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Proposed

Graduate and

Fifth-Year B.S./M.S. ESL Programs

(Revised January 2004)
(New Course Syllabi in Appendix B)
Pre-requisite 6 credit hours of a foreign language or the equivalent

Research Course Requirement (3 cr)

EFND 506
Educational Research






3

Foundations Course Requirements (6 cr)
EFND 511
Education Tests and Measurements




3

EFND 516
Advanced Educational Psychology




3

EFND 521
Advanced Foundations of Education




3

ESL Educational Components

I.
Developing Cultural Awareness/Sensitivity
COUN 506
Social and Cultural Issues





3

II.
Developing Linguistic Awareness and English Usage
ESLS XXX
Linguistics for Teachers





3

ESLS XXX
Systems in English






3

III.
English Language Learners (ELLs) Language and Support Services Knowledge
ECUI XXX
Family & Community Relations for the 



3



English Language Learner (ELL)

IV.
English As A Second Language – Instructional Materials/Development
ESLS XXX
ESL Meths Teaching Lang K-6




3

ESLS XXX
ESL Meths Teaching Lang 7-12




3


ESLS XXX
ESL Teaching Practicum





3

Electives (6 cr)
ESPC 501
Inclusionary Classroom Practices




3

ESPC 506
Education of the Exceptional Child




3

ERDG 531
Children’s and Adolescent Literature Worldwide


3

ECUI XXX 
Cross-Cultural and Global Perspectives in Education

3

EDUC 592
Directed Study






3-6

Total Program Credits







36
Appendices

B.
New Course Syllabi



ECUI
XXX
Family and Community Relation for the





English Language Learner



ESLS
XXX
Linguistics for Teachers



ESLS
XXX
Systems in English



ESLS
XXX
ESL Meths Teaching Lang K-6



ESLS
XXX
ESL Meths Teaching Lang 7-12



ECUI XXX
Cross-Cultural and Global Perspective in Education

UNIVERSITY OF SCRANTON PRIVATE 

COURSE NO.


EDSL XXX


CREDIT VALUE


3 CREDITS

DAY, TIME



TBA





INSTRUCTOR


TBA

OFFICE PHONE


941-7421

DESCRIPTIVE TITLE:

Linguistics for Teachers

CATALOG DESCRIPTION:
This course is designed to examine the phonetics, phonology and morphology of the English language and help teachers discover ways to make the language accessible to second language learners.
PREREQUISITES:


NONE

TEXTS:



Finegan, E. (1999).   Language: Its Structure

and Use.  Fort Worth TX: Harcourt Brace.

Justice, P.W. (2001).  Relevant Linguistics: An Introduction to the Structure and Use of English for Teachers.  Stanford CA: Center for the Study of Language and Information.

The PROFESSIONAL EDUCATOR AS SCHOLAR/DECISION-MAKER is a model developed by the Education Department of the University of Scranton to describe their philosophy and practice regarding the preparation of professionals -teachers, counselors, and administrators -to facilitate the education of elementary and secondary students.  The programs of the Education Department develop the skills required by the candidate to make appropriate decisions regarding the candidate's personal and professional life, as well as knowledge in the content areas within the liberal arts tradition of this Jesuit University, resulting in the well-rounded, academic preparation of the candidate.  The rigor of the programs produces a professional educator able to effectively perform the variety of roles expected by the contemporary school environment.

Definitions

Phonetics is the study of the sounds of language and their physical properties. Phonetics describes how speech sounds are produced by the vocal apparatus (the lungs, vocal cords, tongue, teeth, etc.) and provides a framework for their classification.

Phonology involves analyzing how sounds function in a given language or dialect. For example, /p/ has two possible sounds in English depending on its position in a word. If you place a sheet of paper near your mouth and pronounce the words pin and spin, the paper will vibrate after the /p/ in the first word but not after the same sound in the second word. This puff of air occurs when /p/ is in the initial position of a word in English. Phonologists examine such phonetic shifts to construct theories about linguistic sounds in one language that can be used in comparing linguistic systems. The analysis of sounds in different languages can be very useful for foreign language teachers.

Morphology is the study of the structure of words. Morphologists study minimal units of meaning, called morphemes, and investigate the possible combinations of these units in a language to form words. For example, the word "imperfections" is composed of four morphemes: im + perfect + ion + s. The root, perfect, is transformed from an adjective into a noun by the addition of ion, made negative with im, and pluralized by s.

Definitions taken from: The Center for Applied Linguistics

Optional Resources (purchase these as your budget allows)

Avery, P. and Ehrlich, S. (1992).  Teaching American English Pronunciation.

Davenport, M. Hannah, S.J. (1998).  Teaching Phonetics and Phonology.

Course Objectives

Students will:

· analyze and discuss critical research and readings in the field 

      of  linguistics and second language acquisition;

· recognize and discuss the theoretical issues and terminology linguistics

· apply critical linguistic knowledge to planning for the teaching and instructional process;

· complete assigned linguistic work sheets demonstrating knowledge of phonetics, phonology and morphology. 

· demonstrate proficiency in the use of information technology by consulting major library and Internet sources  for linguistics and the second language 

      acquisition field; 

Tentative Course Outline

Introduction - Language and Linguistics                      

· What do Linguists do?

· What is the Nature of Language?

Phonetics

· Relevance to classroom teachers

· Spelling and sounds in English

· Phonemes 

· consonants                                      

· vowels                                         

· second language issues: Phonemic inventories

Phonology

· Levels of Representation

· Phonemes and Allophones

· The Systematicity of Phonology

· Contrastive and Non-contrastive Sounds

· Phonological Rules

· Modeling Phonological Analysis

· English Phonotactics

Morphology

· Word classes and classification criteria

· Nouns

· Verbs

· Adjectives

· Adverbs

· Pronouns

· The Structure of Words (the Morpheme)

· Free vs. Bound Morphemes

· Lexical vs. Grammatical Morphemes

· Root Morphemes vs. Affix Morphemes

· Inflectional Affixes vs. Derivational Affixes

· The Hierarchical Structure of Words

· Word Creation in English

Morphophonology: Where Morphology meets Phonology

· Morphonological Analysis

· Root Allomorphy

· Allomorphic Variation with Affixes

· Rules of English Morphophonology

· Past Tense in English

· The Plural in English

· Spelling and Morphophonology in English

Course Requirements

· Mid-term Exam




 
15%

· Final Exam




 
15%

· Curriculum Development Project 


25%

· Tutorial Log 





10%

· Weekly Language Exercises



35%

Guidelines for Specific Assignments

Lesson Plans

•   Specify grade level, and proficiency level of students for which activity is 

    designed

•   Specify instructional objective

•   Outline how activity would be integrated into class (e.g., circumstances, 

     previous learning, etc.)

•   Develop “teacher instructions” for activity. Be specific. Include an 

    explanation of the link from applied linguistics to the language classroom.

•   Develop student instructions, with example

•   Create a complete as possible activity, with ample description(s)

•   List materials needed

•   Include any handouts, transparencies, etc.

•   Suggest evaluation of students completing activity

•   Suggest follow-up activities, if any

Instructional activities will be shared in class in a small-group format, where others will make suggestions to the activity.  They will be handed in that day for initial assessment and can be picked up two days after class for editing based on 

presentation and peers' suggestions.  Both the draft versions and the final 

versions are to be included in the portfolio turned in at the end of the semester..

Weekly Language Worksheets (Homework)  

Weekly homework assignments which reinforce language concepts taught in class are due in class every Friday, and will be returned and discussed in class the following Monday. 

Web Resources

The Linguist List – http://linguistlist.org           

Mary D. Taffert’s page- http://web.syr.edu/~mdtaffet/student_sites.html   

with links to other relevant sites 

The iLoveLanguages page: http://www.ilovelanguages.com  

 http://www.cal.org - The home page for the Center for Applied Linguistics 

The Yahoo Linguistics and Human Languages site  http://dir.yahoo.com/Social_Science/linguistics_and_human_languages  

Journal Resources
· International Review of Applied Linguistics in Language Teaching 

· (IRAL)*

· Applied Linguistics                                    

· Discourse and Society                      

· Journal of Pragmatics*                

· Etc.: A Review of General Semantics*              

· Language and Education*              

· Language in Society*

· Language, Culture, & Curriculum*                     

· International Journal of American Linguistics*

· Spanish Applied Linguistics                                   

· Journal of Linguistics*                       

· Language & Speech*

· International Journal of the Sociology of Language    

· Language and Communication*      

· Lingua*

· Linguistic Inquiry*                                                  

· Journal of English Linguistics*     

· Research on Language and Social Interaction*

*  For the journals marked with as asterisk (*), full text articles are available 

   for some later issues through Weinberg Library’s online resources. 

Resources and Readings

      Celce, M.,  Brinton, S., and Goodwin, J. (1996). Teaching Pronunciation, A Reference for Teachers of English to Speakers of Other Languages. Cambridge University Press.

      Mendelsohn, D. and Rubin, J. (1995).   A Guide for the Teaching of Second Language Listening. Domaine Press.

      Mendelsohn, D. (1994).  Learning to Listen: A Strategy-Based Approach for the Second Language Listener.  Domaine Press.

UNIVERSITY OF SCRANTON PRIVATE 

COURSE NO.


EDSL XXX


CREDIT VALUE


3 CREDITS

DAY, TIME



TBA





INSTRUCTOR


TBA

OFFICE PHONE


941-7421

DESCRIPTIVE TITLE:
Systems in English Grammar, Syntax, Semantics and Pragmatics 

CATALOG DESCRIPTION:
The study of English Grammar, Syntax, Semantics, and Pragmatics.

PREREQUISITES:


EDSL XXX  Linguistics for Teachers

TEXTS:


Fromkin, V., Rodman, R. & Hyams, N  (2003).  

An introduction to language  7th ed.  New York: Heinle.

Justice, P.W. (2001).  Relevant Linguistics: An Introduction to the Structure and Use of English for Teachers.  Stanford CA: Center for the Study of Language and Information.

The PROFESSIONAL EDUCATOR AS SCHOLAR/DECISION-MAKER is a model developed by the Education Department of the University of Scranton to describe their philosophy and practice regarding the preparation of professionals -teachers, counselors, and administrators -to facilitate the education of elementary and secondary students.  The programs of the Education Department develop the skills required by the candidate to make appropriate decisions regarding the candidate's personal and professional life, as well as knowledge in the content areas within the liberal arts tradition of this Jesuit University, resulting in the well-rounded, academic preparation of the candidate.  The rigor of the programs produces a professional educator able to effectively perform the variety of roles expected by the contemporary school environment.

Syntax-is the study of the structure of sentences. Syntacticians describe how words combine into phrases and clauses and how these combine to form sentences. For example, "I found a coin yesterday" is embedded as a relative clause in the sentence, "The coin that I found yesterday is quite valuable." Syntacticians describe the rules for converting the first sentence into the second.

Semantics-is the study of meaning in language. The goal of semantic study is to explain how sequences of language are matched with their proper meanings and placed in certain environments by speakers of the language. 
Pragmatics-looks at how context affects meaning. As a function of context, the intended meaning of an utterance is often different from its literal meaning. For example, "I'm expecting a phone call" can have a variety of meanings. It could be a request to leave the phone line free or a reason for not being able to leave the house; or it could suggest to a listener who already has background information that a specific person is about to call to convey good or bad news.

* definitions provided by: Center for Applied Linguistics

Optional Texts (purchase these resources as your budget allows)

       Gass, S.M. and Selinker, L. (2001).  Second Language Acquisition: An Instructional Course.  Second Ed. Hillsdale, NJ, Lawrence Erlbaum.

       Lightbrown, P. and Spada, N.  (1999).  How Languages are Learned (revised edition).  Oxford: Oxford University Press.

       Yule, G. (1999).  Explaining English Grammar.  Oxford: Oxford University Press.

Course Objectives

Students will:

· draw on their developing knowledge of linguistics to analyze problems involving the application of the field to language learning and teaching.

· Will articulate what you are actually doing when you use language, 

· plan for classroom lessons and remediation activities in essentials of syntax, semantics and pragmatics.

· recognize that variations in language are not necessarily signs of inferiority, and 

· apply what you learn in this class to real-life situations and everyday language use.

· know in basic outline the major events of the history of English, 

Tentative Schedule

Syntax

· English phrase and sentence structure         

· Word classes and sentence types.              

· Word order typology

· Grammatical relations                         

· Transformations and Transformational Rules    

· Relative clauses & RC typology               

Semantics

· Features & prototypes                        

· Metaphor                                      

· Deictic categories                            

The written language

· Writing and reading from a linguistic view

· Writing and reading in a second language

Pragmatics and discourse analysis

· Speech acts

· Conversational analysis

· Communicative competence

· Registers

· Communicative language teaching, pragmatics, and discourse 

      analysis

Language Variations

· The Language vs. Dialect Distinction

· Dimensions of Language Variation

· Correctness vs. Appropriateness

Historical linguistics

· Language families, common descent            

· Comparative method, sound change             

· Morphology & word formation                  

· Grammaticalization

Grading 

      1.  Class participation    20%

      2.  Midterm and application examination10%

      3.  Unit exercises   30%

      4.  Reaction papers  10%      

      5.  Lesson Plans       20%

      6.  Final Examination10%

Guidelines for Specific Assignments

Lesson Plans

•   Specify grade level, and proficiency level of students for which activity is 

    designed

•   Specify instructional objective

•   Outline how activity would be integrated into class (e.g., circumstances, 

     previous learning, etc.)

•   Develop “teacher instructions” for activity. Be specific. Include an 

    explanation of the link from applied linguistics to the language classroom.

•   Develop student instructions, with example

•   Create a complete as possible activity, with ample description(s)

•   List materials needed

•   Include any handouts, transparencies, etc.

•   Suggest evaluation of students completing activity

•   Suggest follow-up activities, if any

Instructional activities will be shared in class in a small-group format, where others will make suggestions to the activity.  They will be handed in that day for initial assessment and can be picked up two days after class for editing based on 

presentation and peers' suggestions.  Both the draft versions and the final 

versions are to be included in the portfolio turned in at the end of the semester..

Review Papers

For most of the topics covered by chapters of the textbook you will be asked to 

write an implications paper, which is essentially a short (2-3 page, typed, 

double-spaced) paper that deals with the relevance of the topic under 

consideration to language teaching, or, as I like to call it, the “So What” 

factor.  You are encouraged to analyze the topic in terms of what it means (or 

doesn't mean) to you as a language teacher. These papers should not be a summary of the chapter content.

Homework  

Weekly homework assignments are due in class every Friday, and will be

returned and discussed in class the following Monday. 

Journal Resources
· International Review of Applied Linguistics in Language Teaching 

· (IRAL)*

· Applied Linguistics                                    

· Discourse and Society                      

· Journal of Pragmatics*                

· Etc.: A Review of General Semantics*              

· Language and Education*              

· Language in Society*

· Language, Culture, & Curriculum*                     

· International Journal of American Linguistics*

· Spanish Applied Linguistics                                   

· Journal of Linguistics*                       

· Language & Speech*

· International Journal of the Sociology of Language    

· Language and Communication*      

· Lingua*

· Linguistic Inquiry*                                                  

· Journal of English Linguistics*     

· Research on Language and Social Interaction*

*  For the journals marked with as asterisk (*), full text articles are available 

   for some later issues through Weinberg Library’s online resources. 

Web Resources

The Linguist List – http://linguistlist.org           

Mary D. Taffert’s page- http://web.syr.edu/~mdtaffet/student_sites.html   

with links to other relevant sites 

The iLoveLanguages page: http://www.ilovelanguages.com  

 http://www.cal.org - The home page for the Center for Applied Linguistics 

The Yahoo Linguistics and Human Languages site  http://dir.yahoo.com/Social_Science/linguistics_and_human_languages  

Relevant Readings and Valuable Resources


Akmajian, Adrian et al. (2001).  Semantics.  In Adrian Akmajian et al. (Eds.), Linguistics: An Introduction to Language and Communication. 5th ed. (pp. 248-269). Cambridge, Mass.: MIT Press.
       Baker, C.L.  English Syntax.  Cambridge: MIT Press, 1996

       Burton-Roberts, Noel.  Analysing Sentences.  London: Longman, 1994 

       Crystal, David.  The Cambridge Encyclopedia of Language.  Cambridge University Press, 1997.  

       Givon, T.  English Grammar, A Function-Based Introduction.  Volume 1.  Philadelphia:John Benjamins, 1993.

       Givon, T.  English Grammar, A Function-Based Introduction.  Volume 2.  

Philadelphia:John Benjamins, 1993.

         Grundy, Peter. (2000). Speech acts: language as action(chap 3), Implicit meaning: Grice’s theory of conversational implicature (chap 4). In his Doing Pragmatics. 2nd ed. (pp. 48-100). London: Arnold.

       Heath, Shirley Brice.  1986 [1982].  What No Bedtime Story Means: Narrative Skills at Home and School.  In Bambi B. Schieffelin and Elinor Ochs (Eds.), Language Socialization across Cultures. (pp. 97-124). New York: Cambridge University Press.

  Lippi-Green, Rosina. (1997). The Real Trouble with Black English. In her English with an Accent: Language, Ideology, and Discrimination in the United States. (pp. 176-201). London & New York: Routledge.
        Lippi-Green, Rosina. (1997). The Stranger within the Gates. In her English with an Accent: Language, Ideology, and Discrimination in the United States. (pp. 217-239). London & New York: Routledge.

  O’Grady, William.  (1997).  Syntax: The Analysis of Sentence Structure.  In 
William O’Grady, Michael Dobrovolsky, and Mark Aronoff (Eds.), Contemporary 
Linguistics. 3rd ed. (pp. 163-220). New York: St. Martin’s Press.

  Ungerer, Friedrich & Hans-Jörg Schmid. (1996).  Prototypes and Categories.  In Introduction to Cognitive Linguistics. (pp. 1-59).  London and New York: 
Longman.

  Wong Fillmore, Lily.  (1996).  What Happens When Languages are Lost? An 
Essay on Language Assimilation and Cultural Identity.  In Dan Isaac Slobin, Julie 
Gerhardt, Amy Kyratzis and Jiansheng Guo (Eds.), Social Interaction, Social 
Context, and Language: Essays in Honor of Susan Ervin-Tripp. (pp. 435-446).  
Mahwah, New Jersey: Lawrence Erlbaum.

  Rymes, Betsy.  (2002).  Language in Development in the United States: Supervising Adult ESOL Pre-Service Teachers in an Immigrant Community. TESOL Quarterly, 36, 3 (Special Issue: Language in Development).
Here are 2 syllabi for the proposed methods courses necessary to give proper training to the separate levels of Grades K-6 and 7-12.   Submitted by Marie Karam.
 Teaching Foreign Language or ESL in Grades K-6

Goals:  

1. To provide future language teachers with a comprehensive overview of elementary language teaching theory and methodology.

2. To provide opportunities for personal research, professional development, practical teaching experience and frequent evaluation of teaching ability.

Objectives:


Using a workshop/seminar approach, this course emphasizes the theory and practice of teaching a second language.  To achieve theoretical knowledge we will

1. briefly review the history of  elementary foreign language education in the United States.

2. become familiar with the range of theories and methods of language teaching.

3. become familiar with a basic bibliography of standard works and references in the area of second-language pedagogy and methodology such as the National Standards for Teaching Languages and the American Council on Teaching Foreign Languages (ACTFL) Proficiency Guidelines.

4. orient ourselves professionally by becoming members of the appropriate teaching organizations and reading those professional journals.

5. investigate how technology and CDROM programs enhance adquisition of language skills.

To acquire practical knowledge students will, among other things

1. teach frequent mini-lessons in class as well as in elementary classrooms in nearby schools 

2. videotape at least two classes taught

3. create a Curriculum File of materials which will be useful in teaching career which includes visuals, maps, websites, textbook and CDROM evaluations, music, video and print resources.

4. observe and evaluate teachers in the classroom both here on campus and in the area.

5. learn how to operate and integrate effectively into lesson planning audiovisual equipment, computers and satellite programming, visualizer and overhead projection.

TEXT (required)

Curtain, Helena.  Languages and Children:  Making the Match.  2nd edition. Addison-Wesley. 2003.

Students will by the end of the semester:

1. be attentive and analytical observers of second language teaching.

2. make explicit how they believe second language occurs.

3. learn to address different learning styles they are likely to encounter.

4. become familiar with variety of language-teaching resources available.

5. become familiar with professional organizations for their target language.

6. become moderately skilled users of technology that enhance learning.

7. learn how to review textbooks and choose an appropriate text.

8. learn how to set goals for lthe language classroom and design a curriculum which incorporates the vision of the National Standards as a constant reference.

9. learn teaching, testing and grading strategies for grades K-6.

10. become proficient in designing effective lesson plans for daily teaching at all levels K-6.

REQUIRED JOURNALS/ MEMBERSHIPS

National Network for Early Language Learning  (NNELL)

Language specific professional organization also required (Spanish, French, ESL German etc.)

READINGS:

An article per week from a professional journal with a one-page typed summary of content, 2 page reflection on the effectiveness of ideas proposed and practical implications for use in teaching career.

EVALUATION:

1. Weekly journal articles/reflection....………10%

2. Curriculum File…........................................10%

3. Chapter discussion/ commentary…….…….20%

4. Mini-lessons taught in class…………….….20%

5. Lesson plans submitted………………….....20%

6. Evaluation of 2 videotaped lessons………...20%

Major website for Teachers of Foreign Language or ESL: 

www.cortland.edu/flteach          National website for all foreign language and ESL teachers

         www.miscositas.com                  Spanish lessons for children

         www.nnell.org                            National Network for Early Language Learning

         www.educ.iastate.edu/nflrc        National Foreign Language Resource Center at Iowa State 

         www.languageshaping.com       Thematic units by teachers

       www.polyglot.lss.wisc.edu/lss/lang/langlink.htm     Links for many foreign languages and ESL
Part II: Syllabus for Teaching Foreign Language and ESL K-6
Part One: Focus on the Learner


 Characteristics of Young Learners

· Second-Language Acquisition

· Cognitive Characteristics of the Learner

· Developmental Characteristics of the Learner

Part Two: Communication

 Creating an Environment for Communication
· Meaningfulness as a priority for Classroom Activity
· When Is “Communicative” Not Communicative?
· Developing Contexts for Tasks and Activities
· Teaching in the Target Language: Context for Communication
 Person-to-Person Communication: The Interpersonal Standard (1.1)

· Vocabulary
· Total Physical Response (TPR)

· The Natural Approach

· TPR Storytelling (TPRS)

· Functional Chunks

· Direct Teaching of Speaking

· Writing and the Interpersonal Mode

 One-Way Communication: The Interpretive and the Presentational   Modes (1.2, 1.3)
· Listening 

· Reading 

· Speaking

· Writing

 Literacy in the Early Language Classroom 

· Connection between Oral and Written Language

· Building Blocks of Second-Language Literacy

· Building Literacy in the Early Language Classroom

 Interpersonal Communication: Partners and Small Groups

· Cooperative Structures: Cooperative Learning and Interactive Language Tasks

· Managing Small-Group Activities for Beginning Language Learners

· Sample Partner Activities for Beginning Language  Learners

Part Three: Planning for Success in the Early Language Classroom
 Integrated Thematic Planning for Curriculum, Unit, and Lesson Design

· Why Thematic Instruction for the Early Language Curriculum?

· Thematic Planning for K-8 Classrooms

· Planning the Daily Lesson

· Planning for Immersion, Bilingual, and Content-Based Instruction

 Using Assessment to Help Students and Programs Grow

· Student Assessment

· Importance of Assessing Student Performance

· Grading

· ACTFL Performance Guidelines for K-12 Learners

· ACTFL Integrated Performance Assessment (IPA)

· Program Assessment

· Student Achievement Testing

· Suggestions for Testing

· Teacher Evaluation

 Managing the Successful Early Language Classroom

· Factors beyond the teacher’s Control

· Factors within the Teacher’s Control: Classroom Management Basics 

· Special Issues Affecting the Traveling Teacher- á la Carte

Part Four: Cultures: Standards 2.1 and 2.2

     Language, Culture, and Curriculum Interact: Experiencing Culture in the 

Classroom

· Culture and the Standards 

· Creating Experiences with Culture

· Comparing Cultures: Standard 4.2

· Identifying Resources for Integrating Culture

· Culture Scope and Sequence

· Fantasy Experiences

· Classroom Exchanges

· Education for Global and Multicultural Awareness

Part Five: Connections: Standards 3.1 and 3.2

 The Connections Standard: Content-Related Instruction

· Making Connections between Language and Content

· Programs That Relate Language and Content

· Reasons for Content-Related Instruction

· Curricular Areas with Potential for Content-Related Instruction (Standard 3.1)

· Using the Language to Acquire Information and Insight That is Only Available through the Target Language (Standard 3.2)

· Considerations for Implementation of Subject Content Instruction

· Techniques for Helping Students Access Content

· Special Considerations in Planning for Content-Related Instruction

 What We Can Learn from Immersion

· Immersion: What Is It? What Makes It Work? What are the Results? 

· Principles for Communication: What We Have Learned form Immersion Programs

· Characteristics and application of Immersion Programs

· Characteristic Strategies of Immersion Teaching

· Immersion Issues

Part Six: Resources and Technology for the Early Language Classroom
 Stocking the Early Language Classroom with Materials and Resources

· Useful Supplies, Materials, and Equipment

· General Resources

· Realia

· Picture Visuals

· Classroom Equipment

· Audiovisual Equipment

· Visual Reinforcement in the Early Language Classroom

· Teacher-Produced Materials

· Choosing and Using Materials Wisely

· Choosing a Textbook and Other Curriculum Materials
 Bringing Language to Life: Choosing and Creating Classroom 

Games and Activities

· Guidelines for Games and Activities

· Classroom Games and Activities

· Using Puppets in the Early Language Classroom 

· Songs in the Curriculum

· Craft Activities

· Overhead Projector Activities

 Choosing and Using Technology Resources

· National Technology Standards for Students and Teachers

· Computer-Assisted Projects

· Using Computers to Enhance Teacher Productivity

· Using the Resources of the Internet

· Electronic Portfolios

· Using Video in Early Language Teaching

Part Seven: Planning and Sustaining Effective Programs
 Making the Case for Early Language Programs: Rationale and Advocacy

· Where to Look for a Rationale for Foreign Languages

· Advocacy for Early Language Learning

· The Teacher as Advocate

 Learning from the Past to Enhance the Present ad Future

· A Short History of Early Language Learning in the United States

· Renewed Interest in Language for Young Learners 

· Shaping a K-12 Vision for Language Learning

 Selecting and Staffing an Early Language Program Model

· Types of Programs

· Immersion programs

· FLES Programs

· Exploratory Programs

· Non-Curricular Language Programs

· Staffing Elementary School Programs in Languages

· Other Than English

· Other Instructional Models

· Staffing Appropriate Only for Short-Term, Non-Curricular Programs

 Program Planning, Assessment, and Articulation

· Planning Process

· Articulation of K-12 Foreign Language Programs

· Building Public Relations

· Characteristics of Effective Programs

 Developing Professional Teachers for Early Language Programs

· Preparation of Teachers

· State Initiatives

· The K-8 Language Teacher as a Growing Professional

Here is the second of 2 syllabi for the methods courses necessary to give proper training to the separate levels of Grades K-6 and 7-12.   Submitted by Marie Karam.
 Teaching Foreign Language or ESL in Grades 7-12
Goals:  

3. To provide future language teachers with a comprehensive overview of secondary language teaching theory and methodology.

4. To provide opportunities for personal research, professional development, practical teaching experience and frequent evaluation of teaching ability.

Objectives:


Using a workshop/seminar approach, this course emphasizes the theory and practice of teaching a second language.  To achieve theoretical knowledge we will

6. briefly review the history of  secondary foreign language education in the United States.

7. become familiar with the range of theories and methods of language teaching.

8. become familiar with a basic bibliography of standard works and references in the area of second-language pedagogy and methodology such as the National Standards for Teaching Languages and the American Council on Teaching Foreign Languages (ACTFL) Proficiency Guidelines.

9. orient ourselves professionally by becoming members of the appropriate teaching organizations and reading those professional journals.

10. investigate how technology and CDROM programs enhance adquisition of language skills.

To acquire practical knowledge students will, among other things

6. teach frequent mini-lessons in classrooms on campus. 

7. videotape at least two classes taught.
8. create a Curriculum File of materials which will be useful in teaching career which includes visuals, maps, websites, textbook and CDROM evaluations, music, video and print resources.

9. observe and evaluate foreign language teachers in classrooms on campus. 

10. learn how to operate and integrate effectively into lesson planning audiovisual equipment, computers and satellite programming, visualizer and overhead projection.

TEXT (required)

Omaggio, Alice. Teaching Language in Context.  3rd edition.  Heinle and Heinle. 2001.
Students will by the end of the semester:

11. be attentive and analytical observers of second language teaching.

12. make explicit how they believe second language occurs.

13. learn to address different learning styles they are likely to encounter.

14. become familiar with variety of language-teaching resources available.

15. become familiar with professional organizations for their target language.

16. become moderately skilled users of technology that enhance learning.

17. learn how to review textbooks and choose an appropriate text.

18. learn how to set goals for the language classroom and design a curriculum which incorporates the vision of the National Standards as a constant reference.

19. learn teaching, testing and grading strategies for grades 7-12.

20. become proficient in designing effective lesson plans for daily teaching at all levels 7-12.

REQUIRED JOURNALS/ MEMBERSHIPS

American Council on Teaching Foreign Languages (ACTFL)

Language specific professional organization also required (Spanish, French, ESL German, Italian etc.)

READINGS:

An article per week from a professional journal with a one-page typed summary of content, 2 page reflection on the effectiveness of ideas proposed and practical implications for use in teaching career.

EVALUATION:

7. Weekly journal articles/reflection....………10%

8. Curriculum File…........................................10%

9. Chapter discussion/ commentary…….…….20%

10. Mini-lessons taught in college classroom….20%

11. Lesson plans submitted………………….....20%

12. Evaluation of 2 videotaped lessons………...20%

Major website for Teachers of Foreign Language or ESL: 

www.cortland.edu/flteach          National website for all foreign language and ESL teachers

         www.educ.iastate.edu/nflrc        National Foreign Language Resource Center at Iowa State 

         www.languageshaping.com       Thematic units by teachers

       www.polyglot.lss.wisc.edu/lss/lang/langlink.htm     Links for many foreign languages and ESL
         www.colby.edu/`bknelson/exercises/index.html        Best interactive grammar site for  grades 6-12

         www.merlot.org                         Multimedia Educational Resource for Learning and Teaching Online         

         www.members.aol.com/maestro12/web/wadir.html    Sample lesson plans in many languages

Part II:  Teaching Foreign Language or ESL in Grades 7-12
Week One: On Knowing a Language: Communicative Competence, Proficiency,         and the Standards for Foreign Language Learning
· Introduction

· Defining Language Proficiency

· Proficiency and Language Acquisition Theory

· Some Research Findings about Oral Proficiency

· Issues in Language Proficiency Assessment: Caveats, Clarifications, and New Directions

· Defining the Content of Instruction: Standards for Foreign Language Learning

· Summary: On Knowing a Language

· Activities for Review and Discussion

Week Two: On Learning a Language: Some Theoretical Perspectives

· Introduction

· Exploring Theories of Language Learning

· The Role of Individual Learner Factors in Second-Language Learning

· Relating Theory to Practice: some Considerations

· Summary: On Learning a Language

· Activities for Review and Discussion

Week Three: On Teaching a Language: Principles and Priorities in Methodology

· Orienting Instruction toward Proficiency

· The Proficiency Orientation of Existing Methodologies: A Preliminary Appraisal

· Three “Traditional” Methods

· Reactions to Audiolingualism: Two Mentalist Perspectives

· A Functional Approach: Communicative Language Teaching

· Modern Adaptations of the Direct Method

· Humanistic Approaches to Language Teaching

· Summary: On Teaching a Language

· Activities for Review and Discussion

Week Four: The Role of Context in Comprehension and Learning

· The Importance of Context and Background Knowledge in the Comprehension Process: Some Theoretical considerations

· Research on the Role of Context in Comprehension

· The Role of Computers in Providing Richer Contexts for Language Learning 

· Integrating Language and Content: Immersion and Content-Based Instruction

· Summary: The Role of Context in Comprehension and Learning

· Activities for Review and Discussion

Week Five: A Proficiency-Oriented Approach to Listening and Reading

· Similarities in Listening and Reading

· Differences Between Spoken and Written Discourse

· Integrating Listening, Reading, and the Productive Skills: The vision of the Standards for Foreign Language Learning

· Teaching Listening Comprehension

· Sample Formats for Listening Comprehension

· Summary: A Proficiency-Oriented Approach to Listening and Reading

· Activities for Review and Discussion

Week Six: Developing Oral Proficiency

· The Nature of Interlanguage

· Planning Instruction for the Development of Oral Proficiency

· Responding to the Learner

· Summary: Developing Oral Proficiency

· Activities for Review and Discussion

Week Seven: Becoming Proficient in Writing

· Approaches to Teaching Writing at the Lower Levels of Proficiency

· Expressive Writing at the Intermediate and Advanced Levels: Approaches to Teaching the Composing Process

· Summary: Becoming Proficient in Writing

· Activities for Review and Discussion

Week Eight: Teaching for Cultural Understanding

· Introduction

· Problems in the Teaching of Culture

· Definitions, Models, Inventories, and Frameworks: Capturing the Essence of  “culture”

· Strategies for teaching for Cultural Understanding

· Activities for Review and Discussion

Week Nine: Classroom Testing

· Introduction

· The Case for Hybrid Classroom Tests

· Characteristics of Test Items and Item Types

· Listening Comprehension Formats

· Reading Comprehension Formats

· Writing and Mixed-Skills Formats

· Guidelines for Creating Contextualized Paper-and Pencil Tests

· Testing Oral Skills

· Summary: Classroom Testing

· Appendix

· Activities for Review and Discussion

Week Ten: Planning Instruction for the Proficiency-Oriented Classroom: Some Practical Guidelines

· Setting Goals for a Proficiency-Oriented Program

· Guidelines for Planning Lessons

· Increasing Focus on Students’ Interests

· Conclusion

· Activities for Review and Discussion
