to facilitate accommodations. 

Course Requirements/Expectations

Conduct of the Course: The course will be conducted in a variety of formats including lecture, discussion, and small group process. Active participation in all class activities is assumed and there will be a considerable emphasis on cooperative learning. Students may be assigned to a collaborating team or partnership early in the semester and may complete some of the course requirements in this context. Collaborative activities will require meetings outside of class hours and may involve cooperative grading and peer assessment.

General Assignments:  Students are expected to (a) obtain and read required text materials (b), participate in class discussion and activities, (d) complete assignments in a timely manner, (e) and prepare for activities and assessments in a manner consistent with their advanced status in a professional preparation program.

Assignments / Punctuality:  All assignments should be forthcoming on the dates due. Late assignments may be rejected or receive a reduced grade. 

Projects / Presentations / Activities:  Students will complete various activities and application based projects during the conduct of the course. A record of these activities will be maintained in a comprehensive, in-class, portfolio documenting all assignments and presentations. The content of this portfolio will be used for assessment purposes.

Note: Students experiencing difficulties meeting any course requirements should contact the instructor immediately. Your instructor is committed to your successful completion of all course assignments and to your success as a professional educator. 

Cell phones: Originating or receiving cell phone calls constitutes a serious disruption of class activities. All cell phones should be turned off.  Exceptions may be made for emergencies and with the consent of the instructor.

Attendance: Two or more absences constitute a pattern and may adversely affect your grade.
Grading: Grades will be based on the percent of points received for the following activities.

· Squirts and Closure slips                                                   10

· Fact sheets for selected disorders                                      21

· Classroom Management Plan                                            15

· Examinations (midpoint and final )                                   25
· Team/ collaboration activities

 Positive Behavior Intervention Plan                     15                  
· Social Skills Lesson Plan                                                  10               
· Instructor evaluation of academic/professional conduct   5


      attendance, active participation and engagement)

  

· Total                                                                                   101
96-101
91 to 95 A-

87 to 90B+





84 to 86 B

81 to 83 B-

77 to 80 C+

74 to 76C

71 to 73 C-


Class schedule/sequence

The class schedule will concur with the University of Scranton calendar published for this semester. Readings, lectures and assignments will concur with the following topical sequence. Specific reading assignments, online activities and project descriptions and rubrics will be provided on a weekly basis. Changes in sequence may be necessary to accomplish the objectives of the course.
 I. Squirt Notetaking Technique-

You will be responsible for reading 18 chapters in the course textbook throughout the semester.  After reading  Chapters 1-6, you will complete a summary that requires active responding to the concepts developed in the chapter.  A template for the “squirt”  summary technique will be provided by the instructor. You may photocopy/ retype the template as needed.

II. Closure Slips

Closure slips are statements that you will write at the end of each class to reflect upon course concepts and to state your opinion about what was addressed in class. They will be due the following class. Closure slip guidelines and template will be provided by the instructor.

III. Fact Sheets

Seven of the chapters in your textbook provide information about the various types of disorders that are included under the classification of behavioral disorders. After reading the chapter on each disorder you will prepare a fact sheet that will assist you in referencing information related to this disability in a timely manner. As a special education professional, you will also be called upon to consult with other professionals and provide information and assistance on numerous issues in your field. This tip sheet should be succinct, yet comprehensive. It should include a definition of the disorder, causal factors, typical characteristics and identifying features, and evidenced-based interventions 

IV. Classroom Management Plan-

 Many school districts require their teachers to develop a classroom management plan at the beginning of every school year. This assignment will prepare you for this requirement. You will develop a classroom management plan using class notes, text readings, and outside resources. Since the philosophical emphasis of this class is building a classroom and school community based on positive support, every aspect of your project should reflect this philosophy. For those students who choose to work in groups, student evaluations for all students will be based on the overall grade for the project. (Rubric will be provided by instructor)   

V. Behavior Intervention Plan   (Group Project))  

            Given the information on Trish, (completed interview form, Problem Behavior Questionnaire, observation forms, data triangulation chart,) develop a behavior intervention plan according to the format provided in class.  The plan should include a brief summary of the findings from the FBA, Possible Explanation for behavior, hypothesis statement, behavior goals, timetable, and evaluation plan and schedule. 

VI. Presentations (Group)

  Each group will be responsible for making an in-class presentation and submitting 
a powerpoint presentation or poster that reflects the information presented in the assigned chapter. ( 7 through 11).  Students will select one of the chapters to review and develop a presentation  that follows the format of the chapter. The powerpoint presentation/poster and presentation should demonstrate an–in-depth understanding of the factors and variables that influence a child’s behavior.
VII. Social Skills Lesson Plan- Many students with disabilities, including students with behavioral and emotional disabilities, have significant delays in social skills. The purpose of this assignment is to select a social skill that is relevant to the population of students with emotional/behavioral disabilities and develop a comprehensive lesson plan for developing that skill. This plan should be consistent with the (5) steps taught in class.  

Semester Schedule
	Date
	Topics
	Assignment

	8-25-08
	Introductions

Syllabus and textbook review
	Read chapter 18

	8-27-08
	Personal Professional Statement
	Read chapter 1

(pp. 5-11)



	9-3-07
	Defining EBD

The Nature of the Problem
	Read pp.11-20

Three cases 

Squirt

Closure Slip

	9-8-07
	Problems of Definition
	Read Chapter 2

Squirts and Closure slips due

	9-10-07
	Prevalence

The Extent of the Problem
	Read chapter 3

Squirt and Closure Slips due



	9-15-08
	History of the Problem

Development of the Field and Current Issues
	Read  cases related to Chapter 3



	9-17-08
	Cont. Chapter 3

Review of  Cases
	Read Chapter 4

(pp. 72-79)

Squirt

Closure Slip

	9-22-08
	Conceptual Models
	Read Chapter 4

(pp. 79-88)



	9-24-08
	Integrated Models

Cases
	Read Chapter 5

( pp. 89-106)

Squirt

Closure Slip

	9-29-08
	Assessment
	Read Chapter 5

(107-122)



	10-1-08
	Assessment Cont.
	Read Chapter 6

Squirt

Closure Slip



	10-6-08
	FBA
	Read packet on FBA

	10-08-08
	Mid Term

Chapters 1-5
	

	10-15-08
	Continue with FBA
	Read Packet on BIP

	10-20-08
	FBA/BIP
	Prepare Presentations

Read cases associated with each topic

	10-22-08
	Presentations

Biological Factors

Family Factors
	Prepare Presentations

Read cases associated with each topic

	10-27-08
	Presentations

School Factors

Cultural factors
	Read articles on Classroom  Mgt..

BIP  Due

	10-29-08
	Classroom Management
	Prepare CM Plan

	11-3-08
	Classroom management Cont.
	Read Chapter 11

	11-5-08
	Attention and Activity Disorders
	Read Chapter 12

(pp.285-298)



	11-10-08
	Conduct Disorder

Overt
	Read pp. 299-316

Fact Sheet Due

	11-12-08
	Conduct Disorder

Cont.
	Read Chapter 13

C Mgt. Plan Due

	11-17-08
	Conduct Disorder Covert
	Read Chapter 14

(pp.334-348)

Fact Sheet Due

	11-19-08
	Juvenile Delinquency and Gangs
	Read pp. 348-367

Fact Sheet Due

	11-24-08
	Substance Abuse and Sexual Difficulties
	Read Chapter 15 

Fact Sheet Due

	12-1-08
	Anxiety and Related Disorders
	Read Chapter 16

Fact Sheet Due

	12-3-08
	Depression and Suicidal Behavior
	Read Chapter 17

Fact Sheet Due

	12-8-08
	Schizophrenia and PDD
	Prepare for Final

Fact Sheet Duet

	TBA
	Final Exam

Chapters 11-17
	


Assignment 4-Assessment Rubric for Classroom management Plan

This project should be a synthesis of the knowledge and experience that you have gained from readings and in-class presentations. 

Assignment 5-  BIP

	Components
	Description
	

	Identify Factors that impact inappropriate behavior
	Analyzes information in detail, and accurately determining problem behavior/ setting events/ background information
	(2 points)

	Identify possible specific  antecedents  and consequences that may be impacting behavior
	Accurately determines the possible antecedents /consequences of behavior
	(2 points)

	Summary and hypotheses statement
	Demonstrates a complete and detailed understanding of the function of the behavior
	(2 points)

	Replacement  Behaviors
	Correctly identifies appropriate replacement behaviors
	(2 points)

	Measurement Procedures
	Describes how behaviors will be measured
	(2 points)

	BIP
	Specifies goals, objectives, instructional strategies, environmental manipulation.

Evaluation Plan and Schedule
	(5 points)




	Components
	Expectations

	What will your classroom look like? (4)
	Using either free hand drawing or computer drawing, design a classroom map that

illustrates:

· Student desk arrangement

· Teacher desk

· Location of needed materials

· Location of visuals such as blackboard, overhead

Provide a 1-2 paragraph description of why you have chosen to arrange this way-be sure to include the benefits and potential problems of this arrangement

	What are your classroom rules? (4 points)
	Design a set of classroom rules that are:

· Defined in positive terms

· Limited to 5 or less

Describe how you will teach these rules

	Design procedures for day-to-day routines

(4 points)
	Select five (5) of the following day-to-day routines and describe routines students will follow to complete these routines:

· Entering the class in the morning (starting the class)

· Dismissal at the end of the day

· What students will do during homeroom

· Quieting the class when they get noisy

· Seeking help from the teacher

· Using the bathroom

· Movement of students/ changing classes

· Using the cafeteria

· Waiting for the bus/ getting on the bus

· Using support personnel (nurse, guidance)

· Working in cooperative groups



	How will you build positive relationships? 

(3 points)
	Select (2) of the following and describe two specific strategies for each that you will use to build positive relationships

· Teacher/student relationships

· Peer/peer relationships

· Teacher/parent relationships

· Students/Administration Relationships

	
	· 
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Internet Resources:
The Center for Effective Collaboration and Practice http://www.airdc.org/cecp/resources/problembehavior/main.htm  An IEP Team’s Introduction To Functional Behavioral Assessment And Behavior Intervention Plans (2nd edition)

ERIC Clearninghouse on Disabilities and Gifted Education (ERIC EC)  http://www.cec.sped.org.ericec.htm The largest database of education-related documents, journal citations, and other print materials.

National Information Center for Children and Youth with Disabilities (NICHCY)  http://www.nichcy.org  An information and referral center that provides information on disabilities and disability-related issues, with a focus on education and children and youth, ages birth to 22 year
This is an upper-level course that is offered concurrently with the program’s capstone student teaching experience.





This course is taken concurrently with student teaching, the capstone experience for the Education program.  All Education courses must be completed prior to student teaching.





In-depth study of the rationale, theories, and techniques for creating a situation where learning can take place in the 4-8 classroom environment and for handling specific individual and group behavior problems in productive ways to meet the needs of all students, including those of children with disabilities.








A similar course offered at the University of Scranton is EDUC 445 Professional Practice Seminar, PreK-4.





There is little-to-no overlap between the courses because EDUC 445 fulfills the competencies students in PreK-4 as set forth by the Pennsylvania Department of Education, and EDUC 450 fulfills the competencies for students in Grades 4-8 as set forth by the Pennsylvania Department of Education.  











Existing resources are adequate.
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