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Assessment of GE Basic Skills courses is a vexed issue, because students who complete these courses go off in so many different directions.  We now have at least the possibility of collecting data on six sections’ worth of students who have taken some version of this course.  I believe we could & should survey the students who have taken these courses regarding their confidence levels when they’re confronted by speaking & writing tasks in other courses, & we might also be able to begin some “data-mining” activities related to this population (for example, do their grades from their basic skills course correspond roughly to their performance in Writing Intensive courses?) 

A Word of Explanation:
The attached course syllabus was approved by the Department of English & Theatre at a regular monthly meeting in February 2008, but I held off on submitting a complete course proposal to the CAS Dean’s Conference, the Faculty Senate, & the CCC in the hope that the syllabus would be reviewed & approved by the Communication Department as well.  At a department meeting last November, the Communication faculty decided not to endorse the proposal.  Although I had offered to present the course to the department and/or to answer questions about the proposal, the department vote took place without any input from me.  The reasons behind the department’s decision were never reported to me directly, although I have learned something about their thinking as the administrative approval process has gone forward.

Since questions regarding General Education requirements can be & often are debated at the level of the Dean’s Conference, the Faculty Senate Curriculum Committee, and the Curriculum Conference Committee, I have chosen to proceed with the proposal despite the November vote in the Communication Department.  From my perspective, the main issue still under discussion is simply whether INTD 117 meets the GE standards (promulgated as part of the original Curriculum 2000) for both the Oral and Written Communication requirements.  In order to make the case that this course does meet these requirements, I have included the following documents in support of this proposal:

· the course syllabus as approved by the Department of English & Theatre In February 2008;

· copies of the Curriculum 2000 standards for both the Oral & Written Communication requirements;

· sample assignments from my sections of INTD 117, showing how oral presentations & writing assignments are integrated in specific assignment cycles; and

· two sample speeches, one informational & one persuasive, which I distribute to students in my sections of these courses.
The materials pertaining to oral presentations are included because I assume that is likely to be the most controversial question related to this proposal.

I am a member of both the CAS Dean’s Conference & the CCC, so I will be available to discuss this proposal in both of those settings.  (Since the CCC is a university-wide committee, I will recuse myself from actually voting on this proposal in that setting.  Since my role in the Dean’s Conference is to represent my department’s interests, I will retain my right to vote in that situation.)  I was asked to answer questions from the members of the Faculty Senate Curriculum Committee regarding this proposal, and I met with them on Wednesday, April 22, for about half an hour.    

Syllabus 1
INTD 117: Writing, Speaking, & Research

(Approved by the Dept of English & Theatre February 08)

Jody DeRitter








Dept. of English & Theatre

I.  Texts:




Faigley, George, Palchik, & Selfe.  Picturing Texts (Norton) {or another reader}*

Hacker, Diana.  A Writer’s Reference  (6th edition)  (spiral bound) {or another handbook}*

O’Hair, Stewart, Rubinstein.  A Speaker’s Guidebook (3rd edition) {or another handbook}*
*Individual instructors should be given discretion as to the particular handbooks or readers used in the class.

II.  Catalog Copy:


Students will make the transition from high-school to college-level writing & speaking through a series of integrated writing, speaking, & research assignments.  This course satisfies both the Oral Communication & the Written Communication requirements.

III.   Objectives:  

Students will:

· learn to write college-level source-based argumentative essays in standard written English;

· learn to make college-level source-based oral presentations based on standard models of effective public speaking;

· learn the critical reading & thinking skills necessary for finding & evaluating both primary & secondary sources; and
· learn when & how to use & acknowledge those sources in their own speeches & essays.

IV.   Requirements  

1) Students will be asked to produce five essays & five speeches for the course.  The essays will range in size from 750 words (2.5 pp.) on the low end to 1800 words (6 pp.) on the other.  The speeches & presentations will range from 3 to 15 minutes long, depending on the assignment.  All but one of the speech assignments will require the use of PowerPoint or the equivalent.  Please note that every student must produce at least 4800 words (the equivalent of 16 pp.) of polished written work for me during the semester.  In other words, if a student’s first three papers are very short, he or she will have to write more for the last two assignments.  If a student’s speech is significantly shorter or longer than what the assignment requires, that deficit or surplus will be reflected in the student’s grade for that assignment cycle.  Each student will be required to meet with me at least five times during the semester, for at least 10 minutes on each occasion. 

2) Students will be expected to keep up with the reading & to take part regularly in class discussions.  

Syllabus 2

3)   Any student who needs an extension for either a written assignment or a speech must arrange for the extension at least 24 hours before the due date.  If a student does not arrange for an extension & fails to hand in a written draft or revision on time, I will lower the grade for that assignment cycle by one notch (A becomes A-, A- becomes B+, etc.) for every day between the due date & the date you handed in your paper.  If a student does not arrange for an extension & fails to appear in class on a day when he or she is expected to make a speech, the same penalties will apply.

4) I have a very strict attendance requirement.  Each student will be allowed to miss only one week’s worth of classes during the term.  After that, any absences, regardless of reason, will lower the student’s course grade by two notches (A becomes B+, A- becomes B, etc.).

5) Students will not receive grades on individual speeches or pieces of writing.  Instead, they will receive one grade for each assignment cycle.  Each grading cycle will last two to three weeks, & each grade will take into account not only the quality of the finished products—the oral presentations & revised essays—but also the quality of the student’s research, the quality of his or her contributions to class discussions & group exercises, & the amount of effective work he or she has put into the drafting & revision process.  At the end of the term, students will have the opportunity to do further work on ONE essay & ONE oral presentation in order to improve their course grades.
Notes on Pedagogy & General Education

1) From a curricular perspective, this course is intended to eliminate the redundancy & occasional confusion encountered by students who take COMM 100 & WRTG 107 as separate courses.  Under the present setup, students are taught research techniques & rhetorical strategies in both courses.  Most assignments in COMM 100 tend to be organized around genres (the “ceremonial / informational / argumentative” triad), while many assignments in WRTG 107 focus are organized around rhetorical analysis, but these two approaches do not conflict with each other, & could be much better coordinated than they are at present.

2) We ran two pilot sections of this course in Fall 07, and we also ran four more sections in Fall 08.  Through last semester, teaching duties had been split evenly between Communications faculty & faculty from the Department of English & Theatre.  In light of the fact that the Communications Department recently chose not to endorse this course proposal, I now expect that for the immediate future this course will be taught exclusively by faculty from the Department of English & Theatre.    Over the short term, I hope that this course will serve certain targeted groups of students as an alternative to the conventional two-course model (WRTG 107 + COMM 100) for satisfying the Basic Communication requirements in the University’s GE curriculum.  Each section of the class meets for 90 minutes three times per week.  The current Pennsylvania standard for student credit hours is based on the assumption that “minutes in class” should translate directly into credit hours for the term, & 270 minutes per week translates to 5.5 course credits rather than six, but I’ve talked with Helen Stager about this course, & she has told me that there is some wiggle room here as long as the course syllabus mandates individual conferences with students as a supplement to time actually spent in the classroom.

Curriculum 2000 Goals & Objectives (Version 10 / 95)



  GE standards 1
Basic Writing

The purpose of the course is to teach students to write clear, persuasive, and graceful prose.
Goal 1:

Students will demonstrate master of recognizes standards in grammar, punctuation, syntax, and usage.

Objectives:  All students will 
1) identify errors in grammar, punctuation, and usage, & 






2) identify conventions & development strategies appropriate 

 






to the primary modes of expository writing.

Goal 2: 
Students will demonstrate proficiency in primary modes of expository writing, including narration,

 

description, analysis, & comparison.


Objectives:  All students will
1) correct errors independently & systematically, &

  




2) write using the techniques & processes specific to each mode.

Goal 3:

Students will reflect in their writing appropriate choices among various rhetorical strategies and 

  

stylistic devices in different writing situations.


Objectives:  All students will 
1) produce written work that is substantially free of mechanical errors,






2) write at least 6,000 words, including drafts & finished products, 

  




    
   in at least six separate & qualitatively different assignments,

  




3) use a variety of rhetorical strategies & stylistic devices in their writing,
  




4) identify & analyze the particular requirements of 

  









    different writing situations,

  




5) use the steps in the writing process for testing the effectiveness of

  




     rhetorical strategies or stylistic devices in different writing situations, &

  




6) revise their written work by selecting & emphasizing the rhetorical 

  




    strategies & stylistic devices appropriate to the specific writing situation.

Curriculum 2000 Goals & Objectives (Version 10 / 95)



  GE standards 2
Public Speaking
The purpose of the course is to teach students to prepare oral presentations that elicit effective, cognitive, &/or behavioral responses from a target audience.

Goal 1: Researching

Students will conduct the research required for developing oral presentations.  


Objectives:  All students will 
1) apply critical thinking skills to researching the topic & the audience,





2) analyze multiple sides of an issue, 

  




3) access library resources, including the electronic on-line catalog, 

  




   

CD-ROM databases, microforms, & audiovisuals, &

  




4) select supporting materials appropriate to informative 

  










or persuasive purposes.
Goal 2: Organizing

Students will organize each presentation in a pattern appropriate to the general

  



purpose of that presentation.  


Objectives:  All students will
1) write a standard outline to develop the structure of each presentation,  
  




2) verify correlations between claims & supporting materials,

  




3) construct parallel main points, &






4) incorporate language that most appropriately conveys their message

  










   to a target audience.
Goal 3:
 Delivering

Students will present oral presentations using various formats of delivery (e.g. impromptu,

 



extemporaneous, manuscript, and memorized).  


Objectives:  All students will 
1) use techniques to enhance credibility,






2) demonstrate adequate confidence levels,    



  




3) use audio-visual supports, & 

  




4) extend research, organization, & delivery beyond the formal 

  






   presentation (e.g., during a question & answer session).  

Goal 4:
 Evaluating

Students will constructively evaluate the presentations of self & others.  


Objectives:  All students will 
1) identify the strengths & weaknesses in research, organization, & delivery, &






2) suggest strategies of improvement of research, organization, & delivery.    



  




 
Assignments 1

INTD 184.1 (Fall 2008)






2nd Assignment Cycle

Due Dates



Mon 
Sept. 29:
Reading: 
Picturing Texts 320 – 380  (Q)


Wed 
Oct 1:

Reading:
A Speaker’s Resource, chs. 21, 22, 24





Speeches:
Jeremy, Corey, Amanda, Shannon, Josh


Fri 
Oct. 3:

Writing:
Rough draft (750 wds)

Mon
Oct. 6:

Speeches:
Mike, Kelly d, Jonathan, Joe

Wed
Oct. 8:

Speeches:
Rachel, Annie, Kyle, Keith, Kelly W 

Fri
Oct. 10: 
Writing:
Revision (900-1200 wds)

The middle section of Chapter Five in Picturing Texts, consists of five essays related to the general topic of “constructing realities.”  For your essay, you should choose one of these six essays as your starting point, pursue some additional research (on-line &/or in the library), & write a thoughtful response to an important issue or question raised by the author.  In order to do this well, you will need to provide summaries of the essay you chose from Picturing Texts & summaries of at least two other sources that are clearly connected to the issue or question you’ve chosen to write about.  

As it was last time, the speech will be a kind of preliminary exercise for the writing (we’ll reverse this pattern after the break).  You should summarize three of your sources & present the three summaries to your audience as a kind of conversation.  (If you need help organizing this, you might want to consult They Say / I Say for some ideas).  Two additional requirements: First, I want everyone to base this next talk on a table-style outline that includes delivery cues.  (We’ll talk about what this should look like in class today.)  And second, there will be NO Powerpoint or other visual support allowed for this talk.  This time it’s just you & your words.    

Assignments 2

INTD 184.1 (Fall 2008)






4th Paper Assignment

Research Materials:
Friday, Oct. 17

(print / internet sources, & relevant personal experiences)

Monday, Oct 20  
(interviews & observations)

Wednesday, Oct 22 
(print / internet sources)

Friday, Oct 24  

(interviews & observations)

Annotated Works Cited:

Monday, Oct 27

Rough draft:


Friday, Oct 31

Final revision:


Friday, Nov 7

Length:



1800 – 2400 words (min. 6 pp.)

Each of you will be assigned to a specific group with two or three of your classmates.  Each group will be assigned one of the topics that appear below.  Over the next two weeks, each group will be expected to find, exchange, and present relevant research on their topic.  Once that phase is completed, every student in the group will write his or her individual paper using only the research that is available to the group as a whole.  Each individual will be expected to contribute something from each of the four research categories we discuss in class today (personal experience, observation, interviews, & print / internet resources).  For the Friday after break, I expect you to track down at least two sources of information, one of which will consist of information gathered from either a print or an internet resource, & the other of which will consist of some personal experience related to the topic.  For the following Monday, you will be expected to do some legwork: find some relevant person(s) to interview, or record what you see & hear around the university that might be relevant to the topic you’re discussing.  We’ll repeat the same pattern between October 22 & Oct 27. Your final papers must include illustrations (perhaps you should think about throwing in a chart or graph in addition to the usual photos), & proper documentation for all your sources.

Group 1 (Mike, Kelly d, Corey, Annie)

Drinking: Is the university’s zero-tolerance policy working, or does it encourage binge drinking by driving students to off-campus parties?  Why does the university feel compelled to pursue such a policy?  Should the university open a pub for students who are old enough to drink?  Are there any important voices out there advocating for lowering the drinking age?  

Group 2 (Jeremy, Keith, Rachel)

Gender imbalance: At the University of Scranton, female students outnumber their male counterparts by around 60-40%.  With respect to the country as a whole, this is not an unusual situation.  What are the social consequences of this imbalance?  How does it affect individual students of either gender?  Can / should the University be trying to do anything to change this?  If so, what? 

Group 3 (Joe, Kyle, Shannon)

Cheating: What are the most prevalent forms of cheating among undergraduates, either here at the university or across the country as a whole?  Do students generally use internet sources, or do they hire / coerce / persuade fellow students to give them unauthorized help?  Why does the University have proctored exams rather than an Honor System?  Would an Honor System work here?  Why or why not?  

Group 4  (Jonathan, Josh, Amanda, Kelly W)

Standardized Tests: Do American high schools & college admissions committees place too much emphasis on standardized tests?  What is the history of these tests, & what do the experts currently think about how much testing is enough, or too much?  What were your own experiences with these tests?  The University of Scranton now allows students to apply without providing their SAT or ACT scores.  Is that a good idea?   Why or why not?

Assignments 3
INTD 184.1 (Fall 08)






Presentation # 4

J. DeRitter








Charts & Maps

Length: 

At least 5, but no longer than 7 minutes

Sources:

No less than 2; no more than 4

Genre: 

Informative / technical explanation

Due dates:
Wednesday, October 22 — Rachel,  Annie, Kyle, Keith, Kelly W



Friday, October 24 — Jeremy,  Corey, Amanda, Shannon, Josh 



Monday, October 27 — Mike,  Kelly d, Jonathan, Joe

Visual aids:
Required

Using Google Image or some other search engine, find a chart, graph, or map on the web that illustrates some social, historical, or scientific phenomenon.  The image must have at least three variables that need to be explained for the image to make sense to your audience.  In a brief speech, explain the context for the image, the significance of the image, & how it might be used.

Because I don’t want more than one person using the same image on this assignment, you’ll have to submit these images to me for approval before you put together your speech.  If you aren’t sure how to locate something suitable, feel free to consult with me during my office hours (Tu 9:30 – 11:00, Wed 3:30 – 5:00) or via e-mail.

Once again, I want to limit your options on outline so that you do less reading & more interacting with your audience.  For this assignment, you will be required to work from a table-style outline (like last time), but in this case you will have to keep your outline to no more than one page.  

Assignments 4
INTD 184.1 (Fall 2008)






5th Assignment Cycle

Annotated Works Cited:

Friday, Nov 14

Rough draft:


Monday, Nov 17

Oral Presentations:

Wednesday, Nov 19 & Friday, Nov 21

Final revision:


Monday, Nov 24

Length:



1200 – 1500 words

The secret of success is sincerity.  Once you can fake that, you’ve got it made.

(Jean Giraudoux)

Choose one of the statements that appears below and find a partner who is willing to research the topic with you.  I believe that there are valid arguments to be made both for & against each statement.  You will be expected to produce both a speech & an essay on the topic you have chosen, but here’s the kicker: both you & your partner will have to be able to argue for either side on the topic.  In other words, if you plan to write an essay in defense of the designated hitter rule (# 1), you must find someone else who is interested in the topic, & you must come up with a well-organized speech that explains why the designated hitter rule is a terrible idea.  I don’t really care which side of these issues you would actually support if you had a vote on the matter.  Instead, you should be able to construct strong, well-organized arguments for both sides of a controversial issue.  The idea here is that over the long run, you’ll be better able to pro​duce a good argument for your side if you fully understand the best possible arguments that the other side could make.    

1. The designated hitter rule is good for baseball.  

2. Euthanasia laws like the one currently in force in Oregon damage the human community.

3. Gasoline taxes should be raised.

4. Deer hunting in the northeastern U.S. should be supported and encouraged.

5. It is sometimes justifiable to inflict pain & injury on animals for scientific purposes.

6. On the whole, the federal law known as Title IX has been good for both high school and college sports.

7. Pete Rose should be admitted to the Baseball Hall of Fame.

8. For many Americans, owning a car is more of a habit than a necessity.  Many Americans would be better off if they sold their cars and learned to get along without them.

9. School cafeterias should serve only healthy food.  No pizza, no soda, no trans fats.  

10. Global warming (insofar as the term refers to climate change brought about by human activity) is a myth.

11. The U.S. Senate is a profoundly undemocratic institution.

12. Any company that cannot survive the current economic downturn without government assistance should be allowed to fail.

13. NCAA Division I football is a business, not an extracurricular activity.  “Student athletes” shouldn’t be required to attend classes while their sport is in season, & they should be paid for their services.  

14. Marijuana should be legalized.

Persuasive Speech  / Listerine {Research Narrative}



Sample speeches 1

Research: I started out with seven or eight images, because I wasn’t sure where the discussion was going.  My original Google Image search was for “mouthwash advertising.”  In order to narrow things down, I went from that to “mouthwash ad” (that eliminated images that were focused on “advertising” rather than “mouthwash”) & then from “mouthwash” to “Listerine.” When I started looking more closely at the images I had, I realized that some of them weren’t going to be clear enough to show up on the bigger screen, so I cut those out, too.  I ended up with only three that were well-suited for display, and I just chose the two that provided the best contrast.  In the end, I couldn’t find a date for the older one of the two ads, but for the purposes of this speech, that’s probably ok, because you can tell from the hairdos & clothes that we’re probably looking at late 1940s, early 1950s, & I know the date for the other ad is 2005, so I’m close to 100% certain that the ads are more than thirty years apart.

Once I had my images, I went back to basic Google & searched for “halitosis,” which is the fake medical term invented (by Listerine, it turns out) for “bad breath.”  Since I’ll be talking about the history of the product in the finished speech, I won’t go over all of that info here.  Depending on your particular topic, it may be worth using Google &/or Wikipedia to research the history of your product (& if it doesn’t work, you’ve only lost a minute or two on the search).  The research phase of the process took a little less than an hour.

Analysis: Since both these ads are for the same product, I feel comfortable comparing them. (It seems a little silly to say this, but if you’re going to put together an argument that depends on a comparison, you do need to make sure you’re not starting out with an apples-&-oranges problem.)  Both ads also present Listerine as a solution to the problem of bad breath—this is basically the only “appeal to logos” (the only logical argument) in either ad, & if you think there’s not much here in the way of logic or argument, you’re right.  It’s hard to get a handle on the “appeal to ethos” (the level of trust or confidence you have in the imaginary person who created the ad for you) because there’s no obvious spokesperson in either ad; you have to sort of work backward from what the ad is doing to imagine the person doing a voice-over for the first ad or the graphic-designer-type creating the image for the second one.  To me, the voice in the 1st one sounds kind of snarky.  It’s trying to be sympathetic—the poor girl, she’ll never know why there will be no 2nd date—but there’s also a little sense of this dimwit doesn’t even know her breath stinks underneath what’s supposed to be fatherly advice.  Because I’m setting up a contrast to the 2nd ad, I want to emphasize that the 1st ad tells a story.  In order to make the connection between the product & the problem, it creates a little narrative that threatens the careless young women with the kind of humiliation she won’t even feel until it’s too late to do anything about it.

The 2nd ad has almost no text.  It grabs your attention with the sexy-scary-shocking image, & a second or so later you notice there’s a little car deodorizer tree medallion hanging from the epiglottis, so there’s a little joke here as well.  Obviously, no one eats car deodorizers & no one could handle having anything tied around his or her epiglottis, so I’m going to assume this is all photo-shopped somehow.  I also want to note that the product is barely there; it’s off in the corner, approximately the same size as the little tree-shaped thing.  There’s no story here, just a joke based on a weird kind of free association: Listerine—it’s like one of those car deodorizer things, except for your mouth! Which is ridiculous, of course, but also memorable.  

For the finish, I guess what I would talk about is some of the info I got in the Wikipedia article.  “Halitosis” wasn’t a real thing when Listerine invented it, but now there’s actually an international organization of scientists (not just dentists, but doctors & psychiatrists as well) whose whole purpose is to discover new & better ways to deal with the problem of bad breath.  Basically, Listerine created a need for their product by inventing a disease—they took a minor social problem & made it seem much more serious than it really is—& defining their product as the best way to cure the disease.  It’s an appeal that’s based almost purely on pathos—it amplifies our social anxieties & then reassures us by selling us a cure.  This isn’t the only way Listerine marketed their mouthwash; they’re also big on “Listerine prevents colds” & “Listerine prevents gum disease.”  But I do think it’s interesting that people used to spend enough time on magazine ads to absorb a little story about the product.  I think the 2005 ad is pretty characteristic of modern advertising—it doesn’t expect you to pay attention for very long, so it hits you hard & fast.  It took me around half an hour to figure this stuff out, but I’ve had lots of practice.  You should spend an hour on this phase of the assignment.

Doing the outline & the PowerPoint felt like it took forever, but when I subtracted out the time I lost to interruptions, it turned out to be only around 90 minutes.  You should allow somewhere between three & four hours for all of this.
Persuasive Speech  / Listerine {Speaking Outline}



Sample speeches 2
Intro: 

Most of us use mouthwash, some more regularly than others—why?

Sources: Google Image / Wikipedia / Purdue OWL discussion of logos – ethos – pathos / Freakonomics
2 ads for Listerine mouthwash, 1 from (probably) the late 40s; 1 from 2005

Plan for talk: 
a) History of mouthwash & Listerine (Wikipedia)

b) Look at each ad, talk briefly about appeals to logos & ethos

c) Focus mostly on appeal to pathos

[Speak Slowly] 
d) Conclusion: Is mouthwash necessary?  Listerine says yes. 
Product history:


Invented in 1879 by Lambert brothers as a surgical antiseptic


Named after Dr. Joseph Lister (“father of modern antiseptics”)

Adopted for use in oral hygiene by dentists in 1895

Sold to the public for the 1st time in 1914 (1st over-the-counter mouthwash sold in the U.S.)

Listerine does have medical uses, but its commercial success has more to do with advertising

By way of explanation, the Wikipedia article on Listerine quotes Freakonomics:

—FIRST PP SLIDE—

[Read:] Listerine was invented . . . as a powerful surgical anti​sep​tic. It was later sold, in a distilled form, as a floor cleaner and a cure for gonor​rhea. But it wasn't a runaway success until the 1920s, when it was pitched as a solution for "chronic halitosis," the faux medical term that the Listerine ad​ver​tising group created in 1921 to describe bad breath. By naming and thus creating a medical condition for which consumers now felt they needed a cure, Listerine created a market for their mouthwash. Until that time, bad breath was not conventionally considered a catastrophe, but Listerine's ad campaign changed that.

—SECOND PP SLIDE—
1940s ad:


Describe ad, including plot summary

3 point analysis:

a) not much appeal to logos (logical argument); just L. stops bad breath

[Read slowly.]

b) appeal to ethos (trustworthiness); voice is snarky but authoritative





c) appeal to pathos; social anxiety / bad date / being an old maid

—THIRD PP SLIDE—

2005 ad:



Describe ad, noting contrast between sexy (red lipstick) & scary (teeth)



3 point analysis:

a) appeal to logos: again, L. stops bad breath

[Point out the tree.]
b) ethos: skilled techno-designer type, modern, ironic stance






c) pathos: because we’re sensitive about our own bad breath, we get the joke 

Conclusion:

Is mouthwash necessary?  Useful, yes; necessary, no.  Advertisers measure their success by how much stuff they sell, which means that buying only what you need isn’t really good for them.  They want you to buy everything you want, & to make that happen, they sometimes try to get you to confuse what you want with what you need. 

Persuasive Speech / Deer Hunting {Research Narrative}


Sample speeches 3
Research: I’m not a hunter, but I come from a family of hunters, & both my brothers rely on venison (deer meat) to provide most of the red meat they and their families eat.  Because I tend to eat venison when I go to visit my relatives, I know it’s good food—it tastes like steak, not “like chicken.”  I also watch a fair amount of TV & read at least two newspapers each day, so I have been seeing a lot lately about the possibility of worldwide food shortages resulting from increased energy prices & the diversion of some food crops to the new biofuels industry, & I’ve seen some recent Earth Day articles advising everyone to eat less meat as a way of cutting down on their food bills & conserving energy for society as a whole.  Finally, I have a friend in the Biology department here, Dan Townsend, who has made research presentations to the faculty about deer damage in Pennsylvania forests and possible solutions to the problem of overpopulation by Pennsylvania’s deer.  Basically, I guess what I’m saying is that this topic pulled together two or three different personal interests & experiences for me.  As far as the research is concerned, this was actually a problem, because I had to go out and find authorities to support stuff I already knew.  There wasn’t anything tricky about the search itself; I just Googled things like “whitetail hunting Pennsylvania” & “deer damage” & “energy needed to produce beef.”   Then I went on to Google Image to find pictures of animals & forests & stuff like that.

The biggest issue here is that I had a lot of things I could talk about that I really wasn’t going to have time to address.  For example, the Indians who used live in New York & Pennsylvania used to have a custom of saying a prayer of thanks & apology to any deer they killed—I think that’s a good attitude to have toward anything you kill & eat, but when I tried out the speech, this particular detail took too long to explain & didn’t seem connected to anything else in the talk.  I also have been reading about the whole “locavore” movement, which is trying to get people to buy their food locally (most of what you get in big supermarkets comes from a long ways away) to cut down energy costs, & I thought I could fit that into the talk as well, but it turns out that I couldn’t.  I think that in a ten-minute speech, you’re pushing your luck if you try to fit in more than five or six secondary points. 

Analysis: The first thing I needed to think about was who my audience was & what they knew or thought they knew about this topic.  My assumption going in was that most University of Scranton students don’t have much to do with hunters or hunting, so I felt as though I needed to begin at a fairly basic level.  There’s a lot about hunting I dislike—I don’t think anyone should be allowed to hunt endangered species (especially predators like wolves and bears that are what biologists call “keystone species”), & I think that “game farms” (like the one where Vice President Cheney accidentally shot his friend) are really perverted.  I also don’t think that hunters should be playing around with bows & arrows or antique guns out in the woods (my brothers do this, & I haven’t been able to persuade them to stop).  So I’m not a hard-core hunting supporter like Ted Nugent or the rest of the NRA.    On the other hand, I think it’s important to be rational, not sentimental about these things, & unless I’m willing to become a vegetarian myself—& I’m not—I’d feel like a hypocrite telling someone else that I was opposed to hunting because I was emotionally attached to the furry woodland creatures.

As far as the argument itself is concerned, I wanted to bring together two different environmental arguments (the “deer management” model offered by the Pennsylvania Game Commission & the “energy-efficient meat” idea that I came up with by putting my Earth Day reading together with what I already knew about deer hunting from hanging around with my brothers.  I also thought it was important to acknowledge that there is significant opposition to hunting from animal rights groups, & that I’m not completely unsympathetic to their point of view.  I also knew that I needed to explain the basic ecology of Pennsylvania deer herds before any of the rest of it would make sense.  

Persuasive Speech / Deer Hunting {Speaking Outline}


Sample speeches 4
Intro: [Slowly]










Sources: Pa. Game Commission, animal rights websites, conversations w/ Dan T & my brothers

Lots of hunting activities I think are wrong: hunting from planes, hunting endangered species, hunting with dogs, private game farms, hunting with antique weapons, hunting just for “sport”

Main argument: deer hunting is on balance, a good thing, especially in Pennsylvania

Plan: explain herd ecology; note other options for population control; talk about deer as a food source

—FIRST SLIDE—
Whitetail herd ecology:

The Whitetail deer, state animal of Pa., a hoofed mammal, eating many different kinds of greenery


Medium sized member of deer family, ranging from southern Canada to Peru


Males usually weigh betw. 150 & 220 lbs; females a little less 

Life expectancy averages 2 yrs for males & 3 yrs for females, but that’s a little misleading (fawns killed)

Can live up to 15 years & to grow over 300 lbs., but that’s extremely rare


Most recent available figures suggest that there are between 1.5 & 2 million whitetails in Pa.

—SECOND SLIDE—
[Point out the fence & the bare ground]
They damage forests by reducing biodiversity, wrecking habitat for other species.
—THIRD SLIDE—
[Identify both animals]
No natural predators any more for adults, which means mortality is caused by disease, starvation, cars, hunters

Other options for population control:

Anti-hunting groups like PETA, Mobilization for Animals PA, Committee to Abolish Sport Hunting all argue that hunting inflicts needless suffering on innocent creatures

They argue as well that the technology exists to introduce various contraceptive technologies into wild deer herds, so that the birth rate will drop & keep populations at a manageable size

Responses: 1) First, there’s no public will to support the proposed large-scale contraceptive program & 

    2) Immortality isn’t an option; no hunting means choosing among cars, disease, & starvation

—FOURTH SLIDE—
Deer as a food source:

What you’re looking at here is venison steak, which tastes just like . . . well, steak.

More importantly, it requires less energy to produce a venison steak than it does to produce steak from a cow.

10x as much water & 10-20x as much energy to produce beef as opposed to wheat

It requires more calories of energy to produce beef than beef provides for the consumer / it’s unsustainable

Venison contains significantly less fat than beef; no hormones, antibiotics, or other chemical additives

Through “Hunters Sharing the Harvest” & “Farmers & Hunters Feeding the Hungry,” hunters provide Pa. food banks with more than 200,000 meals of venison per year  

Conclusion:

I’m not a hunter myself, & I don’t expect to become one any time soon; but from a purely rational perspective, I think we have to conclude that deer hunting serves the public interest in two important ways.  First, it helps to keep the deer population at acceptable levels, which helps Pa. forests & the other animals that live there.  Second, it may help reduce our national reliance on farm-raised, chemically-enhanced, mass-produced beef.   So the next time you see a guy in one of those funny outfits with a dead animal tied to the roof of his car, you should consider the idea that he’s doing more to keep us healthy & to feed the hungry than you are.

Addendum to the INTD 117 Course Proposal:

In light of the ongoing debate concerning the “Writing, Research, & Speaking” course proposal, the Department of English & Theatre spent approximately half an hour at the May 5, 2009 department meeting reviewing & reconsidering the matter.  The course proposal was once again approved, with the following provisos:

1) The course will be listed as “INTD 117: Writing, Research, & Speaking.”

2) Eligibility for the course will be limited to students who have either a verbal SAT score of 550 or greater &/or at least three AP credits in any discipline.  [The purpose of this is to answer concerns raised by the CAS Advising Center about the possibility of 1st-semester students falling too far behind because they fail a 6-credit course.  The SAT requirement reduces the likelihood that a student who cannot handle the workload will be enrolled in the course, & the AP credits would guarantee that a student who failed the course would still be only 3 credits behind after one semester with respect to his or her degree program.]
3) The target audience for the course will be English &/or Theatre majors &/or Secondary Education / English majors or CAS Undecided students.  [The eligi​bility requirements listed above apply to all of these students; for example, an English major with a 510 on the Verbal SAT & no AP credits would not be able to enroll in INTD 117.]
4) The course is currently approved only in the form described & taught by Dr. DeRitter.  Before the course can be taught by anyone else, the department as a whole will revise the syllabus to indicate the ways in which all variants of the proposed course will meet the appropriate departmental standards.  [Concerns were expressed regarding whether the attendance requirements & the number & configuration of the assignments listed in the syllabus included as part of the course proposal would carry over from Dr. DeRitter to other full-time faculty in the Department of English & Theatre.  The department will address this question in Fall 09.]
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This is a basic skills course, meant to provide an alternative way to complete the requirements usually satisfied by taking two separate courses (WRTG 107 & COMM 100).  The course has been approved by the CCC as meeting the written and oral communication skills requirements.





Students will make the transition from high-school to college-level writing, research & speaking through a series of workshops, conferences, writing assignments & oral presentations.  This course satisfies both the Oral Communication & the Written Communication requirements in the University’s General Education curriculum.








	


	WRTG 107 & COMM 100





This course covers the same material as WRTG 107 & COMM 100 (it will meet the GE standards for both courses).  It is intended to provide a more coherent & integrated experience than our students sometimes get when they take two courses whose subject matter overlaps as thoroughly as these two do.  
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